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Foreword

It is with pleasure that we present this resource kit for planning and implementing 

children’s resilience programmes. This material has been developed through cooperation 

between the International Federation of Red Cross Red Crescent Societies and Save the 

Children. It builds on our experiences with psychosocial support and child protection in 

emergencies, and draws on lessons learnt from both organizations as well as from local 

and international partners and UN agencies. With this material we aim to contribute to 

������Ǧ�������ơ�������������������������������������������������������ǡ�������������������
change and improve the lives of children and their caregivers. 

We acknowledge the tremendous assistance we have received in developing this  

programme and hope it will be a useful resource in strengthening children’s wellbeing 

worldwide.

Nana Wiedemann    Mimi Jakobsen 
IFRC Psychosocial Centre   Save the Children Denmark
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,ĞůůĞ�<ũč
ƌƐŐĂĂƌĚͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ



‘The children’s resilience programme: psychosocial support in and out of schools’ is a joint 

initiative of Save the Children and the Reference Centre for Psychosocial Support of the 

International Federation of Red Cross and Red Crescent Societies (the PS Centre). The 

aim of the programme is to enhance the psychosocial wellbeing and protection of chil-

dren.

The programme recognizes the key role of parents and other caregivers, teachers and 

���������������������������������������������������������������������������������������
in their communities. During crisis events and in the longer term, schools and other chil-

dren’s programmes (such as child friendly spaces, children’s clubs, youth clubs) become 

important sources of stability and care. Children’s resilience programmes can be run in 

schools or in other community-based groups and can be integrated into the classroom 

curriculum or conducted as activities outside the classroom.

/ŶƚƌŽĚƵĐƟŽŶ�ƚŽ�ƚŚĞ�ƉƌŽŐƌĂŵŵĞ�ĂŶĚ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ�

^ƵƐĂŶ�t
ĂƌŶĞƌͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ����
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A resource kit has been developed to guide the implementation of children’s resilience 

programmes. The resource kit has four printed books:

͚&ĂĐŝůŝƚĂƚŽƌ�ŚĂŶĚďŽŽŬ�ϭ͗�'ĞƫŶŐ�ƐƚĂƌƚĞĚ͛ consists of: 

Ȉ� �������������������������������ǯ����������������������
Ȉ� �����������������������������������������
Ȉ� ����Ƥ����͡���������������������������
Ȉ� ���������������������
  – three optional that can be added at any point: Learning to listen,  

     Something about me, Working together

  – two options to use to end a workshop track

Ȉ� �����������������������������������Ǥ�

‘Facilitator handbook 2: Workshop tracks’ consists of four workshop 

tracks that are concerned with: 

Ȉ� ������������������������������������������
Ȉ� ����������ơ������������������ƪ���
Ȉ� ����������ơ������������������
Ȉ� ����������ơ��������������������Ǥ�

&Žƌ�ƉƌŽŐƌĂŵŵĞ�ŵĂŶĂŐĞƌƐ͕�ĮĞůĚ�ĐŽŽƌĚŝŶĂƚŽƌƐ�ĂŶĚ�ĨĂĐŝůŝƚĂƚŽƌƐ

͚dŚĞ�ƉƌŽŐƌĂŵŵĞ�ŵĂŶĂŐĞƌ͛Ɛ�ŚĂŶĚďŽŽŬ͛�guides programme managers 

on how to plan, implement and evaluate children’s resilience 

programmes.

͚hŶĚĞƌƐƚĂŶĚŝŶŐ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁĞůůďĞŝŶŐ͛ provides an introduction to psycho-

��������������ǡ������������������������������ǯ�����������������ƥ�����
events. It is written for the people likely to be involved in a children’s 

��������������������ǡ�����������������������������ǡ�Ƥ������������-
tors and facilitators, volunteers, teachers, parents and caregivers.

&Žƌ�ƉƌŽŐƌĂŵŵĞ�ŵĂŶĂŐĞƌƐ

&Žƌ�ĞǀĞƌǇŽŶĞ
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��������������������������������������������������������������ǡ�Ƥ���������������������
����������������������������������ǯ����������������������Ǥ��������ǡ��������������
�����������������������������������������������������Ƥ��������������������������������
with these materials. 

�ůĞĐƚƌŽŶŝĐ�ŵĂƚĞƌŝĂůƐ
The resource kit also includes a USB stick that has: 

Ȉ�  electronic versions of the four printed books

Ȉ� �������������������������������������������Ƥ������������
Ȉ�  an activity bank with all the activities in the workshop tracks, additional activities and 

a guide on how to use the activity bank with a template for a workshop

Ȉ� ���������������������������������������Ƥ���������������������������������������������������
children’s resilience programme, explains psychosocial support and child protection, 

and provides opportunities to practice facilitating the children’s workshops and meet-

ings with parents and caregivers

Ȉ�  annexes for the programme manager’s handbook

Ȉ�  a library for additional reading.

adaptability 
���������������������������������ǯ����������������������������ƪ����������������������������-

��������������������������������ơ����������������Ǥ������������������������������������������
their own workshop tracks by selecting activities from the activity bank. The activities 

�����������������������������������������������������������������������Ǥ�������������������
emotionally challenging, extra time may be needed to follow up with the children. 

�ĞƐƚ�ƉƌĂĐƟĐĞƐ
Save the Children and the PS Centre are involved in the psychosocial support of children 

across the world, and the resource kit presenting the children’s resilience programme com-

bines approaches, intervention strategies and expertise developed in both organizations.

The activities suggested have been carefully selected and are based on the best practice 

of a number of organizations with worldwide experience in helping improve the lives 

of children. We wish to extend our heartfelt gratitude to all the organizations that have 

kindly made their manuals and materials available for this purpose. Please see a list of the 

organizations at the back of this handbook.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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^ƚƌĞŶŐƚŚĞŶŝŶŐ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌĞƐŝůŝĞŶĐĞ
�������������������������ơ������������������������������ǡ���������ǡ����������ƪ��������
������������������������������������������������������������������������������������������Ǥ�
Many have lost close family members and experienced extreme deprivation; some children 

����������������������������������������������ơ�����������������������Ǥ��������ǡ�
studies indicate that children and their families can be resilient, even in the face of very 

��ƥ������������������Ǥ��

The children’s resilience programme takes a holistic approach, based on the principle that 

����Ǧ�������ǡ��ơ������������������������������ǯ�������������������������������������������
participation of children, their parents or caregivers and others within the communities 

������������������Ǥ������������������������������������������������������������ơ��������
poverty and deprivation all take their toll on children and families and communities and 

cause disruption at an individual and community-wide level. Systems that protect children’s 

���������������ơ�����ǡ�������������������������������������������������������������������������
in the long term.

:ĂŬŽď��Ăůůͬ��ĂŶŝƐŚ�ZĞĚ��ƌŽƐƐ
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The activities of the children’s resilience programme are summarised below in the 

��ơ����������������������ǣ

Ö«�Ý� Ö«�Ý� 

ͻ� /ĚĞŶƟĨǇ�ƚĂƌŐĞƚ�ŐƌŽƵƉƐ
ͻ� �ƐƐĞƐƐ�ĐŚŝůĚƌĞŶ Ɛ͛�ĐŚĂůůĞŶŐĞƐ�
� ĂŶĚ�ŶĞĞĚƐ
ͻ� �ƐƚĂďůŝƐŚ�ƉĂƌƚŶĞƌƐŚŝƉƐ
ͻ� /ĚĞŶƟĨǇ�ŽƉƉŽƌƚƵŶŝƟĞƐ�ĨŽƌ�
� ƉƌŽŐƌĂŵŵĞ�ŝŵƉůĞŵĞŶƚĂƟŽŶ

WƌĞͲƉůĂŶŶŝŶŐ

0 
ͻ� �ŽŶĚƵĐƚ�ĚĞƚĂŝůĞĚ�ĂƐƐĞƐƐŵĞŶƚƐ
ͻ� �ĞƐŝŐŶ�ƉƌŽũĞĐƚ�
ͻ� ZĞĐƌƵŝƚ�ƐƚĂī
ͻ� /ĚĞŶƟĨǇ�ŝŶƚĞƌǀĞŶƟŽŶƐ
ͻ� KƌŝĞŶƚ�ĐŽŵŵƵŶŝƚǇ�ŽŶ�ƉƌŽŐƌĂŵŵĞ
ͻ� WƌŽĐƵƌĞ�ŵĂƚĞƌŝĂůƐ
ͻ� �ĞǀĞůŽƉ�ŵŽŶŝƚŽƌŝŶŐ�ĂŶĚ�
� ƐƵƉĞƌǀŝƐŝŽŶ�ƚŽŽůƐ
ͻ� /ĚĞŶƟĨǇ�ĞǆŝƐƟŶŐ�Žƌ�ĞƐƚĂďůŝƐŚ�ŶĞǁ�
� ƌĞĨĞƌƌĂů�ƐǇƐƚĞŵƐ

ͻ� �ĂƉĂĐŝƚǇ�ďƵŝůĚŝŶŐ�ŽĨ�ƐƚĂī
ͻ� tŽƌŬƐŚŽƉ�ĂĐƟǀŝƟĞƐ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ�
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ͻ� &ŝŶĂů�ĞǀĂůƵĂƟŽŶ
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� ;ǁŝƚŚ�ƉŽƐƐŝďůĞ�ŚĂŶĚŽǀĞƌͿ

�ǀĂůƵĂƟŽŶ
3
Ö«�Ý� 

Ö«�Ý� WůĂŶŶŝŶŐ
1
Ö«�Ý� 
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This section provides guidance for facilitators on the children’s workshops series and on 

the parent and caregiver meetings. It has three sections:

Section A provides an overview of the children’s workshops. It also explains how the facili-

tator can use the activity bank on the USB stick. 

Section B provides on overview of the four suggested meetings with parents and caregiv-

ers of the children participating in the workshops. 

Section C explains what workshops are, who they are aimed at and highlights some 

important points around informed consent and considerations of venues and timing of 

workshops. This section also describes participatory methods used in these workshop 

series and includes a list of do’s and don’ts in relation to working with children. The 

section closes with pointers on what to consider when choosing activities for a workshop. 

The children’s resilience programme always begins with an introductory meeting with 

parents and caregivers. This takes place before the children’s workshops start. Then, once 

children’s workshops 1, 2 and 3 have been held, a second meeting with parents and care-

������������������ǡ���������������������ǯ������������͠�����͡Ǥ�

At this point facilitators have a number of options. They can choose to run one of the four 

pre-planned workshop tracks, or create  their own track, using resources from the activity 

bank. There are also two options for closing the workshop tracks, one focusing more on 

individuals and the other on the community. 

����Ƥ����������������������������������������������������������������������������������ǯ��
workshops. The last meeting with parents and caregivers, for example, is timed to take 

place before the last children’s workshop. Full details are in section B.

/ŶƚƌŽĚƵĐƟŽŶ

1 2
1 2 3 5ϰ

parent and 
ĐĂƌĞŐŝǀĞƌ�
ŵĞĞƟŶŐƐ

parent and 
ĐĂƌĞŐŝǀĞƌ�
ŵĞĞƟŶŐƐ

parent and 
ĐĂƌĞŐŝǀĞƌ�
ŵĞĞƟŶŐƐ

Workshops Workshops

3
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'ŽĂůƐ�ŽĨ�ƉƐǇĐŚŽƐŽĐŝĂů�ŝŶƚĞƌǀĞŶƟŽŶƐ
When planning and implementing the children’s workshops and the meetings with 

parents and caregivers, it is important to keep the overall goals of the children’s resilience 

programme in mind.  

The ultimate goal will always be to improve and strengthen the psychosocial wellbeing of 

the children. This means helping the children to:

Ȉ� resume normal, routine activities in the aftermath of or even during crisis situations

Ȉ� experience less stress

Ȉ� be physically and emotionally strong and healthy

Ȉ� be playful and happy

Ȉ� ����������������������������������Ƥ���������������������������
Ȉ� make good and safe choices

Ȉ� be more social

Ȉ� trust others and feel comfortable about sharing feelings

Ȉ� seek help from other peers and adults

Ȉ� cope better with everyday challenges

Ȉ� solve problems without violence.

The workshops in this resource kit have been designed to help the facilitators to: 

Ȉ� get to know the children better

Ȉ� identify what issues are challenging the targeted group of children

Ȉ� help children cope with psychosocial issues and challenges 

Ȉ� identify children who are at risk and need special support

Ȉ� facilitate children’s initiative-taking and active participation

Ȉ� encourage peer support.

 The meetings with the parents and caregivers have been designed to:

Ȉ� raise awareness and understanding of psychosocial and protective needs of children

Ȉ� explore needs and resources in the local community that impact children’s wellbeing

Ȉ� explore ways to strengthen community mechanisms to protect children

Ȉ� enable parents and caregivers to identify children who have problems 

Ȉ� �������������������������������������������������������������������������������ƥ�����
experiences.

1

2

&ŝŶĂů�ĐůŽƐŝŶŐ�
workshops

Tracks
�ŚŽŽƐĞ�ŽŶĞ�ŽĨ�ƚŚĞ�ĨŽƵƌ�ƚƌĂĐŬƐ

T T T T T

a T TT T

T a p T T

T p Ta T

T T T T T

T a TT T

T p T T T

T p aT T

KƉƟŽŶĂůůǇ�ĂĚĚ�ĂĚĚŝƟŽŶĂů�ǁŽƌŬƐŚŽƉƐ͗��������� ��WĂƌĞŶƚ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌ�ŵĞĞƟŶŐƐ͗a p
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a
Ý��ã®ÊÄ children’s workshops

���������������������������������������������������������������Ƥ�����������������������
������������������ƥ�����������������������Ǥ������������������������������������ǡ����������
with the rest of the children’s community (children, parents, caregivers and other com-

munity members), should decide together what the children’s workshops will focus on, 

��������������������������������������������������������������Ƥ��Ǥ�

The children’s workshops in this resource kit all contain:

Ȉ� Introductory activities to make the children feel comfortable and relaxed

Ȉ� �������������������������������������������������������������������Ƥ����������� 
children targeted 

Ȉ� ����������
Ȉ� A closing activity that signals the end of the workshop 

Ȉ� ��������������������������������������������������������������������ƪ������������� 
feedback to the facilitator. 

������������ơ������������������������ǣ

introductory workshops 1-5 
These workshops are in this handbook. They focus on establishing a trusting and com-

fortable environment, where the children feel safe and secure to share and work together 

on the challenging issues they are facing. 

These workshops are generic and can be used in any setting and have not been tailored for 

���������������������������������Ƥ�����������Ǥ�

������������������������������������������������������������͠�����͡Ǥ�����������͠��
����͡��������������������������������������������������������������������������������ǯ��
������Ǥ�����������͠������͡�������������������ǯ�������������������������Ǥ�

In some countries it is inappropriate to raise awareness of children’s rights, especially if it 

is a context where many children’s rights are not being met and their parents and care-

givers are not in a position to change this situation. Raising awareness of rights that are 

�����Ƥ�������������������������������������������������������������������������������������ǡ�
and this may have negative repercussions for their relationships with their children. 
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In workshop 2 the children are asked to think about their lives and 
who they get support from.

:ĂŬŽď��Ăůůͬ��ĂŶŝƐŚ�ZĞĚ��ƌŽƐƐ

In this case, it is important that the facilitator runs the workshops that focus on children’s 

needs instead. These workshops aim to raise awareness on what children need to be 

healthy and strong, how they can help each other achieve this, what support they can get 

from their community and what their own responsibilities are to keep healthy and strong.  

tŽƌŬƐŚŽƉ�ϭ͗�'ĞƫŶŐ�ĂĐƋƵĂŝŶƚĞĚ�
����Ƥ�������������������������������������������������������������������������������������
�����������������������������������������������������������������������Ǥ���������Ƥ����
workshop they agree on ground rules for the workshop space.  

Workshop 2: my life 
In the second workshop the 

children are encouraged to 

��ƪ������������������Ƥ���
themselves and what roles they 

play in their own lives and in 

the lives of others. They also 

explore what support systems 

they have in their lives. 

tŽƌŬƐŚŽƉ�ϯ͗�KƵƌ�ĐŽŵŵƵŶŝƚǇ�
The third workshop gives the 

children the opportunity to ex-

plore and discuss their commu-

nity. They have to draw a map 

of their community together, 

and discuss both the positive 

resources and the problems 

that they know of in the com-

munity. 

tŽƌŬƐŚŽƉ�ϰ�͗��ŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ
This workshop is about children’s rights. The aims of the workshop are to raise awareness 

����������������������������������������������������������������������������Ƥ��������������
community. 

tŽƌŬƐŚŽƉ�ϰ�͗��ŚŝůĚƌĞŶ͛Ɛ�ŶĞĞĚƐ
This workshop is about children’s needs. It aims to raise awareness on what children need 

in order to experience overall health and psychosocial wellbeing. It explores how and 

whether children’s needs are being met in their community. 

tŽƌŬƐŚŽƉ�ϱ�͗��ŚŝůĚƌĞŶ�ŝŶ�ŽƵƌ�ĐŽŵŵƵŶŝƚǇ�ʹ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ
This workshop continues to raise awareness and stimulate discussion on children’s rights 

�����������������ǯ��������������������������������������������������������������Ƥ����Ǥ�

tŽƌŬƐŚŽƉ�ϱ�͗��ŚŝůĚƌĞŶ�ŝŶ�ŽƵƌ�ĐŽŵŵƵŶŝƚǇ�ʹ�ĐŚŝůĚƌĞŶ͛Ɛ�ŶĞĞĚƐ
This workshop continues to raise awareness and stimulate discussion on children’s needs.
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Workshop tracks
	��������������������͞��������������������������������������������������������������Ƥ��
challenges children in such situations often face. These workshops also promote the  

development of individual and group strengths and skills that will contribute to the  

improvement of psychosocial wellbeing. 

Track 1: Protection against abuse and exploitation

������͞ǣ�����������ơ������������������ƪ���
������͟ǣ�����������ơ�����������������
������͠ǣ�����������ơ��������������������

����������͜͝������������������������������͝�Ǧ�͟���������������͝͡����������������������� 
track 4. 

�����������������������������������������������������������������������������������
themes. More detailed workshop overviews, with activities and resources lists, are in 

the ‘Workshop overviews’ folder on the USB stick.

�ĚĚŝƟŽŶĂů�ǁŽƌŬƐŚŽƉƐ
���������������������������������������������ǡ�����������������������Ƥ������������ǡ�
which are also found in this handbook. 

Workshops A - C can be used as optional extras if time and resources permit. They can 

also be used to substitute for any workshop in the series, where the suggested workshop 

seems inappropriate or irrelevant to the context. They are freestanding and can be used in 

any order:

Workshop A: Learning to listen. This workshop encourages respect and promotes good 

communication between participants. 

Workshop B: Something about me. This workshop encourages each participant to  

������������������������������������������������������������Ǥ�

Workshop C: Working together. This workshop focuses on group cooperation and  

�������������ǡ��������������������������ơ�������������������������������������Ǥ

����������	͝�����	͞�����������������Ƥ��������������������������������������������������
all four tracks. The facilitator should choose one of these two workshops: 

Workshop F1: My future. This workshop focuses more on the individual child,  

encouraging him or her to think about their future and what they dream of doing. 

Workshop F2: Our future. This workshop focuses on how the children can help to make 

their community a better place, and considers what realistic opportunities there are for 

children to participate in community improvement activities.
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�ĐƟǀŝƚǇ�ďĂŶŬ
The activity bank, found on the USB stick, contains all the activities that are used in the 

workshop series, as well as additional activities that have not been used. 

The activity bank can be used in several ways. Facilitators can develop their own work-

shops entirely, by selecting all the activities from the activity bank. Alternatively activi-

ties in the workshop tracks can be replaced with more appropriate ones from the activity 

bank, where necessary.

The activity bank also includes a workshop template. The template (with instructions for 

how to choose activities) helps guide facilitators in developing their own workshops. 

Take care when substituting workshops and/or activities
It is recommended that the workshops be facilitated in the order they are presented,  

�������������������������Ƥ����Ƥ���������������������������Ǧ��������������Ǥ�������������
�������������������Ƥ������������������������������������Ǥ����������������������������
workshop sessions may be needed to complete an activity, or because the outcome of  

one activity is used in a later activity. This is clearly marked in the activity descriptions. 

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�/EdZK�h�d/KE�dK��,/>�Z�E͛^�tKZ<^,KW^�

19



The guide to meetings with parents and caregivers, also found in this handbook, presents 

four meetings that should be held with parents and caregivers as part of the children’s 

��������������������Ǥ����������������������������������������ƪ�����������������ǡ���������
indication of when these meetings should be held. 

Please note there are two versions of the second meeting. Meeting 2A is related to the 
children’s introductory workshops that focus on children’s rights. Meeting 2B is related to 
the introductory workshops that focus on children’s needs. 

Meeting 1: Introduction to the programme – hold before the children’s workshops begin

During this meeting parents and caregivers receive essential information about the aim 

of the programme and the workshops that are planned for the children, together with 

practical information about when and where the workshops will be held. 

The parents and caregivers will be asked to sign a consent form giving permission for the 

children to participate in the workshops. It is therefore very important that this meeting 

�������������������Ƥ������������������������������Ǥ��

Meeting 2A: Psychosocial wellbeing and children’s rights and responsibilities 

– hold before children’s workshops 4A and 5A

This meeting includes discussion of children’s wellbeing and their rights and responsibili-

ties. During this meeting the parents and caregivers are also informed that the children 

will also be engaging in discussions and activities on this topic in their workshops. This 

������������������������������������������������������������������������������͠�����͡ǡ�
the workshops that include a focus on rights and responsibilities. 

Rights can sometimes be a sensitive topic to discuss, particularly in countries and com-

�����������������������ƥ����ǡ�������������������ǡ���������������������������������������ǯ��
������Ǥ���������������������������������������������������������������������������������
����������������������ǯ��������������������Ƥ����Ǥ�������������������������������������������
their children come home and start talking about their rights and, especially if they have 

�������������������������������������������������������Ƥ����Ǥ�

B
Ý��ã®ÊÄ WĂƌĞŶƚ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌ�

ŵĞĞƟŶŐƐ
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�������ơ���������������������������������ǯ��
workshops should evaluate if it is appro-

priate to hold workshops with the children 

and meetings with the adults, on the topic 

of rights and responsibilities. If this is NOT 

appropriate, and it risks doing more harm 

than good, the facilitator should choose  

Parent and caregiver meeting 2B: Psycho- 

social well-being and what children need 

to be healthy and strong, and the children 

��������������������������������͠�����͡�
which focus on their needs instead of on 

rights. 

Meeting 2B: Psychosocial wellbeing and 
what children need to be healthy and 
strong – hold before children’s workshops  
4B and 5B

This meeting includes discussion of what 

children need to be healthy and strong.  

During this meeting the parents and care-

givers are also informed that the children 

engage in discussions and activities on this 

topic in their workshops. This meeting 

should therefore be held before the children 

�������������������������͠������͡�ǡ�����
workshops that include children’s needs to 

be healthy and strong. 

Meeting 3: Children’s reactions and emotions – hold after children’s workshop 5 

During this meeting, parents and caregivers discuss what problems the children are  

facing in their own community. They also discuss the kinds of behaviour they may have 

observed in their community in  

reaction to the problems children are  

experiencing. In Annex 3, which is on the USB stick, includes tips for helping children 

with some of the behaviours that are common to children who had or are still having  

��ƥ����������������Ǥ�

Meeting 4: Protecting children from harm – hold before the end of the children’s  
workshop series

In the last meeting, parents and caregivers are encouraged to examine what harm chil-

dren potentially face in their community. They are also invited to explore what strengths 

children need to protect themselves, and how parents and caregivers can support children 

in developing these strengths. Finally, they discuss what role the parents and caregivers 

can play in protecting children from harm and what they can do to make their homes and 

community a safe environment. 

Parents and caregivers are invited to 
discuss what kinds of problems and 
ƉƌŽƚĞĐƟŽŶ�ŶĞĞĚƐ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŝŶ�ƚŚĞŝƌ�
community are facing. 

�ŚƌŝƐƟĂŶ�,ŽůƐƚͬ�'ĞƩǇ�/ŵ
ĂŐĞƐ�ĨŽƌ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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What is a workshop? 
����������������������������������������������������������������������Ƥ�����������������Ǥ���
workshop typically has one or more facilitators who have planned and prepared the activi-

ties that will be used in each workshop. The children for whom the workshop is planned 

are the workshop participants. 

Facilitators
Facilitators have the responsibility for planning and guiding the workshops. In psycho-

social support in schools, it is typically teachers that plan and facilitate the workshops 

�����������������ǡ���������������������������������ơ���������������������������������Ǥ�
Sometimes teachers will facilitate these workshops on their own. In other settings, facili-

tators may be volunteers, youth mentors or other people that work with the children on a 

routine basis. 

It is important that facilitators 

are very well prepared for each 

workshop and feel comfortable 

about the planned activities. 

In many cultures both children 

and adults feel more comfortable 

in workshop or meeting settings 

if their facilitator is of the same 

gender as them. If it is possible 

to have both a female and male 

facilitator, same-gender group 

work may make the children 

feel more able to share personal 

experiences. 

WĂƌƟĐŝƉĂŶƚƐ
The most successful workshops 

���������Ƥ�����������������������
the characteristics, capabilities 

and needs of the participants. 

Try to use natural groupings 

for workshops, such as children 

��ŐŽŽĚ�ĨĂĐŝůŝƚĂƚŽƌ
ͻ� WƌĞƉĂƌĞƐ�ǁĞůů�ĨŽƌ�ĞǀĞƌǇ�ǁŽƌŬƐŚŽƉ
ͻ� dƌƵƐƚƐ�ĂŶĚ�ďĞůŝĞǀĞƐ�ŝŶ�ƚŚĞ�ĂďŝůŝƟĞƐ�ĂŶĚ�ĐĂƉĂďŝůŝƟĞƐ�ŽĨ�ƚŚĞ�

ĐŚŝůĚƌĞŶ
ͻ� >ŝƐƚĞŶƐ�ƚŽ�ƵŶĚĞƌƐƚĂŶĚ͕�ŶŽƚ�ƚŽ�ĞǀĂůƵĂƚĞ�Žƌ�ĐŚĂůůĞŶŐĞ�ǁŚĂƚ�ŝƐ�

ďĞŝŶŐ�ƐĂŝĚ
ͻ� DĂŶĂŐĞƐ�ŐƌŽƵƉ�ƉƌŽĐĞƐƐĞƐ
ͻ� dĂŬĞƐ�ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ĨŽƌ�ŐŽŽĚ�ĐŽŵŵƵŶŝĐĂƟŽŶ�ĂŵŽŶŐƐƚ�ĐŚŝůĚƌĞŶ
ͻ� /Ɛ�ƐĞŶƐŝƟǀĞ�ƚŽ�ƵŶĞǆƉƌĞƐƐĞĚ�ĨĞĞůŝŶŐƐ
ͻ� WƌŽƚĞĐƚƐ�ŵŝŶŽƌŝƚǇ�ƉŽŝŶƚƐ�ŽĨ�ǀŝĞǁ
ͻ� <ĞĞƉƐ�ƚŚĞ�ĚŝƐĐƵƐƐŝŽŶ�ŵŽǀŝŶŐ
ͻ� >ŝŵŝƚƐ�ƚŚĞŝƌ�ŽǁŶ�ĐŽŶƚƌŝďƵƟŽŶƐ�ƚŽ�ŵĂŬĞ�ŵŽƌĞ�ƟŵĞ�ĨŽƌ�ŽƚŚĞƌƐ͛�

ƉĂƌƟĐŝƉĂƟŽŶ
ͻ� �ǀŽŝĚƐ�ĞǀĂůƵĂƟŶŐ�Žƌ�ũƵĚŐŝŶŐ�ĐŚŝůĚƌĞŶ͛�ŝĚĞĂƐ
ͻ� �ŽĞƐ�ŶŽƚ�ŵĂŬĞ�ĚĞĐŝƐŝŽŶƐ�ĨŽƌ�ƚŚĞ�ĐŚŝůĚƌĞŶ͕�ďƵƚ�ĂůůŽǁƐ�ƚŚĞŵ�ƚŽ�

ŵĂŬĞ�ƚŚĞŝƌ�ŽǁŶ�ĚĞĐŝƐŝŽŶƐ
ͻ� �ŵƉĂƚŚŝǌĞƐ�ǁŝƚŚ�ƚŚĞ�ĐŚŝůĚƌĞŶ
ͻ� >ŝƐƚĞŶƐ�ĐĂƌĞĨƵůůǇ�ǁŝƚŚŽƵƚ�ŝŶƚĞƌƌƵƉƟŶŐ
ͻ� /Ɛ�ĂǁĂƌĞ�ŽĨ�ĂƉƉƌŽƉƌŝĂƚĞ�ůĂŶŐƵĂŐĞ͕�ƉŽƐƚƵƌĞ͕�ŐĞƐƚƵƌĞƐ�ĂŶĚ�ĨĂĐŝĂů�

ĞǆƉƌĞƐƐŝŽŶƐ
ͻ� /Ɛ�ƉƌĞƉĂƌĞĚ�ƚŽ�ƚĂŬĞ�ƉĂƌƚ�ŝŶ�Ăůů�ĂĐƟǀŝƟĞƐ�ŝĨ�ŶĞĞĚĞĚ
ͻ� /Ɛ�ŇĞǆŝďůĞ�ĂŶĚ�ƌĞƐƉŽŶƐŝǀĞ͕�ĂĚĂƉƟŶŐ�ĂĐƟǀŝƟĞƐ�ǁŚĞŶ�ŶĞĞĚĞĚ
ͻ� �ŶũŽǇƐ�ĨĂĐŝůŝƚĂƟŶŐ�ĂĐƟǀŝƟĞƐ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ŚĂƐ�ĨƵŶ�ĚŽŝŶŐ�ŝƚ͊

c
Ý��ã®ÊÄ ZƵŶŶŝŶŐ�ǁŽƌŬƐŚŽƉƐ
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from the same class, or age 

group. Get to know who the 

participants will be before 

planning the workshop, so 

that the activities are appro-

priate for their ages, gender, 

social and cultural practices. 

These materials have been 

designed for children aged 

10 and older. 

Make sure that non-

discriminatory and all-

inclusive methods are used 

to choose participants. This 

means that when a natu-

ral grouping of children is 

invited to participate in 

workshops, such as a class 

in a school or a group of 

children living in a particular village or area, there should be no reason to exclude any 

particular child in the chosen target group. This means, for example, if a certain class is 

invited, a single child in that class should not be excluded because of a physical disability. 

If there are children who need assistance, make sure this is available.

The number of participants should not be too small or too big. A good number for the 

��������������������������͜͝�����͞͡Ǥ��������ǡ������������������������������������������
of children, as is often the case in emergency or crisis situations. This will mean however 

that the facilitator may have to adapt the activities to suit a larger number, or plan to make 

smaller sub-groups. 

���������������Ǧ��Ǧ��������������������������������������������͢����ͤ���������Ǥ��������ǡ�
this is often not realistic with limited human resources and large numbers of children. 

This should not deter organizations from running of the workshops, but again means 

the facilitators have to be prepared to adapt activities or make sub-groups so that all the 

children are able to participate fully in the workshops.  

/ŶǀŽůǀŝŶŐ�ƚŚĞ�ĐŚŝůĚƌĞŶ�
Make sure that the workshops and the issues raised in the workshops are relevant to the 

children so that they want to be involved. Use the children’s own ideas and initiatives for 

�������������������������������������������������Ǥ��������������������������������������
participation and to make them feel that they are being taken seriously. 

/ŶĨŽƌŵĞĚ�ĐŽŶƐĞŶƚ�
It is essential to get permission from parents or caregivers and from the children them-

selves to participate in the workshop. Careful explanations of what the workshops will 

involve and why they are being held should be given to both parents and caregivers and 

children. The parents or caregivers should be asked to sign informed consent forms in an 

orientation meeting about the workshops. See Annexes 1 and 2 for an example of a 

consent form. 

Use all-inclusive and non-discriminatory methods to choose the 
ƉĂƌƟĐŝƉĂŶƚƐ�ĨŽƌ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ͘�

�ŚƌŝƐ�^ƚĞĞůĞͲWĞƌŬŝŶƐͬ�D
ĂŐŶƵŵ

�ĨŽƌ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�/EdZK�h�d/KE�dK��,/>�Z�E͛^�tKZ<^,KW^�

23



ZĞƐƉĞĐƚ�ĚŝīĞƌĞŶƚ�ŽƉŝŶŝŽŶƐ
����������������ơ��������������������������������������������������������Ǥ������������
��������������������Ǥ�������������������������������������������������������������ơ��-
ent viewpoints. For example, when someone expresses an opinion that is controversial, 

you can encourage debate and discussion by saying “That is an interesting point. Are there 

other opinions on this matter? Remember, there are no right or wrong answers when we 

discuss opinions.” 

tŽƌŬƐŚŽƉ�ƉƌĞƉĂƌĂƟŽŶƐ
'ŽĂůƐ�ĂŶĚ�ĞǆƉĞĐƚĂƟŽŶƐ�
It is important for workshop participants to understand what the goal of the workshop is, 

and for them to have an opportunity to share what their expectations of participating in 

the workshop are. This gives the workshop facilitator an indication of whether the chil-

dren have understood why they are there, and what they will be doing. In the introductory 

workshop in this resource kit, the children are provided with an overview of the themes 

they will be working with in the following workshops, and given the opportunity to ask 

���������������������������Ǥ�

�ĂƚĞƐ�ĂŶĚ�ƟŵĞƐ�
Deciding when to run a workshop depends on a number of factors: 

Available time:�������������������������������������������������������������������������-

mitments in their usual daily schedules? When do they have time for workshop activities? 

Once a week? Twice a week? 

Children who are in school: Is it possible to hold the workshops during school-time or 

will it be an extra school activity that has to be held after regular school hours?

Get to know the children you are working with so you know what interests them and what 
challenges they are facing.

�ƌĚĞŵ
��ŽƉůĞŶͬ�dƵƌŬŝƐŚ�ZĞĚ��ƌĞƐĐĞŶƚ�
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Children who are out of school: Are children gathered in a common place at a regular 

����ǫ��������������������������������������ǫ

Project period commitment: Is the workshop supposed to be held within a certain time 

period that has been set by an external organization? 

Remember to plan the workshop so that it does not interfere with school exams, and if it 

runs into school vacation time, make sure this is accounted for in the planning. 

Venue
��������������������������������������������������������Ǥ��������ǡ�����������������������
primary concerns. Children, just like adults, are conscious of being observed. It is best 

to hold the workshops in a private space, where there is enough room for group activi-

ties and for the children to form circles for group discussions. If an enclosed space, like 

a classroom, is not available, create a physical boundary that marks the workshop space. 

It is possible to hold most, if not all, the workshop activities described in the open, for 

example, under a shady tree. Set up mats or chairs in a circle at the beginning of every 

workshop to create a sense of continuity and safety for the children. If possible, have ac-

cess to water and hand towels and begin and end every workshop with washing hands. 

�ƌĞĂŬƐ�ĂŶĚ�ƌĞĨƌĞƐŚŵĞŶƚƐ
������������������������������������������������������������Ǥ������������ǡ���������
snacks and refreshments in every workshop. Many children may not have eaten much 

before coming to the workshop, so juice or some other refreshment is a good way to start a 

workshop. Also make drinking water available throughout the workshop.

�ŚŝůĚƌĞŶ͛Ɛ�ƌĞƐŝůŝĞŶĐĞ�ƉƌŽŐƌĂŵŵĞ�ǁŽƌŬƐŚŽƉƐ�ĐĂŶ�ďĞ�ŚĞůĚ�ŝŶ�ĂŶǇ�ƐĂĨĞ�ƐƉĂĐĞ�ǁŚĞƌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĨĞĞů�
comfortable and secure.

dĞƌŝ�WĞŶŐŝůůĞǇͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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�ŚŽŽƐŝŶŐ�ĂĐƟǀŝƟĞƐ
Deciding which activities to include depends on:

Children’s psychosocial needs: the activities should be carefully chosen to address the 

issues that are challenging the children. 

Children’s resources and capabilities: the activities chosen must be suitable for the 

�����Ƥ���������������������������������������Ǥ�

�K͛Ɛ�ĂŶĚ��KE͛dƐ�ǁŚĞŶ�ǁŽƌŬŝŶŐ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ�
do
ͻ� �dƌĞĂƚ�ĐŚŝůĚƌĞŶ�ǁŝƚŚ�ƌĞƐƉĞĐƚ�ĂŶĚ�ƌĞĐŽŐŶŝǌĞ�ƚŚĞŵ�ĂƐ�ŝŶĚŝǀŝĚƵĂůƐ�ŝŶ�ƚŚĞŝƌ�ŽǁŶ�ƌŝŐŚƚ͘
ͻ� >ŝƐƚĞŶ�ƚŽ�ĐŚŝůĚƌĞŶ͕�ǀĂůƵĞ�ƚŚĞŝƌ�ǀŝĞǁƐ�ĂŶĚ�ƚĂŬĞ�ƚŚĞŵ�ƐĞƌŝŽƵƐůǇ͘
ͻ� �ƐŬ�ĨŽƌ�ƉĞƌŵŝƐƐŝŽŶ�ĨƌŽŵ�ƚŚĞ�ĐŚŝůĚƌĞŶ͕�ƚŚĞŝƌ�ƉĂƌĞŶƚƐ�Žƌ�ĐĂƌĞŐŝǀĞƌƐ͕�ĂŶĚ�ƐĐŚŽŽů�ŵĂŶĂŐĞͲ

ŵĞŶƚ�ďĞĨŽƌĞ�ƚĂŬŝŶŐ�ĂŶǇ�ƉŚŽƚŽƐ�Žƌ�ǀŝĚĞŽƐ�ŽĨ�ƚŚĞ�ĐŚŝůĚƌĞŶ͘�/Ĩ�ƉĞƌŵŝƐƐŝŽŶ�ŝƐ�ŐƌĂŶƚĞĚ͕�ĞŶƐƵƌĞ�
Ăůů�ŝŵĂŐĞƐ�ŽĨ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ƌĞƐƉĞĐƞƵů͕�ƚŚĂƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĂĚĞƋƵĂƚĞůǇ�ĐůŽƚŚĞĚ�ĂŶĚ�
ƚŚĂƚ�ƐĞǆƵĂůůǇ�ƐƵŐŐĞƐƟǀĞ�ƉŽƐĞƐ�ĂƌĞ�ĂǀŽŝĚĞĚ͘

ͻ� �Ğ�ĂǁĂƌĞ�ƚŚĂƚ�ƉŚǇƐŝĐĂůůǇ�ŚĂŶĚůŝŶŐ�Ă�ĐŚŝůĚ͕�ƉĞƌŚĂƉƐ�ƚŽ�ŽīĞƌ�ĐŽŵĨŽƌƚ͕�ĐĂŶ�ďĞ�ŵŝƐĐŽŶƐƚƌƵĞĚ�
ďǇ�ŽďƐĞƌǀĞƌƐ�Žƌ�ďǇ�ƚŚĞ�ĐŚŝůĚ͘

ͻ� <ĞĞƉ�ƚŚĞ�ƚǁŽ�ĂĚƵůƚ�ƌƵůĞ�ʹ �ŵĂŬĞ�ƐƵƌĞ�ƚŚĞƌĞ�ĂƌĞ�ĂůǁĂǇƐ�ƚǁŽ�ĂĚƵůƚƐ�ƉƌĞƐĞŶƚ�ǁŚĞŶ�ǁŽƌŬŝŶŐ�
ǁŝƚŚ�ĐŚŝůĚƌĞŶ͕�ĂŶĚ�ƐƚĂǇ�ǀŝƐŝďůĞ�ƚŽ�ŽƚŚĞƌƐ�ǁŚĞŶĞǀĞƌ�ƉŽƐƐŝďůĞ͘�

ͻ� �ŵƉŽǁĞƌ�ĐŚŝůĚƌĞŶ�ďǇ�ƉƌŽŵŽƟŶŐ�ĐŚŝůĚƌĞŶ Ɛ͛�ƌŝŐŚƚƐ�ĂŶĚ�ƌĂŝƐŝŶŐ�ĂǁĂƌĞŶĞƐƐ͘
ͻ� �ŝƐĐƵƐƐ�ŝƐƐƵĞƐ�ŽĨ�ĐŽŶĐĞƌŶ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ĞǆƉůĂŝŶ�ŚŽǁ�ƚŽ�ƌĂŝƐĞ�ĐŽŶĐĞƌŶƐ͘
ͻ� KƌŐĂŶŝǌĞ�ĂǁĂƌĞŶĞƐƐ�ǁŽƌŬƐŚŽƉƐ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ĂĚƵůƚƐ�ƚŽ�ĚĞĮŶĞ�ǁŚĂƚ�ĂĐĐĞƉƚĂďůĞ�ĂŶĚ�

ƵŶĂĐĐĞƉƚĂďůĞ�ďĞŚĂǀŝŽƵƌ�ŝƐ͘
ͻ� /ĚĞŶƟĨǇ�ĂŶĚ�ĂǀŽŝĚ�ĐŽŵƉƌŽŵŝƐŝŶŐ�Žƌ�ǀƵůŶĞƌĂďůĞ�ƐŝƚƵĂƟŽŶƐ�ƚŚĂƚ�ŵŝŐŚƚ�ůĞĂĚ�ƚŽ�ĂĐĐƵƐĂƟŽŶƐ͘
ͻ� ^ƉĞĂŬ�ŽƵƚ�ŝĨ�ǇŽƵ�ĂƌĞ�ƐƵƐƉŝĐŝŽƵƐ�ŽĨ�ĂŶŽƚŚĞƌ�ƉĞƌƐŽŶ Ɛ͛�ĂĐƟŽŶƐ�Žƌ�ďĞŚĂǀŝŽƵƌ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ͘
ͻ� <ŶŽǁ�ǁŚŽ�ǇŽƵ�ĐĂŶ�ƐƉĞĂŬ�ƚŽ�ŝŶ�ǇŽƵƌ�ǁŽƌŬƉůĂĐĞ�ŝĨ�ǇŽƵ�ǁĂŶƚ�ƚŽ�ĚŝƐĐƵƐƐ�Žƌ�ƌĞƉŽƌƚ�ƐƵƐƉĞĐƚĞĚ�

Žƌ�ŬŶŽǁŶ�ĂďƵƐĞ͘

don’T
ͻ� /Ĩ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĚŝƐĐƵƐƐŝŶŐ�ŽŶĞ�ƚŽƉŝĐ͕�ĚŽ�ŶŽƚ�ŐŝǀĞ�ƚŚĞŵ�ĂŶŽƚŚĞƌ�ƚŽƉŝĐ�ƚŽ�ĚŝƐĐƵƐƐ�Ăƚ�ƚŚĞ�

ƐĂŵĞ�ƟŵĞ͘
ͻ� tŽƌŬ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ�ŝĨ�ƚŚŝƐ�ŵĂǇ�ĞǆƉŽƐĞ�ƚŚĞŵ�ƚŽ�ƌŝƐŬ�Žƌ�ĚĂŶŐĞƌ�ʹ �ĂůǁĂǇƐ�ǁŽƌŬ�ŽŶ�ƚŚĞ�ďĂƐŝƐ�

ŽĨ�ƚŚĞ�ĐŚŝůĚƌĞŶ Ɛ͛�ďĞƐƚ�ŝŶƚĞƌĞƐƚƐ͘
ͻ� &ŽƌĐĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�ʹ �ƉĂƌƟĐŝƉĂƟŽŶ�ƐŚŽƵůĚ�ďĞ�ǀŽůƵŶƚĂƌǇ͘ �dƌǇ�ƚŽ�ĞŶĐŽƵƌĂŐĞ�ĐŚŝůͲ

ĚƌĞŶ�ǁŚŽ�ĂƌĞ�ŶŽƚ�ƉĂƌƟĐŝƉĂƟŶŐ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�ŵŽƌĞ͘
ͻ� �ŝƌĞĐƚ�ĐŚŝůĚƌĞŶ�ďǇ�ŐŝǀŝŶŐ�ƚŚĞŵ�ŚŝŶƚƐ�ʹ �ůĞƚ�ƚŚĞŵ�ƐƉĞĂŬ�ĨƌĞĞůǇ�ǁŝƚŚŽƵƚ�ŝŵƉŽƐŝŶŐ�ǇŽƵƌ�ǀŝĞǁƐ͘�
ͻ� WƵƚ�ǇŽƵƌƐĞůĨ�ŝŶ�Ă�ƉŽƐŝƟŽŶ�ǁŚĞƌĞ�ǇŽƵƌ�ĂĐƟŽŶƐ�Žƌ�ŝŶƚĞŶƟŽŶƐ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ�ĐĂŶ�ďĞ�ƋƵĞƐͲ

ƟŽŶĞĚ͘
ͻ� hƐĞ�ĂŶǇ�ĨŽƌŵ�ŽĨ�ƉŚǇƐŝĐĂů�ƉƵŶŝƐŚŵĞŶƚ͕�ŝŶĐůƵĚŝŶŐ�ŚŝƫŶŐ͕�ƉŚǇƐŝĐĂů�ĂƐƐĂƵůƚ�Žƌ�ƉŚǇƐŝĐĂů�

ĂďƵƐĞ͘
ͻ� ^ŚĂŵĞ͕�ŚƵŵŝůŝĂƚĞ͕�ďĞůŝƩůĞ�Žƌ�ĚĞŐƌĂĚĞ�ĐŚŝůĚƌĞŶ�Žƌ�ĞŶŐĂŐĞ�ŝŶ�ĞŵŽƟŽŶĂů�ĂďƵƐĞ͘

�ĚĂƉƚĞĚ�ĨƌŽŵ�dĞƌƌĞƐ�ĚĞƐ�,ŽŵŵĞƐ�;ϮϬϬϴͿ��ŚŝůĚ�WƌŽƚĞĐƟŽŶ�WƐǇĐŚŽƐŽĐŝĂů�dƌĂŝŶŝŶŐ�DĂŶƵĂů�ĂŶĚ�̂ ĂǀĞ�
ƚŚĞ��ŚŝůĚƌĞŶ�;ϮϬϬϳͿ��ŚŝůĚͲ>ĞĚ��ŝƐĂƐƚĞƌ�ZŝƐŬ�ZĞĚƵĐƟŽŶ͗���WƌĂĐƟĐĂů�'ƵŝĚĞ͘�
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Appropriate to culture and social norms: the activities should be appropriate and 

acceptable in the children’s daily cultural and social environment. For example, in some 

cultures it is inappropriate that boys and girls participate in activities together where they 

have close physical contact.   

Children’s best interests: All activities that are held with the children should be in their 

best interest. If there is a risk of negative repercussions as a result of any activity, then that 

activity should be left out or replaced with another more appropriate activity. 

Flexibility 
Working with emotional and social issues can lead to unpredictable outcomes. Some-

times activities can stir unexpected reactions from some children, or activities do not en-

gage the children as expected. Facilitators of psychosocial workshops need to be attentive 

�����������������������������������������������ǡ���������������������ƪ��������������������
workshop according to the children’s reactions. This includes:

&ůĞǆŝďŝůŝƚǇ�ĚƵƌŝŶŐ�Ă�ǁŽƌŬƐŚŽƉ
If an activity takes longer than expected, or it leads to unexpected reactions from the 

��������ǡ���������������������������ƪ��������������������������������������������������������
���������������������������������������������������������������ƥ���������������������������
attended to. It is better to do one activity well than to do many activities poorly. 

�ƚ�ƟŵĞƐ͕�ŝƚ�ŵĂǇ�ďĞ�ĂƉƉƌŽƉƌŝĂƚĞ�ƚŽ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ŶĞĞĚƐ�ƚŽ�ďƌĞĂŬ�ŝŶƚŽ�ƐŵĂůůĞƌ�ŐƌŽƵƉƐ͘

:ĞŶƐĞŶ�t
ĂůŬĞƌͬ�'ĞƩǇ�/ŵ

ĂŐĞƐ�ĨŽƌ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�/EdZK�h�d/KE�dK��,/>�Z�E͛^�tKZ<^,KW^�
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&ůĞǆŝďŝůŝƚǇ�ŝŶ�ƉůĂŶŶŝŶŐ�ƚŚĞ�ƐƵďƐĞƋƵĞŶƚ�ǁŽƌŬƐŚŽƉƐ
Facilitators are often very ambitious about the number and range of 

activities that can be done in one workshop. In a workshop series, it 

is important to be vigilant about any issues challenging the children. 

	�����������������������ƪ���������������������������������������������
the children’s needs. This does NOT mean that workshop facilitators 

should not plan ahead. But they should be careful not to engage chil-

dren in activities that are irrelevant, just because they had spent a lot 

�������������ơ����������������������������������������Ǥ�

materials
The facilitator should make a complete list of all materials that will be needed in the 

workshops. These materials should be put together beforehand to make sure they are 

available at all workshops. Include a binder for each child’s papers and drawings. Keep 

them safe during the workshop series, and then give them to the children to take home 

with them at the end. 

�ǀĂůƵĂƟŽŶƐ
Make sure there is time at the end of every workshop to evaluate how the session went 

and to receive feedback on what went well and what did not. This gives important infor-

mation that is needed for planning the next workshop. It is also an important tool for 

the facilitator in assessing their work and if they are achieving the goals of the workshop. 

���������������������������������������������������������������������������Ǥ��������������-

ations are sometimes more useful as they can be done anonymously. This encourages hon-

esty about what is not working well, which may otherwise not be said verbally for fear of 

hurting the facilitator’s feelings. 

In the workshop tracks in Facilitator handbook 2, each workshop ends with an evaluation 

using smiley faces. There are other examples of evaluations in the activity bank. 

tŽƌŬƐŚŽƉ�ƚĞĐŚŶŝƋƵĞƐ
The aims of the activities in the workshops are to promote individual strengths known 

�������������������������������������������������ǡ�������������Ǧ������ǡ�����Ǧ���Ƥ�����ǡ�
����Ǧ�ƥ����ǡ���������Ǧ����������Ǥ���������������������������������������������������������
support by encouraging good communication, group collaboration, mutual trust and 

���������������������������������ơ�������Ǥ�

��������������������������������������������������������������������������ǣ
Ȉ� Relax the children and make them feel comfortable being together; 

Ȉ� Give them an opportunity to play and have fun together;

Ȉ� ���������������������������������������������Ǣ
Ȉ� �����������������������������������������������������������������������������ƥ�����

experiences;

Ȉ� Promote trust and group collaboration and cooperation

To promote the development of personal and interactive skills and strengths, the activties 

������������������������������������������������������������ǡ���������������ƪ������������
below: 

&ůĞǆŝďŝůŝƚǇ�ĞŶĂďůĞƐ�ĨĂĐŝůŝͲ
ƚĂƚŽƌƐ�ƚŽ�ŵĂŬĞ�ĂĚũƵƐƚͲ
ŵĞŶƚƐ�ƐŽ�ƚŚĂƚ�ĐŚŝůĚƌĞŶ�
ǁŚŽ�ĂƌĞ�ƐƚƌƵŐŐůŝŶŐ�ǁŝƚŚ�
ĚŝĸĐƵůƚ�ĞŵŽƟŽŶƐ�ĂƌĞ�
ŐŝǀĞŶ�ƚŚĞ�ŶĞĐĞƐƐĂƌǇ�ĐĂƌĞ�
ĂŶĚ�ƐƵƉƉŽƌƚ�ƚŽ�ĐŽƉĞ�
ǁŝƚŚ�ƚŚĞƐĞ�ĨĞĞůŝŶŐƐ͘�
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Demonstration: ���������������������������������������������������������������������������
are expected to do in a given task or activity. It may be done verbally or physically (for 

���������������������������������������������������������ȌǤ���������������������������-
tions are indicated by the icon �
Energizers: These are fun activities that are used to make children comfortable about be-

ing in the same space together. They are often used at the beginning of a workshop to give 

children a chance to get to know each other better; or when children seem to be getting 

a little tired and need to get up and move around; or as a neutralizer after an activity that 

�������������������������������������Ǥ������������������������������Ȃ��������͜͝���������
or so – and can be incorporated as extra activities throughout a workshop. They can be 

planned and also added if the facilitator sees the need for them. It is good practice to ask 

the children to suggest energizers, and ask them to explain and instruct the other children 

on what to do. 

Songs and jingles: Songs and jingles are especially good to use in workshops with chil-

����ǡ������������������������������Ǥ�������������������������������������������Ƥ�����������
�������������������ǡ��������������������������������������������Ƥ��������ǡ�������������������
the children feel comfortable and ‘at home’ in the workshop setting. Many songs and 

jingles can be accompanied by dance or movement and work well as energizers or ice-

breakers. Children often like to suggest songs or jingles they know and like. 

Games: Games are structured activities where two or more children play according to a 

set of rules. Games are both entertaining and educational. They can be used to stimulate 

�����Ƥ����������������ǡ������������������������������������������Ǥ���������������������
used to encourage positive competition and cooperation. As with songs and jingles, most 

cultures have traditional games that can be used in workshops to help children feel at 

ease, as they are familiar with games from their homes or childhood. Games can also be 

incorporated in a workshop spontaneously if the facilitator senses the children need to 

��������������Ȃ���������������������������������������������ƥ�������������Ǥ�������������
activities used in this resource kit may seem more like a game to the children, than a 

focused activity. This is good, because it encourages the children to relax and act naturally 

in the activity, and to not try to do what they think is expected of them. 

/ƚ�ŝƐ�ŐŽŽĚ�ƉƌĂĐƟĐĞ�ĨŽƌ�ƚŚĞ�ĨĂĐŝůŝƚĂƚŽƌ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ŚŽǁ�ƚŽ�ĚŽ�ƚŚĞ�ƉůĂŶŶĞĚ�ĂĐƟǀŝƚǇ͘�

K
ůŝǀŝĞƌ�D

ĂƩŚǇƐͬ�/&Z�
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Brainstorm and buzz groups: ���������������������������������������������ǡ��������������
���������������ƪ����������������������������ǡ����������������Ǥ�������������������������-
able. There are no right or wrong responses in a brainstorm and the more responses the 

������Ǥ��������������������������������������������ƪ������������������������������������Ǥ��
The children are encouraged to keep giving ideas, without judging or commenting on 

each other’s ideas. A brainstorm should not last too long, and time should always be given 

�����������������������������������ǡ�����������������������ƪ������������������Ǥ�

Rounds:����������������������������������������������������������������������������������-
one in the group. The children are usually asked to sit or stand in a circle, and as you go 

round the circle, each child has a turn to share their experiences, feelings or opinions, or 

to do a certain action.  

Discussion:����������������ƪ�����������������������������������������������������������-
ties to express and listen to opinions and ideas of the group. The workshop facilitator does 

����������������������������ǡ������������������������������������������������������Ǥ��������
discussion is held in a workshop environment, where the children have agreed treat each 

��������������������������������ǡ��������������������������������������������ơ����������
diverse ideas and opinions. It is a method of learning that stimulates the cognitive skills of 

analysis, synthesis and evaluation. 

Problem solving: Giving a group of children a problem to solve together is a popular 

workshop method, as it enhances group interaction and cooperation. When left undis-

turbed to solve a problem, individual personalities and behaviours in a group setting are 

�����������Ƥ��Ǥ�	����������ǡ����������������������������������������������ǡ����������������
may be the one who writes notes, and another chooses to be the one who reports back to 

the bigger group. 

Visioning: This is similar to brainstorming and problem solving, except the children 

��������������������������������������������������������ơ�����������������������Ǥ�	���
example, ‘what kind of community would you like to live in when you grow up?’. It is an 

activity that can help to generate a common goal and a sense of hope. It gives the group 

something to move towards and encourages creative thinking and passion. It is a way of 

moving towards something positive, whilst problem solving moves away from something 

negative.  

Role-play: Group members act out a relevant life situation as if it were happening at that 

time. The children may be given roles to play, or they may be able to choose a role to play, 

depending on the nature of the role-play activity. Sometimes the children are asked to 

play themselves in a role-play, but mostly they have to take on the role of someone else 

and imagine what that person would do and feel. Role-plays often include some form of 

���ƪ������������������������������������������ǡ���������������������������������������������
for peer support.  

Role-plays can help adults and children explore their attitudes towards themselves and 

others. They give people the opportunity to understand and feel empathy for other 

people’s challenges and situations being faced. It can also give them practice in dealing 

�������ƥ���������������ǡ��������������ƪ������������������������������ǡ�������������������
range of other real life situations, thereby providing valuable life skills. 
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����Ǧ�������������������������������������������Ƥ��Ǥ�������������������������������
need to ‘step out’ of the roles they have been enacting. This should be followed by a 

������������ƪ������������������������������������������������������������������Ǧ���������
����������������������������������Ǧ����Ǥ����������������������������������������ơ���������
a role-play, take some time to talk to the child individually, to make sure they are feeling 

good by the time the workshop is complete. 

Case study: A case study can be made-up or real. It is a story or description of an incident 

or situation that has happened or may happen in the future. Case studies are very popular 

������������ǡ���������������������ƪ���������������������Ǥ����������������������������
�����Ƥ��������������������������������������������������������������������������������-

ing and analysis of the case study. 

Feedback: Giving and receiving feedback is an important part of social interaction and 

learning in a workshop. The children are often asked to give feedback on their own partic-

ipation in activities and on how others performed, for example, in role-plays. Feedback is 

�������������ƪ����������������������������������������������������������������������Ǥ������
sure that the children and facilitators give each other positive and constructive feedback 

����������������������������������������������������Ǥ�������������������������������������
another’s behaviour or try to interpret why someone else is as he/she is, or does what he/

���������Ȃ����������������������������������������������������������������ơ����������
person who is giving the feedback. When receiving feedback, encourage the children to 

try to learn from the feedback and to use it as a constructive and helpful tool. 

Concentration exercises: These activities encourage the children to focus their attention 

and energy on what is happening in the workshop space, and to try to ‘let go’ of thoughts 

of other things that may distract them from the workshop. 

Relaxation exercises: Similar to concentration exercises, relaxation exercises encourage 

the children to relax their bodies and minds, and to focus on being in the workshop space. 

Relaxation exercises can be used at any point in a workshop between other activities. They 

are typically used in the beginning as a concentration exercise, or to calm the children as 

the workshop ends.  

In situations of crisis or emergency, adults and children may have strong reactions when 

they are given the opportunity to relax and feel their emotions. They may have been too 

busy reacting to and dealing with the chaos that typically accompanies such situations, 

and have not been aware of the strong feelings of sadness, grief, anger etc. that may then 

arise during moments of relaxation. If the children become overwhelmed by strong emo-

tions during relaxation exercises, give them an opportunity to talk about this in the group, 

if they would like to. If they do not want to talk, move onto a physical activity or game that 

will distract them from the strong emotions, and make sure to follow up with them later 

to make sure they feel strong enough to leave the workshop space. 

Parking board: In workshops with adults or children, it is a good idea to create a ‘park-

ing board’. This is a designated space, such as a wall, or if you are outside it could be a 

notebook.. Provide post-it notes or other small pieces of notepaper that can be pinned on 

����������������������������ǡ��������������������������������������������������Ǥ�������������
�����������������������������Ƥ��������������������������������������������������������-
tions or comments they want to have addressed during the workshops. It is the respon-
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����������������������������������������������������������������������������������ǡ��������
����������������������������������ǡ��������������������������������������������������������
comment. 

dŚĞ�ĚĞƐĐƌŝƉƟŽŶƐ�ŽĨ�ǁŽƌŬƐŚŽƉ�ƚĞĐŚŶŝƋƵĞƐ�ĂƌĞ�ĂĚĂƉƚĞĚ�ĨƌŽŵ�EĂƟŽŶĂů��ƐƐŽĐŝĂƟŽŶ�ŽĨ��ŚŝůĚ��ĂƌĞ�tŽƌŬĞƌƐ�
dŚĞ�tĂǇ�ŽĨ�ƚŚĞ�WĞĂĐĞĨƵů�tĂƌƌŝŽƌ�ĂŶĚ�/ŶƚĞƌŶĂƟŽŶĂů�,/s�/�^��ůůŝĂŶĐĞ�;ϮϬϬϯͿ�100 ways to energise groups: 
ŐĂŵĞƐ�ƚŽ�ƵƐĞ�ŝŶ�ǁŽƌŬƐŚŽƉƐ͕�ŵĞĞƟŶŐƐ�ĂŶĚ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ͘

�ĞĂůŝŶŐ�ǁŝƚŚ�ĚŝĸĐƵůƚ�ĞŵŽƟŽŶƐ
This resource kit has been designed for working with adults and children whose psycho-

������������������������������������������������������������ƥ������������������Ǥ������
��������������������������������������������������������������������ƥ�������������Ǥ�����
workshop activities are designed to be sensitive to the experiences and expression of such 

��������Ǥ��������ǡ���������������������������������������������������������������������-
aged, and there is a high probability that emotions such as anger, grief, sadness, confu-

sion, guilt, etc. will be experienced and expressed during the course of the workshops. 

The facilitator needs to be prepared for such expressions of emotions, and able to adapt 

�����������������������������������������Ǥ����������������������������������������������
workshops in this context:

'ŝǀĞ�ĐŚŽŝĐĞƐ
Be sure everyone in the group knows ahead of time what will be discussed (whether about 

����������������������ǡ����ƪ���������������ǡ����������������������������������������������-
fects), and that some people may choose to share personal stories. Let them decide for 

������������������������������������������������������Ǥ�������������������������������������
upset when talking about or hearing about people’s experiences, they may ask permission to 

����������������������������������������������Ǥ��������ǡ�����������������������������������
they stay together as a group as much as possible, as they can provide support to each other. 

�ǆƉůĂŝŶŝŶŐ�ĐŽŶĮĚĞŶƟĂůŝƚǇ

� These workshops are going to be our personal and safe space. This means that 
when we are gathered here together, we treat each other with kindness, respect and with 
����������������ơ��������������Ǥ�����������������������������������������������������
�������ǡ�������Ǧ���������������������������������������������������������������������
��������Ǥ������������������������������������������ǡ�����������������������������������������
and comfortable about sharing. 

At this point ask if everyone agrees on this. If anyone does not agree, continue discussing this 

issue and how important it is for everyone to agree, until everyone has agreed. 

� ������������������������������������������������������������������������������������
����������Ǥ������������������������������������������ǡ��������������������������������� 
���������������������Ǥ���������������������������������������ǡ������������������������ 
�������������������������������������������������������������Ǥ�

���������������������������������������������������������������������������� 
���������������������Ǥ��������������������������������������ǯ���������Ǥ����ǡ��������������
����������������������������������������ǡ�������������������������������������������Ǥ�
Just ask me and we will arrange a time to talk alone.

/EdZK�h�d/KE�dK��,/>�Z�E͛^�tKZ<^,KW^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�

32



ZĞƐƉĞĐƚ�ĞĂĐŚ�ŽƚŚĞƌ͛Ɛ�ƉƌŝǀĂƚĞ�ŝŶĨŽƌŵĂƟŽŶ
Let the children know at the start that these workshops are a safe space, where they are 

�����������������������������������������Ǥ�����������������������Ƥ����������������������
�����������������������������������������������������������������������������������Ƥ���-

tiality. You can use the following example to guide this discussion:

respond to personal stories
Don’t force anyone to share personal experiences if they don’t want to. This can feel like 

an intrusion on personal boundaries and be very uncomfortable. When children choose 

to share, respect what they have to say, and let them know that you appreciate what they 

�������������������Ǥ��������������������������������ǡ���������������ƪ��������������Ǥ�	���
�������ǡ�ǲ��������������������������������������ƥ�����������������������Ǥǳ

Some facilitators worry that if children talk about their experiences, the children will feel 

angry or sad. This may happen, but sometimes it also helps them feel stronger. For some, 

it is a relief to share. They can get support from the group. Due to the sensitive nature of 

experiences of abuse and/or exploitation, for example, if any children do share stories of 

��������������������������ǡ��������������������������������������������������������������
front of the big group of children. Instead, follow up with a private conversation with the 

child at an appropriate time. Also, remember and respect that in some cultures it is inap-

propriate to encourage the display of painful emotions in public. 

,ĞĂƌŝŶŐ�ŽƚŚĞƌƐ͛�ƐƚŽƌŝĞƐ
Some children will feel sad when they hear others’ stories. Remember, it is normal to feel 

���ǡ������������ǡ����������������������������Ǥ���ƪ��������������������������������������
�����ǯ������������������������������Ǥ�	����������ǡ�ǲ�����������������������������������
very deeply; I’m sure there are others in the room who are feeling the same way.”

�ŌĞƌ�ƚĂůŬŝŶŐ�ĂďŽƵƚ�ƐĞŶƐŝƟǀĞ�ƚŽƉŝĐƐ͕�ŝƚ�ŝƐ�Ă�ŐŽŽĚ�ŝĚĞĂ�ƚŽ�ĚŽ�Ă�ĨƵŶ�ĂĐƟǀŝƚǇ�ǁŝƚŚ�ƚŚĞ�ĐŚŝůĚƌĞŶ͘�

^ƵƐĂŶ�t
ĂƌŶĞƌͬ�^ĂǀĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ
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�ŚĂŶŐĞ�ƚŚĞ�ŵŽŽĚ
����������������������ƥ����������������ǡ������������������������������������������������
change the mood of the group. After each activity on sensitive issues, there are sugges-

tions for energizers and activities to get the children moving and laughing. Taking a break 

or playing some music that children can move to can also help with letting go of strong 

feelings.

^ƵƉƉŽƌƚ�ƚŽ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ
���������������������������������������������������������������������������������������������Ǥ�
Children look to the close adults in their life for how to react and behave. It is important 

to acknowledge and understand that in these kinds of circumstances, parents and caregiv-

ers need support too. 

Take care of yourself
����������������ƥ�������������������������������������������������������������������������
facilitators. This is nothing to be ashamed of. But you need to be sure that you take care of 

yourself. If it is possible, try to work with at least one other facilitator so that you can take 

turns leading the group, and take a break if you need it. Ask your co-facilitator to help you 

plan workshops that are safe for everyone. After a workshop or activity session, talk about 

it with the other co-facilitators and with programme managers, or with others whom you 

trust. Discuss any problems that come up, and any feelings that you need to share.

Parents and caregivers also need care and support. 

dŽŵ
ĂƐ��ĞƌƚĞůƐĞŶͬ��ĂŶŝƐŚ�ZĞĚ��ƌŽƐƐ
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Workshops 1-5

K
ůŝǀŝĞƌ�D

ĂƩŚǇƐͬ�/&Z����



/ŶƚƌŽĚƵĐƟŽŶ
����Ƥ����Ƥ���������������������������������������������������������������	�����������
handbook 2. Please bear in mind the alternative workshop options for workshops 4 and 

͡Ǥ�����������͠������͡�������������������ǯ�����������������������������ǡ���������������͠��
����͡�������������������ǯ�������Ǥ�

���������͝ǣ�
�����������������

Workshop 2: My life

Workshop 3: Our community

Workshop 4a: Children’s rights Workshop 4b: Children’s needs

���������͡�ǣ���������������������������
– children’s rights

���������͡�ǣ���������������������������
– children’s needs

KƉĞŶŝŶŐ�ĂŶĚ�ĐůŽƐŝŶŐ�ĞĂĐŚ�ǁŽƌŬƐŚŽƉ

Use the same routines to open and close each workshop. This will help the children feel 

comfortable and will build trust between you and the group. Use the outlines here every 

time you do the following activities:

Ȉ� the recap, feedback and introduction

Ȉ� our song

Ȉ� the workshop evaluation.

  ^ǇŵďŽůƐ

�� Aim of activity


� Resources needed

�� � � Estimated minutes needed

��� Facilitator notes

�� Facilitator speaks

��� Question to the children�
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outline 1�ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 10

�� dŽ�ƌĞĐĂƉ�ŽŶ�ƚŚĞ�ůĂƐƚ�ǁŽƌŬƐŚŽƉ͕�ŐŝǀĞ�ĨĞĞĚďĂĐŬ�ŽŶ�ĞǀĂůƵĂƟŽŶ�ĂŶĚ�ŝŶƚƌŽĚƵĐĞ� 
ƚŚĞ�Ăŝŵ�ŽĨ�ƚŽĚĂǇ͛Ɛ�ǁŽƌŬƐŚŽƉ͘

1. Ask a volunteer to recap what you did together in the last workshop. If he or she does 

not remember all the activities, ask others to help until all the activities have been 

mentioned.

2. Give the children feedback on their evaluations from last time. Use this opportunity 

to discuss any activities that the children did not like. Note these in your monitoring 

notes.

 Praise the children and remind them how important it is that they give honest evalua-

tions, highlighting that it helps you to plan workshops that meet their needs.

3. Introduce the aim of the workshop (see script in each workshop).

4.� ������������������������������������������������Ǥ

outline 2�KƵƌ�ƐŽŶŐ� �� 5
�� dŽ�ƐŝŶŐ�Ă�ƐŽŶŐ�ƚŚĂƚ�Ăůů�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĨĂŵŝůŝĂƌ�ǁŝƚŚ�ĂŶĚ�ƚŚĂƚ�ĞŶĐŽƵƌĂŐĞƐ�Ă� 

ƐĞŶƐĞ�ŽĨ�ďĞůŽŶŐŝŶŐ�ĂŶĚ�ĐƵůƚƵƌĂů�ƉƌŝĚĞ͘

1. Ask the children to stand up, and ask them to sing the song they chose at the end of 

the last workshop.

2. They can either sing the song like last time or use some of the ideas given in workshop 

1 to vary how the song is sung.

outline 3�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� dŽ�ĞǀĂůƵĂƚĞ�ƚŚĞ�ǁŽƌŬƐŚŽƉ͘


� ^ŵĂůů�ƉŝĞĐĞƐ�ŽĨ�ƉĂƉĞƌ�ĂŶĚ�ǁƌŝƟŶŐ�ŵĂƚĞƌŝĂůƐ�ĂŶĚ�ŇŝƉĐŚĂƌƚ�ǁŝƚŚ�ƐŵŝůĞǇ� 
ĨĂĐĞƐ͘

� ��ŽůůĞĐƚ�ƚŚĞ�ĞǀĂůƵĂƟŽŶƐ�ĂŶĚ�ŬĞĞƉ�ƚŚĞŵ�ĨŽƌ�ŵŽŶŝƚŽƌŝŶŐ�ƉƵƌƉŽƐĞƐ͕�ĂŶĚ�ƚŽ�ĞǀĂůƵĂƚĞ�ŝĨ�
ĐŚĂŶŐĞƐ�Žƌ�ĂĚĂƉƚĂƟŽŶƐ�ĂƌĞ�ŶĞĞĚĞĚ�ƚŽ�ĂĐƟǀŝƟĞƐ�ƚŚĂƚ�ĂƌĞ�ĂůƌĞĂĚǇ�ƉůĂŶŶĞĚ͘�DĂŬĞ�ƐƵƌĞ�ƚŽ�ĨŽů-
ůŽǁ�ƵƉ�ŽŶ�ƚŚĞ�ƌĞƐƵůƚƐ�ŽĨ�ƚŚĞ�ĞǀĂůƵĂƟŽŶ�Ăƚ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ŽĨ�ŶĞǆƚ�ǁŽƌŬƐŚŽƉ͘

1.� �������������������������������������������������������ȋ�����������������������-

shop).

2.� ����������������������ƪ�����������������������������������������������������������������
piece of paper and ask them to draw the smiley face that represents how they feel 

about today’s workshop activities. Tell them they should NOT write their names on the 

paper. This will encourage honesty in their evaluation.

3.� ���������������Ƥ������ǡ�����������������������������������������������������������
child goodbye. This helps them feel recognized and appreciated.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�tKZ<^,KW^�ϭͳϱ
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Workshop 1 
'ĞƫŶŐ�ĂĐƋƵĂŝŶƚĞĚ

Aim of workshop:�
��������������������������������������Ǥ

Aim of activities:  
For the children to learn each other’s names in a fun way. 

To discuss the aim of the workshops and identify and agree on behaviour acceptable to all. 

To encourage an atmosphere of mutual respect and trust amongst the children. 

To share expectations, hopes and fears about the upcoming workshops. 

�������������������������������������������������������������Ǥ

Activities Resources Time

1.1 ‘Pass the ball’ name 

game

Space for children to stand or sit in a 

circle.

10 minutes

1.2 Why we are here and 

informed consent

Space for the children to stand or sit in a 

circle.

͝͡��������

1.3 Mutual expectations Flipchart paper and marker. 20 minutes

1.4 Freeze walking Space. 10 minutes

͝Ǥ͡� ������������ǡ�������
and fears

Space. 10 minutes

͝Ǥ͢� �������������������� Paper or card to make name cards. String 

to attach to the card – for children to wear 

around their necks. Attach string to cards 

before activity.

͝͡��������

1.7 Choosing our song ͡��������

1.8 Workshop evaluation Small pieces of paper and writing materials 

����ƪ����������������������������������Ǥ�
Please see the smiley faces graphic below.

͡��������

WĞƌͲ�ŶĚĞƌƐ�WĞƩĞƌƐƐŽŶͬ�'ĞƩǇ�/ŵ
ĂŐĞƐ�ĨŽƌ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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ϭ͘ϭ� ͚WĂƐƐ�ƚŚĞ�ďĂůů͛�ŶĂŵĞ�ŐĂŵĞ� �� 10

�� &Žƌ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ůĞĂƌŶ�ĞĂĐŚ�ŽƚŚĞƌ͛Ɛ�ŶĂŵĞƐ�ŝŶ�Ă�ĨƵŶ�ǁĂǇ͘


� ^ƉĂĐĞ�ĨŽƌ�ĐŚŝůĚƌĞŶ�ƚŽ�ƐƚĂŶĚ�Žƌ�Ɛŝƚ�ŝŶ�Ă�ĐŝƌĐůĞ͘

� �DĂŬĞ�ƐƵƌĞ�Ăůů�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŐĞƚ�Ă�ĐŚĂŶĐĞ�ƚŽ�ƐĂǇ�ƚŚĞŝƌ�ŶĂŵĞƐ�ŝŶ�ƚŚĞ�ĮƌƐƚ�ĂŶĚ�ƐĞĐŽŶĚ�
ƌŽƵŶĚ͘��Ğ�ƐĞŶƐŝƟǀĞ�ƚŽ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ĂƌĞ�ůŝǀŝŶŐ�ǁŝƚŚ�ĚŝƐĂďŝůŝƟĞƐ�ĂŶĚ�ŵĂǇ�ŶŽƚ�ďĞ�ĂƐ�ŵŽďŝůĞ�ĂƐ�
ŽƚŚĞƌ�ĐŚŝůĚƌĞŶ͘

1.� ����������������������������Ƥ��������������������������������������Ǥ

2. Ask the children to sit or stand in a circle and explain that you are going to play a game 

to learn each other’s names.

3. Give one of the children a ball and ask them to say their name and pass the ball to 

another person.

4. The next person says his or her name and passes the ball again.

͡Ǥ The exercise continues until the ball comes back to the facilitator.

6. Now explain that when you throw the ball to someone, everyone has to say together 

the name of the person who caught the ball.

7. Throw the ball randomly. When everyone has said his or her name, ask the child to 

throw the ball to someone else.

8. Continue with this till everyone’s name has been mentioned.

�ĂŶŝƐŚ�ZĞĚ��ƌŽƐƐ�^ŽĐŝĞƚǇ�;ϮϬϬϴͿ��ŚŝůĚƌĞŶ�ĂīĞĐƚĞĚ�ďǇ��ƌŵĞĚ��ŽŶŇŝĐƚ�tŽƌŬƐŚŽƉ�DĂŶƵĂů

ϭ͘Ϯ� tŚǇ�ǁĞ�ĂƌĞ�ŚĞƌĞ�ĂŶĚ�ŝŶĨŽƌŵĞĚ�ĐŽŶƐĞŶƚ� �� 15

�� dŽ�ĚŝƐĐƵƐƐ�ƚŚĞ�Ăŝŵ�ŽĨ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ�ǁŝƚŚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ƚŽ�ĂƐŬ�ĨŽƌ� 
ƚŚĞŝƌ�ŝŶĨŽƌŵĞĚ�ĐŽŶƐĞŶƚ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ͘


� ^ƉĂĐĞ�ĨŽƌ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ƐƚĂŶĚ�Žƌ�Ɛŝƚ�ŝŶ�Ă�ĐŝƌĐůĞ͘

1. Ask the children to sit in a semi-circle where they can all see each other.

2.� �����������������������ǣ

 �  We are meeting here today because we, as a group, have a lot of things in com-
mon.

3. Ask the children

 What kinds of things do we have in common?

 Allow the children to give as many answers that they can think of – examples could be:

Ȉ� We all go to the same school

Ȉ� We all live in the same country/area/community

Ȉ� We all like to play and laugh

Ȉ� We all like to eat good food

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�tKZ<^,KW^�ϭͳϱ
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 Make sure every child has a chance to mention something that they have in common 

with everyone.

4. If the children do not mention the challenges they are facing, mention them and ask 

them if they agree. For example:

 We have also all shared the experience of:

Ȉ� living through a war

Ȉ� ������������������������
Ȉ� losing family and friends to illness

Ȉ� being in scary situations where we got hurt, or were afraid we would get hurt, etc.

 � �/ƚ�ŝƐ�ƵƉ�ƚŽ�ƚŚĞ�ĨĂĐŝůŝƚĂƚŽƌ�ƚŽ�ĐŚŽŽƐĞ�ƚŚĞ�ŵŽƐƚ�ĂƉƉƌŽƉƌŝĂƚĞ�ĞǆĂŵƉůĞƐ�Ăƚ�ƚŚŝƐ�ƉŽŝŶƚ͘�dŚĞ�
ĨĂĐŝůŝƚĂƚŽƌ�ƐŚŽƵůĚ�ŵĂŬĞ�ŝƚ�ĐůĞĂƌ�ƚŚĂƚ�ƚŚĞƌĞ�ĂƌĞ�ŐŽŽĚ�ƌĞĂƐŽŶƐ�ĨŽƌ�ŚŽůĚŝŶŐ�ƚŚĞƐĞ�ǁŽƌŬƐŚŽƉƐ͕�
ĂŶĚ�ƚŚĂƚ�ŚĞ�Žƌ�ƐŚĞ�ŝƐ�ĂǁĂƌĞ�ŽĨ�ĐŚĂůůĞŶŐĞƐ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĨĂĐŝŶŐ͘

͡Ǥ Before going on to the next step, ask the children again if there are more things they 

have thought of that they have in common. Give them a few minutes to add more 

things.

6. Now explain:

 � ���������������������������������ƥ����������������ǡ����������������������������-
ter as we have (refer to the appropriate challenge the children have in common that 
was mentioned earlier), it is sometimes very hard to be happy and to feel good. Do you 
agree?

� ��������������������������Ƥ�����������������������������������������������Ǥ��������
these meetings, we will work together to help each other feel good and cope with the 
situation we are living in. Because we are going to work together, we will call the meet-
ings ‘workshops’.

 During our workshop, we will always play and have fun, and we will also have time to 
�������������������������������������������������������������ǡ�������������������������
our dreams for the future.

 Before we continue I want to make sure all of you understand why you are here, and 
that you are willing to participate in these workshops.

7.� ��������������������������������������������������������������������������������������-
����������������������������������������������Ǥ������������������������Ǥ

8.� ��������������������������������������ǡ��������������������������������������������
�����������������������������������Ǥ�������������������������������������������������
the way, they should come and talk to you about this on a one-to-one basis.

� �dŚĞ�ĐŚŝůĚƌĞŶ�ŵĂǇ�ĨĞĞů�ƉƌĞƐƐƵƌĞĚ�ƚŽ�ƐĂǇ�ƚŚĞǇ�ǁĂŶƚ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ�
ďĞĐĂƵƐĞ�ƚŚĞǇ�ŚĂǀĞ�ďĞĞŶ�ĂƐŬĞĚ�ƚŽ�ŐŝǀĞ�ƚŚĞŝƌ�ĐŽŶƐĞŶƚ�ŝŶ�ĨƌŽŶƚ�ŽĨ�ĞǀĞƌǇŽŶĞ�ĞůƐĞ͘�^ƚƌĞƐƐ�ƚŚĂƚ�ĂŶǇ-
ŽŶĞ�ǁŚŽ�ĨĞĞůƐ�ƚŚĞǇ�ŵĂǇ�EKd�ǁĂŶƚ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�ƐŚŽƵůĚ�ĐŽŵĞ�ĂŶĚ�ƚĂůŬ�ƚŽ�ǇŽƵ�ĂďŽƵƚ�ƚŚŝƐ͘�/Ĩ�
ƚŚŝƐ�ŚĂƉƉĞŶƐ͕�ĚŽ�ŶŽƚ�ĨŽƌĐĞ�ĂŶǇ�ĐŚŝůĚ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ͕�ďƵƚ�ƚĂŬĞ�ƚŚĞ�ĐŚŝůĚ͛Ɛ�ƉĞƌƐƉĞĐƟǀĞ�ƐĞƌŝŽƵƐůǇ͕�
ĂŶĚ�ŚĞůƉ�ƚŽ�ŵĂŬĞ�ĂƌƌĂŶŐĞŵĞŶƚƐ�ĨŽƌ�ƚŚĞ�ĐŚŝůĚ�ƚŽ�ďĞ�ĞǆĐƵƐĞĚ�ĨƌŽŵ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ͘

tKZ<^,KW^�ϭͳϱ�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�

ϰϬ



ϭ͘ϯ� DƵƚƵĂů�ĞǆƉĞĐƚĂƟŽŶƐ� �� 20

�� dŽ�ŝĚĞŶƟĨǇ�ĂŶĚ�ĂŐƌĞĞ�ŽŶ�ƌƵůĞƐ�ŽĨ�ďĞŚĂǀŝŽƵƌ�ĨŽƌ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ͘�dŽ� 
ĞŶĐŽƵƌĂŐĞ�ĂŶ�ĂƚŵŽƐƉŚĞƌĞ�ŽĨ�ŵƵƚƵĂů�ƌĞƐƉĞĐƚ�ĂŶĚ�ƚƌƵƐƚ�ĂŵŽŶŐƐƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ͘


� &ůŝƉĐŚĂƌƚ�ƉĂƉĞƌ�ĂŶĚ�ŵĂƌŬĞƌ͘

� �>Ğƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƐĞƚ�ƚŚĞ�ŐƌŽƵŶĚ�ƌƵůĞƐ�ĂŶĚ�ĞǆƉĞĐƚĞĚ�ďĞŚĂǀŝŽƵƌ�ƚŚĞŵƐĞůǀĞƐ͘�dŚŝƐ�ǁŝůů�ŐŝǀĞ�
ƚŚĞŵ�Ă�ĨĞĞůŝŶŐ�ŽĨ�ŽǁŶĞƌƐŚŝƉ�ŝŶ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ƐƉĂĐĞ͘

1. Ask the children to remain sitting in the semi-circle. Make sure they can all see the 

ƪ�������Ǥ����������������������������������������
important that everybody, as a group, agree on 

how to treat each other during the workshops, 

and agree on ground rules and acceptable 

behaviour during the workshops.

2. Draw a line down the centre of a piece of 

ƪ�������Ǥ����������������������ǡ�������Ǯ�������
rules’ and on the right, write ‘our behaviour.’

3. Now ask the children to brainstorm with you 

about the ground rules they want to set for the 

workshops. For each ground rule, ask them 

to discuss and agree on what behaviour is 

expected for this rule. For example, if a ground 

rule is ‘to respect one another’, they need to 

agree on what behaviour is needed for this, such 

as ‘we will listen to one another’ or ‘we will not 

use bad language.’

4.� �����������������������Ƥ������ǡ�����������������
of rules. If the fundamental rules given below 

are NOT included, ask the children if it is okay 

with them to add some of your own. As you add them, explain what they mean and 

why you add them.

 Fundamental ground rules that should be included to establish a fun, safe and 
inclusive environment:
Ȉ� Do not make fun of each other

Ȉ� ����������������������������������ǡ���������������������������������
Ȉ� No-one is forced to share if they do not want to

Ȉ� No physical violence.

͡Ǥ� ��������������������������������������ǡ������������������������������������������
�������������������������������������Ǥ�������������������������������ƪ�������Ǥ������
����������������������������������������������������Ǥ

� 	����������ǡ�����������������������������������������������ǣ
Ȉ� sing a song or

Ȉ� do a dance.

6.� ��������������������������������������ǡ������������������������������ƪ�������ǡ������
way of committing to the ground rules.

ground
rules

our 
behaviour

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�tKZ<^,KW^�ϭͳϱ

ϰϭ



7. Display the ground rules at every workshop.

8.� �������������ǡ����������������������������Ƥ����������Ǥ������������ǣ

 �  These workshops are going to be our personal, safe space. This means that when 
we meet here together, we treat each other with kindness, respect and with tolerance 
������ơ��������������Ǥ������������������������������������������������������������ǡ�����
no-one is going to share your personal and private matters outside this workshop. It is 
important that we all agree to this, because that will make us all feel safe and comfort-
able about sharing.

9. At this point ask if everyone agrees on this. If anyone does not agree, continue discuss-

ing this issue and how important it is for everyone to agree, until everyone has agreed.

10.�������������ȋ�������������������������Ƥ����������Ȍǣ

 � �������������������������������������������������������������������������������������
by someone. It is my responsibility as a caring adult, to help you be safe and help to 
protect you from harm. If I learn that someone is hurting you, I will do everything I can 
to help you and to prevent this from ever happening again.

 There may be times when you feel uncomfortable about sharing something very per-
sonal in the group. You do not have to do this if you don’t want to. But, if you would like 
to talk to me about something alone, you can always do this. Just ask me and we will 
arrange a time to talk alone.

11. Now take time to explain how the workshops are planned, in terms of content and the 

��ơ�������������������������Ǥ���������������������������������ǣ

 �  “All the workshops will have some fun activities and some more serious activities, 
�������������������������������������������������������������������ƥ�����������Ǥ���������
learn new skills and new ways to help us, both as individuals and as a group, to cope 
better with tough situations.

 We will do all kinds of activities: drawing, painting, singing, role-play, miming and dis-
cussions.

 At the end of every workshop, I will give you a chance to tell me how you felt about that 
day’s activities. This is a very important part of the workshop, because it gives me an 
indication of whether you felt the activities were useful or whether they were boring and 
useless. Your feedback at the end of every workshop will help me to know what kinds of 
������������������������Ƥ����������Ǥ

� ����������������������������������ǡ�������������ƪ���������������������������������ǡ�����
I will give you feedback on your evaluation, and I will introduce what we are going to do 
that day.”

12.������������������������������Ǯ�������������ǯ������������������������������������������Ǥ�
The parking board can simply be a notebook, or, if you are staying in the same place 

�����������������������������ǡ������������ƪ�����������������������������������������-

where. Ask the children to write issues of concern or interest on post-it notes and put 

them in the notebook or on the wall. Try to cover these issues, as soon as you can in 

the following workshops.

�ĚĂƉƚĞĚ�ĨƌŽŵ�EĂƟŽŶĂů��ƐƐŽĐŝĂƟŽŶ�ŽĨ��ŚŝůĚ��ĂƌĞ�tŽƌŬĞƌƐ�;ǇĞĂƌ�ƵŶŬŶŽǁŶͿ�DĂŬŝŶŐ�Ă��ŝīĞƌĞŶĐĞ

tKZ<^,KW^�ϭͳϱ�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�

ϰϮ



ϭ͘ϰ� &ƌĞĞǌĞ�ǁĂůŬŝŶŐ� �� 10

�� dŽ�ĂĐƟǀĂƚĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂŶĚ�ĞŶĐŽƵƌĂŐĞ�ĐŽŶĐĞŶƚƌĂƟŽŶ�ĂŶĚ�ůŝƐƚĞŶŝŶŐ�ƚŽ� 
ŝŶƐƚƌƵĐƟŽŶƐ͘


� ^ƉĂĐĞ͘

� �/Ĩ�ƐƉĂĐĞ�ŝƐ�ůŝŵŝƚĞĚ͕�ƚŚŝƐ�ĞǆĞƌĐŝƐĞ�ĐĂŶ�ƐƵĐĐĞƐƐĨƵůůǇ�ďĞ�ĚŽŶĞ�ŽƵƚƐŝĚĞ�Žƌ�ŝŶ�Ă�ŚĂůů�Žƌ�ĂŶŽƚŚĞƌ�
ƌŽŽŵ�ǁŝƚŚ�ŵŽƌĞ�ƐƉĂĐĞ͘

zŽƵ�ĐĂŶ�ĂůƐŽ�ĂƐŬ�ŽŶĞ�ŽĨ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ĨĂĐŝůŝƚĂƚĞ�ƚŚĞ�ĞǆĞƌĐŝƐĞ͘

/Ĩ�ƚŚĞƌĞ�ŝƐ�ŶŽƚ�ĞŶŽƵŐŚ�ƐƉĂĐĞ�ƚŽ�ĚŽ�ƚŚŝƐ�ĞǆĞƌĐŝƐĞ͕�ǇŽƵ�ĐĂŶ�ĚŝǀŝĚĞ�Ă�ďŝŐŐĞƌ�ŐƌŽƵƉ�ŝŶƚŽ�ƐĞǀĞƌĂů�
ƐŵĂůůĞƌ�ŐƌŽƵƉƐ�ĂŶĚ�ĚŽ�ƚŚĞ�ĂĐƟǀŝƚǇ͕�ŽŶĞ�ŐƌŽƵƉ�Ăƚ�Ă�ƟŵĞ͘�zŽƵ�ĐĂŶ�ĂůƐŽ�ůŝŵŝƚ�ƚŚĞ�ƌĂŶŐĞ�ŽĨ�
ƐƉĞĞĚƐ�ƵƐĞĚ͘�dŚĞ�ƐƵƉĞƌͲĨĂƐƚ�ĂŶŝŵĂůƐ�ŶĞĞĚ�ƚŚĞ�ďŝŐŐĞƐƚ�ƐƉĂĐĞ͊�^Ž͕�ĨŽƌ�ĞǆĂŵƉůĞ͕�ĂƐŬ�ƚŚĞ�ĐŚŝů-
ĚƌĞŶ�ƚŽ�ƚŚŝŶŬ�ŽĨ�ĂŶŝŵĂůƐ�ƚŚĂƚ�ĂƌĞ�ǀĞƌǇ�ƐůŽǁ͕�ĨĂƐƚ�ĂŶĚ�Ă�ďŝƚ�ĨĂƐƚĞƌ͘ �dŚĂƚ�ǁĂǇ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ǁŽŶ͛ƚ�
ďƵŵƉ�ŝŶƚŽ�ĞĂĐŚ�ŽƚŚĞƌ͘

DĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�ĐŚŝůĚƌĞŶ�ǁŝƚŚ�ƐƉĞĐŝĂů�ŶĞĞĚƐ�ĂƌĞ�ƚĂŬĞŶ�ĐĂƌĞ�ŽĨ�ĚƵƌŝŶŐ�ƚŚŝƐ�ĞǆĞƌĐŝƐĞ͘

1. Make room so there is space for all the children to walk around safely without bump-

ing into anything.

2. Now give the following instructions to the children (choose animals that the children 

know from your country):

 �  Think of an animal that moves very slowly (snail, tortoise), one that moves a bit 
faster (chicken, goat), one that moves very fast (camel, elephant, horse) and one that 
moves very, very fast (leopard, dog, rabbit).

� ���������������������������������������������������������ơ�������������������������-
mals. Start by walking freely around the room in all directions…….Breathe calmly while 
��������ǥǥǥǤ���������������������������������ơ������������������������ơ��������������
and you have to either speed up or slow down, depending on what I say…..First, walk as 
fast as a (slowest animal )………. Keep that speed up for a while……….. Now move a little 
faster, like the speed of a (also slow, a little faster animal) .........remember to breathe 
���������������������������������ǥǤǤǤǤǤǤ����������������ǥǥ����ǯ�����������ǥǥǤǤ����ǯ��
rush…… keep breathing……. make sure you don’t bump into your friends……. keep on 
moving in all directions….Now speed up and walk like a (fast animal ) and remem-
ber……. keep up your speed……… keep breathing normally ……. Increase your speed and 
walk like a (super fast animal) ……now slow down to the speed you normally walk 
at,…. maintain the speed and remember to breathe

3. When they have done this part of the exercise, explain that they are now going to do it 

�����ǡ��������������������	������
����������������������Ǥ��������ǣ

 �  Let’s do this again, but now, when I say the word ‘FREEZE,’ you all have to freeze 
�������������������������������������������������Ǥ������������Ǯ����ǡǯ������������������
move again and keep walking.

4.� �����������������ơ����������������������������������������Ǥ������������������Ǯ������ǯ�
�����������������������Ƥ���ǡ��������������������������������������ǡ�����������������
it again, so they do not know what will happen next time. Also change the intervals 

between the freezes.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�tKZ<^,KW^�ϭͳϱ

ϰϯ



͡Ǥ� ���������������Ƥ�������������������ǡ���������������������������������Ǧ�������������
���������������������������������������Ǥ

� ������������������������������������������ǫ������������������ƥ����ǫ����ǫ

�ĂŶŝƐŚ�ZĞĚ��ƌŽƐƐ�^ŽĐŝĞƚǇ�;ϮϬϬϴͿ��ŚŝůĚƌĞŶ�ĂīĞĐƚĞĚ�ďǇ��ƌŵĞĚ��ŽŶŇŝĐƚ�tŽƌŬƐŚŽƉ�DĂŶƵĂů

ϭ͘ϱ� �ǆƉĞĐƚĂƟŽŶƐ͕�ŚŽƉĞƐ�ĂŶĚ�ĨĞĂƌƐ� �� 10

�� dŽ�ŐŝǀĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂŶ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ĞǆƉƌĞƐƐ�ƚŚĞŝƌ�ĞǆƉĞĐƚĂƟŽŶƐ͕�ŚŽƉĞƐ� 
ĂŶĚ�ĨĞĂƌƐ�ƌĞŐĂƌĚŝŶŐ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ͘


� ^ƉĂĐĞ͘

� �dŚŝƐ�ĂĐƟǀŝƚǇ�ŝƐ�ƵƐĞĨƵů�ƚŽ�ƐĞĞ�ŚŽǁ�ŵĂŶǇ�ĐŚŝůĚƌĞŶ�ŚĂǀĞ�ƚŚĞ�ƐĂŵĞ�ĨĞĂƌƐ�Žƌ�ĞǆƉĞĐƚĂƟŽŶƐ͘�/ƚ�
ĐĂŶ�ĂůƐŽ�ƌĞĂƐƐƵƌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŝŶ�ƌĞĂůŝǌŝŶŐ�ƚŚĞǇ�ĂƌĞ�ŶŽƚ�ĂůŽŶĞ�ǁŝƚŚ�ƚŚĞŝƌ�ĞǆƉĞĐƚĂƟŽŶƐ͕�ŚŽƉĞƐ�
Žƌ�ĨĞĂƌƐ͘

1. Ask everyone to stand in a circle.

2. Ask one person to start by stepping into the circle and sharing something he or she 

expects, or hopes for, or fears about the workshops. For example: ‘I expect to have a lot 

of fun’, or ‘I am afraid it will be boring’.

3. Anyone who agrees with that statement steps forward.

4. When everyone steps back into the circle again, and another person shares his or her 

expectations, hopes or fears.

͡Ǥ� �������������������������������������ǡ�������������������������������������������
something to share.

dĞƌƌĞƐ�ĚĞƐ�,ŽŵŵĞƐ�;ϮϬϬϴͿ��ŚŝůĚ�WƌŽƚĞĐƟŽŶ�WƐǇĐŚŽƐŽĐŝĂů�dƌĂŝŶŝŶŐ�DĂŶƵĂů

ϭ͘ϲ� KƵƌ�ŶĂŵĞƐ�ĂƌĞ�ƵŶŝƋƵĞ� �� 15

�� dŽ�ƉƌŽŵŽƚĞ�Ă�ĨĞĞůŝŶŐ�ŽĨ�ďĞŝŶŐ�ƵŶŝƋƵĞ�ĂŶĚ�ƚŽ�ĐƌĞĂƚĞ�ŶĂŵĞͲĐĂƌĚƐ͘


� WĂƉĞƌ�Žƌ�ĐĂƌĚ�ƚŽ�ŵĂŬĞ�ŶĂŵĞ�ĐĂƌĚƐ͘�^ƚƌŝŶŐ�ƚŽ�ĂƩĂĐŚ�ƚŽ�ƚŚĞ�ĐĂƌĚ�ʹ�ĨŽƌ� 
ĐŚŝůĚƌĞŶ�ƚŽ�ǁĞĂƌ�ĂƌŽƵŶĚ�ƚŚĞŝƌ�ŶĞĐŬƐ͘��ƩĂĐŚ�ƐƚƌŝŶŐ�ƚŽ�ĐĂƌĚƐ�ďĞĨŽƌĞ� 
ĂĐƟǀŝƚǇ͘

� �/Ĩ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĚŽ�ŶŽƚ�ŬŶŽǁ�ĞĂĐŚ�ŽƚŚĞƌ�ǁĞůů͕�ƚŚĞƐĞ�ŶĂŵĞ�ĐĂƌĚƐ�ĐĂŶ�ďĞ�ǁŽƌŶ�ĞĂĐŚ�
ƟŵĞ�ƚŚĞǇ�ŵĞĞƚ͕�ŝĨ�ƚŚŝƐ�ƐĞĞŵƐ�ĂƉƉƌŽƉƌŝĂƚĞ͘��ŽůůĞĐƚ�ƚŚĞ�ĐĂƌĚƐ�ĂŶĚ�ŬĞĞƉ�ƚŚĞŵ�ŝŶ�Ă�ƐĂĨĞ�ƉůĂĐĞ�
ďĞƚǁĞĞŶ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ͘�/Ĩ�ƉŽƐƐŝďůĞ�ůĞƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŬĞĞƉ�ƚŚĞŵ�ŝŶ�ƚŚĞŝƌ�ŝŶĚŝǀŝĚƵĂů�ďŝŶĚĞƌƐ͘�
tŚĞŶ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ�ĂƌĞ�ŽǀĞƌ͕ �ůĞƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚĂŬĞ�ƚŚĞŝƌ�ŶĂŵĞ�ĐĂƌĚƐ�ŚŽŵĞ�ĂƐ�Ă�ƌĞŵŝŶĚĞƌ�ŽĨ�
ƚŚĞ�ǁŽƌŬƐŚŽƉƐ�ƚŚĞǇ�ŚĂǀĞ�ĂƩĞŶĚĞĚ͘

1. Ask the children to sit in a circle comfortably.

2. Start the activity with the following introduction:

tKZ<^,KW^�ϭͳϱ�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�

ϰϰ



 �  Names make us feel special. They show the world that we are each an individual 
������ǡ�������������������������Ǥ��������������������������������Ƥ������������Ǥ������
����������������������������������������������������ǡ��������������ơ������������Ǥ����
�������������������������������������������������ǡ����������������������������������
��������������Ǥ�	����������������������������������������������ǡ�������������������
������������������������ơ������������Ǥ�����������������������������������ǡ����������
������������ơ������������ǡ��������ơ��������������������������ơ��������������Ǥ������������
����������������������Ƥ�����������������������������������������ǯ�������������������Ǥ

3. Now ask each child to tell the group what their parents or caregivers have told them 

about their name – why they chose it and what it means.

4. Give everybody a piece of paper or card and tell them we are going to make name 

cards.

͡Ǥ On one side of the name card, ask everyone to draw a picture of happiness. They may 

like to simply colour the card, or they may wish to draw something that represents 

happiness.

6.� �������������������Ƥ����������������ǡ���������������������������������������������������
them what they have drawn.

7. Now ask them to write their name on the other side of the card and ask them to put 

the name-cards on.

hE/��&�ZĞƉƵďůŝĐĂ��ŽŵŝŶŝĐĂŶĂ�;ϮϬϭϬͿ�Return to Happiness.

ϭ͘ϳ� �ŚŽŽƐŝŶŐ�ŽƵƌ�ƐŽŶŐ� �� 5
�� dŽ�ĐŚŽŽƐĞ�Ă�ƐŽŶŐ�ƚŚĂƚ�Ăůů�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĨĂŵŝůŝĂƌ�ǁŝƚŚ�ĂŶĚ�ƚŚĂƚ�ĞŶĐŽƵƌĂŐĞƐ� 

Ă�ƐĞŶƐĞ�ŽĨ�ďĞůŽŶŐŝŶŐ�ĂŶĚ�ĐƵůƚƵƌĂů�ƉƌŝĚĞ͘

� �/Ĩ�ƚŚĞƌĞ�ĂƌĞ�ƐŽŵĞ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ĚŽ�ŶŽƚ�ŬŶŽǁ�ƚŚĞ�ƐŽŶŐ�ƚŚĂƚ�ŵŽƐƚ�ŽĨ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ǁĂŶƚ�ƚŽ�
ƐŝŶŐ͕�ĂƐŬ�ƚŚĞŵ�ŝĨ�ƚŚĞǇ�ĂƌĞ�ǁŝůůŝŶŐ�ƚŽ�ůĞĂƌŶ�ŝƚ͕�ĂŶĚ�ƚŚĞŶ�ĂŐƌĞĞ�ŽŶ�ƚŚĂƚ�ƐŽŶŐ͘

tŚĞŶ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƐŝŶŐ�ƚŚŝƐ�ƐŽŶŐ�ĂŐĂŝŶ�Ăƚ�ƚŚĞ�ĞŶĚ�ŽĨ�ƚŚĞ�ŶĞǆƚ�ǁŽƌŬƐŚŽƉ͕�ǇŽƵ�ĐĂŶ�ĐŚŽŽƐĞ�ƚŽ�
ƐŝŶŐ�ŝƚ�ŝŶ�ĚŝīĞƌĞŶƚ�ǁĂǇƐ͘�&Žƌ�ĞǆĂŵƉůĞ͗

Ȉ� �����������ơ��������������������������������Ǯ���������ǯ��������������������Ǥ
Ȉ� ������������������������������������ǡ������������ơ��������������������������������

girls or boys.

Ȉ� Add new movements to the song each time – ask the children to come up with 

ideas.

Ȉ� If the children enjoy singing the song, suggest that they rehearse it and then per-

form it for their parents and caregivers at a special occasion.

1. Ask the children to stand in a circle. Now tell them that as a group you are going to 

choose a song that they all know, that will be their special workshop song. They are 

going to sing this song at the end of every workshop, as a way of ending the workshop 

and saying goodbye to each other.

2. Go through the suggestions for songs, and choose a song that everyone agrees on. It 

������������������ƥ���������ǡ�����������������������������������������������Ǥ

3. Before you start to sing the song, ask the children if there are any actions that go with 
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the song – for example, clapping, or dancing, or other movements. If some children 

know these, ask them to teach them to the other children.

4. Sing the song together. If there is time, sing it one more time to make sure everyone 

knows it and is taking part.

ϭ͘ϴ� tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� &Žƌ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ĞǀĂůƵĂƚĞ�ŚŽǁ�ƚŚĞǇ�ĨĞůƚ�ĂďŽƵƚ�ƚŚĞ�ǁŽƌŬƐŚŽƉ͘


� ^ŵĂůů�ƉŝĞĐĞƐ�ŽĨ�ƉĂƉĞƌ�ĂŶĚ�ǁƌŝƟŶŐ�ŵĂƚĞƌŝĂůƐ�ĂŶĚ�ŇŝƉĐŚĂƌƚ�ƉƌĞƉĂƌĞĚ�ǁŝƚŚ� 
ƐŵŝůĞǇ�ĨĂĐĞƐ͘�WůĞĂƐĞ�ƐĞĞ�ƚŚĞ�ƐŵŝůĞǇ�ĨĂĐĞƐ�ŐƌĂƉŚŝĐ�ďĞůŽǁ͘

� �tŚĞŶ�ĐŽŵƉůĞƚĞĚ͕�ĐŽůůĞĐƚ�ƚŚĞ�ĞǀĂůƵĂƟŽŶƐ�ĂŶĚ�ŬĞĞƉ�ƚŚĞŵ�ĨŽƌ�ŵŽŶŝƚŽƌŝŶŐ�ƉƵƌƉŽƐĞƐ͕�ĂŶĚ�
ƚŽ�ĞǀĂůƵĂƚĞ�ŝĨ�ĐŚĂŶŐĞƐ�ĂƌĞ�ŶĞĞĚĞĚ�ƚŽ�ĂĐƟǀŝƟĞƐ�ƚŚĂƚ�ĂƌĞ�ĂůƌĞĂĚǇ�ƉůĂŶŶĞĚ͘

DĂŬĞ�ƐƵƌĞ�ƚŽ�ĨŽůůŽǁ�ƵƉ�ŽŶ�ƚŚĞ�ĐŽŵŵĞŶƚƐ�ŝŶ�ƚŚĞ�ĞǀĂůƵĂƟŽŶ�Ăƚ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ŽĨ�ƚŚĞ�ŶĞǆƚ�
ǁŽƌŬƐŚŽƉ͘

1.� �������ǣ

 �  Now we have reached the end of today’s workshop. I have really enjoyed working 
with all of you and getting to know you better. However, I don’t know how you feel about 
�����ǯ���������������������ơ��������������������������������Ǥ

 At the end of every workshop, we are going to do a quick activity where everyone gets 
�������������������������������������������������ǯ����������Ǥ

 To do this we will use these smiley faces.

2.� ��������������������������������������������������������������ƪ�������Ǥ����������

1.  VERY HAPPY 
– I LIKED THIS WORK-
SHOP VERY MUCH

2. HAPPY 
– I LIKED THIS 
WORKSHOP

3. INDIFFERENT 
– I DID NOT LIKE OR 
DISLIKE THIS WORKSHOP

4. UNHAPPY 
– I DID NOT LIKE THIS 
WORKSHOP VERY MUCH 

5. VERY UNHAPPY 
– I DID NOT LIKE THIS 
WORKSHOP AT ALL

�����������ơ�����������������������Ǥ�
��
through each of the smiley face expressions 

and make sure all the children agree on 
what the smiley faces represent to this 
group of children.

3. Give all the children a small piece of paper 

and ask them to draw the smiley face with its 
respective number that represents how they 

feel about today’s workshop activities. Tell 

them they should NOT write their names 

on the paper. This will encourage honesty in 

their evaluation.

4.� ���������������Ƥ������ǡ����������������
their feedback and take time to wish every 

child goodbye. This helps them feel recog-

nized and appreciated.
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Workshop 2 
my life

Aim of workshop: To give the children an opportunity to share details about their lives 

and their support networks with each other, and in this way get to know each other better.

Aim of activities: To activate the children physically and encourage them to get to know 

����������ǯ��������������������Ǥ������������������������������������ƪ����������������
��Ƥ�������������ǡ������������������������������������������������������������������Ǥ����
promote team building and mutual understanding and respect of the special personality 

of the individual child.

Activities Resources Time

2.1 Greeting each other Space to move around in. 10 minutes

2.2 Recap, feedback and 

introduction

͡��������

2.3 Who I am? 10 strips of paper for each participant, 

pens or pencils for each participant.

10 minutes

2.4 Touch Blue Music (using a musical instrument like a 

�������������������ȌǤ
10 minutes

͞Ǥ͡� ������������������
life?

Copies of blank ‘Who matters’ worksheets 

printed from the USB stick. Pens/pencils 

for each participant. Space to sit in a circle.

20 minutes

2.6 A memory of someone 

who matters

Coloured pens, paper. ͞͡��������

2.7 Our song ͡��������

2.8 Workshop evaluation ��������������������������������ƪ��������
prepared with smiley faces.

͡��������

^ƚĞŶ�'ƌŽǀĞ�dŚŽŵ
ƐĞŶͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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Ϯ͘ϭ� 'ƌĞĞƟŶŐ�ĞĂĐŚ�ŽƚŚĞƌ� �� 10

�� &Žƌ�ƚŚĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�ŵŽǀĞ�ĂƌŽƵŶĚ�ƉŚǇƐŝĐĂůůǇ͕�ŚĂǀĞ�ĨƵŶ�ĂŶĚ�ƚŽ�ďƵŝůĚ� 
ƚƌƵƐƚ�ŝŶ�ƚŚĞ�ŐƌŽƵƉ�ĂŶĚ�ůĞĂƌŶ�ƚŽ�ƌĞƐƉĞĐƚ�ƉĞƌƐŽŶĂů�ďŽƵŶĚĂƌŝĞƐ͘


� ^ƉĂĐĞ�ƚŽ�ŵŽǀĞ�ĂƌŽƵŶĚ�ŝŶ͘

� ��Ɛ�ƚŚĞ�ŐĂŵĞ�ŝŶǀŽůǀĞƐ�ĨĞĞůŝŶŐ�ďůŝŶĚůǇ�ĨŽƌ�ĞĂĐŚ�ŽƚŚĞƌ͛Ɛ�ŚĂŶĚƐ͕�ŝƚ�ŝƐ�ŵŽƐƚ�ĂƉƉƌŽƉƌŝĂƚĞ�ƚŽ�
ĚŝǀŝĚĞ�ƚŚĞ�ŐƌŽƵƉ�ŝŶƚŽ�ƐĂŵĞͲŐĞŶĚĞƌ�ŐƌŽƵƉƐ͘

dŚĞ�ĨĂĐŝůŝƚĂƚŽƌƐ�ƐŚŽƵůĚ�ƐƚĂŶĚ�Ăƚ�ƚŚĞ�ƉĞƌŝŵĞƚĞƌ�ŽĨ�ƚŚĞ�ƌŽŽŵ�ƚŽ�ŵĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�ŶŽ�ŽŶĞ�ǁĂŶĚĞƌƐ�
ŝŶƚŽ�ĂŶǇ�ǁĂůůƐ�Žƌ�ŽƚŚĞƌ�ŚĂǌĂƌĚƐ͘

�Ɛ�ǇŽƵ�ŐŝǀĞ�ĚŝƌĞĐƟŽŶƐ�ĨŽƌ�ƚŚĞ�ŐĂŵĞ͕�ĚĞŵŽŶƐƚƌĂƚĞ�ĨŽƌ�ƚŚĞ�ŐƌŽƵƉ͘�&Žƌ�ĞǆĂŵƉůĞ͕�ĚĞŵŽŶƐƚƌĂƚĞ�
ďůŝŶĚůǇ�ƐŚĂŬŝŶŐ�ŚĂŶĚƐ͕�ƐĂǇŝŶŐ�ŚĞůůŽ͕�ĚƌŽƉƉŝŶŐ�ŚĂŶĚƐ�ĂŶĚ�ŵŽǀŝŶŐ�ŽŶ͘

1. Ask everyone to help you make a lot of space to move around in, for example to help 

with moving chairs or tables out of the way.

2.� ���������������������������������������������������������������������������Ǥ������������
shaking hands and saying “hello”, but you are going to do this with your eyes closed.

3.� ������������������������������������������������ǡ����������������������������������
the ‘base’ who is allowed to keep his or her eyes open. You will tap that person on their 

shoulder to let them know they are the chosen one who can keep their eyes open.

4. Ask everyone to close their eyes, and choose the ‘base’. Now ask everyone to move 

�������������������������������ǡ������������������Ƥ������������������������������
closed, shake hands and say “hello”, then drop your hands and move on to the next 

person.

͡Ǥ� ���������������������Ƥ�����������������������������������������������������������
hands, this person will NOT say “hello” and they will not release your hand. You can 

then open your eyes and join hands with them to form a chain.

6. Anyone who has joined hands and has their eyes open has to stay silent when you 

shake other people’s hands. They should then not let go of their hands, wait for them 

to open their eyes and then the new person joins the chain.

7. You can only join the chain where it ends. If you feel hands that are joined with others, 

������������Ƥ����������������������������������������Ƥ������������������������Ǥ

8. The game ends when everyone is holding hands and has their eyes open.

9. There are two ground rules for this game:

1. You are not allowed to coach people where to go, if you have your eyes open.

2. Do not touch each other in inappropriate places.

^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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Ϯ͘Ϯ� ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

� ���������������������������������ơ�������������������������������������������������-
tunity to get to know each other a little better. We are going to share some things about 
ourselves and our friends and families, and we are also going to tell a group story.

Ϯ͘ϯ� tŚŽ�/�Ăŵ͍� �� 10

�� dŽ�ŐŝǀĞ�ƉĂƌƟĐŝƉĂŶƚƐ�Ă�ĐŚĂŶĐĞ�ƚŽ�ƌĞŇĞĐƚ�ŽŶ�ŚŽǁ�ƚŚĞǇ�ĚĞĮŶĞ�ƚŚĞŵƐĞůǀĞƐ� 
ĂŶĚ�ǁŚĂƚ�ƌŽůĞƐ�ƚŚĞǇ�ƉůĂǇ�ŝŶ�ůŝĨĞ͘


� ϭϬ�ƐƚƌŝƉƐ�ŽĨ�ƉĂƉĞƌ�ĨŽƌ�ĞĂĐŚ�ƉĂƌƟĐŝƉĂŶƚ͕�ƉĞŶƐ�Žƌ�ƉĞŶĐŝůƐ�ĨŽƌ�ĞĂĐŚ� 
ƉĂƌƟĐŝƉĂŶƚ

1. Give each participant 10 strips of paper and something to write with.

2. Ask the children to each write down the roles they play in life, one role per strip of 

paper.

 For example: ‘I am a girl’, ‘I am a good friend’, ‘ I am a student’, etc.

3.� ����������������������������ǡ�������������Ƥ������������Ǥ��������������������������
their roles to one another and discuss them with each other, discarding the ones that 

are least important (crumple up the pieces of paper), until they have the three most 

important roles left. These will be the three most important roles they have in their 

lives.

�  How did it feel to throw away seven of the roles that you play in life?

���������ƥ�������������������������������������ǫ����������ƥ������������������������������
important roles?

EĂƟŽŶĂů��ƐƐŽĐŝĂƟŽŶ�ŽĨ��ŚŝůĚ��ĂƌĞ�tŽƌŬĞƌƐ�DĂŬŝŶŐ�Ă��ŝīĞƌĞŶĐĞ

Ϯ͘ϰ Touch Blue �� 10

�� dŽ�ĞŶĞƌŐŝǌĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ĂŶĚ�ĞŶŐĂŐĞ�ƚŚĞŵ�ŝŶ�ƉŚǇƐŝĐĂů�ĂĐƟǀŝƚǇ͘


� DƵƐŝĐ�;ƵƐŝŶŐ�Ă�ŵƵƐŝĐĂů�ŝŶƐƚƌƵŵĞŶƚ�ůŝŬĞ�Ă�ĚƌƵŵ�Žƌ�Ă����Žƌ��s�Ϳ͘

� �/Ĩ�ŝƚ�ŝƐ�ŝŶĂƉƉƌŽƉƌŝĂƚĞ�ĨŽƌ�ŐŝƌůƐ�ĂŶĚ�ďŽǇƐ�ƚŽ�ƚŽƵĐŚ�ĞĂĐŚ�ŽƚŚĞƌ�ŝŶ�Ă�ŐĂŵĞ͕�ĚŽ�ƚŚŝƐ�ŐĂŵĞ�ǁŝƚŚ�
ƐĂŵĞͲŐĞŶĚĞƌ�ŐƌŽƵƉƐ͘

�Ğ�ƐĞŶƐŝƟǀĞ�ƚŽ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ĂƌĞ�ůŝǀŝŶŐ�ǁŝƚŚ�ĚŝƐĂďŝůŝƟĞƐ�ĂŶĚ�ŵĂǇ�ŶŽƚ�ďĞ�ĂƐ�ŵŽďŝůĞ�ĂƐ�ŽƚŚĞƌ�
ĐŚŝůĚƌĞŶ͘

1. The facilitator or one of the children plays a musical instrument or controls the playing 

of music from a machine.
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2. Tell everyone they have to move around or dance fast when the music is playing.

3. When the music stops, the one controlling the music calls “Touch blue”, or “Touch 

����ǳ����ǲ������������ǳ�������������������������������������������������������Ǥ����������
must touch that colour or object on someone else – not on themselves.

4.� ��������������������������ǡ������������������������������������Ǥ

�ƐƐŽĐŝĂƟŽŶ�ŽĨ�sŽůƵŶƚĞĞƌƐ�ŝŶ�/ŶƚĞƌŶĂƟŽŶĂů�^ĞƌǀŝĐĞ�;ϮϬϬϯͿ�,ĂŶĚďŽŽŬ�ĨŽƌ�dĞĂĐŚĞƌƐ

Ϯ͘ϱ� tŚŽ�ŵĂƩĞƌƐ�ŝŶ�ŵǇ�ůŝĨĞ͍� �� 20

�� dŽ�ĞǆƉůŽƌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ƐƵƉƉŽƌƚ�ƐǇƐƚĞŵƐ͘�dŽ�ĞŶĐŽƵƌĂŐĞ�ƌĞƐƉĞĐƚ�ĂŶĚ� 
ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ĚŝīĞƌĞŶƚ�ĨĂŵŝůǇ�ĂŶĚ�ƐƵƉƉŽƌƚ�ƐƚƌƵĐƚƵƌĞƐ͘


� �ŽƉŝĞƐ�ŽĨ�ďůĂŶŬ�͚tŚŽ�ŵĂƩĞƌƐ͛�ǁŽƌŬƐŚĞĞƚƐ�ƉƌŝŶƚĞĚ�ĨƌŽŵ�ƚŚĞ�h^��ƐƟĐŬ͘� 
WĞŶƐͬƉĞŶĐŝůƐ�ĨŽƌ�ĞĂĐŚ�ƉĂƌƟĐŝƉĂŶƚ͘�^ƉĂĐĞ�ƚŽ�Ɛŝƚ�ŝŶ�Ă�ĐŝƌĐůĞ͘

� �/Ĩ�ŝƚ�ŝƐ�ŶŽƚ�ƉŽƐƐŝďůĞ�ƚŽ�ƉƌŽǀŝĚĞ�ƉƌŝŶƚĞĚ�ĐŽƉŝĞƐ�ŽĨ�ƚŚĞ�ǁŽƌŬƐŚĞĞƚ͕�ƐŚŽǁ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŚŽǁ�
ƚŽ�ĚƌĂǁ�ƚŚĞ�ĐŝƌĐůĞƐ�ƚŚĞŵƐĞůǀĞƐ͘�hƐĞ�Ă�ŇŝƉĐŚĂƌƚ�Žƌ�ŽƚŚĞƌ�ďŽĂƌĚ�ƚŽ�ĚĞŵŽŶƐƚƌĂƚĞ͘�zŽƵ�ĐŽƵůĚ�ĂůƐŽ�
ĚƌĂǁ�ŝƚ�ǁŝƚŚ�Ă�ƐƟĐŬ�ŝŶ�ƚŚĞ�ƐĂŶĚ͘

,ĞůƉ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ŵĂǇ�ŚĂǀĞ�ĚŝĸĐƵůƟĞƐ�ŝŶ�ŝĚĞŶƟĨǇŝŶŐ�ƉĞŽƉůĞ�ƚŽ�ǁƌŝƚĞ�ŝŶ�ƚŚĞ�ĐŝƌĐůĞƐ͘�dĂŬĞ�ĐĂƌĞ�
ƚŽ�ĞŶƐƵƌĞ�ƚŚĂƚ�ĞǀĞƌǇ�ĐŚŝůĚ�ŝƐ�ĂďůĞ�ƚŽ�ĚŽ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

1. Ask the participants to sit in a circle and begin the activity by talking about yourself 

and about the people who matter in your life. Use your own example of a completed 

‘who matters’ worksheet to demonstrate what you want the participants to do.

2. Give each participant something to write with and a copy of the blank worksheet ‘Who 

matters’. Ask them to think carefully about the people who are important in their lives 

��������������������͜͝������������Ƥ��������������������Ǥ�����������������������������
more than one person in each circle. Also explain that the important people they 

choose do not have to be people they have a close relationship with, but they can be 

people they look up to, or whom they were close with before.

3.� ������������������������������������������������������ǡ�������������Ƥ������������Ǥ�
They should take turns in telling their partner about the people they have written on 

the worksheet. Ask them to explain who they people are, and why they are important.

4.� ���������������Ƥ����������������������������������ǡ�������������Ƥ�������������������
and to repeat the activity of sharing. Repeat this a few times.

͡Ǥ When the sharing activity is complete, ask all the participants to join the circle again 

�����������������������������������������Ǥ

�  What did you like about doing this activity?

Did everyone have the same people in their circles of who matters?

What did they notice when they heard about other participants’ circles of who matters?

Why is it important to talk about who matters in our lives?

/ŶƐƉŝƌĞĚ�ďǇ�dĞƌƌĞƐ�ĚĞƐ�,ŽŵŵĞƐ�;ϮϬϬϴͿ��ŚŝůĚ�WƌŽƚĞĐƟŽŶ�WƐǇĐŚŽƐŽĐŝĂů�dƌĂŝŶŝŶŐ�DĂŶƵĂů
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Ϯ͘ϲ� ��ŵĞŵŽƌǇ�ŽĨ�ƐŽŵĞŽŶĞ�ǁŚŽ�ŵĂƩĞƌƐ� �� 25

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ƌĞŇĞĐƟŽŶ�ŽŶ�ƚŚĞ�ŝŵƉŽƌƚĂŶĐĞ�ĂŶĚ�ǀĂůƵĞ�ŽĨ�ƐŽŵĞŽŶĞ�ƐƉĞĐŝĂů͘� 
dŽ�ĞŶĐŽƵƌĂŐĞ�ŵƵƚƵĂů�ƌĞƐƉĞĐƚ�ĂŶĚ�ŝŶƚĞƌĞƐƚ͘


� �ŽůŽƵƌĞĚ�ƉĞŶƐ͕�ƉĂƉĞƌ͘

1.� ��������������������Ƥ��������������������Ƥ������������������ǡ�������������������������
����ƪ���Ǥ

2.� ����������������������������������������������������������������������������������Ǯ����
matters’ drawing. Ask them to think of a positive memory they have of this person, 

and draw something to do with this memory on the paper.

3.� ���������������������������Ƥ������ǡ���������������������������������������������
memory to their partner.

4.� ��������������������������͝͡��������Ǥ

͡Ǥ� ������������������������������������Ƥ������ǡ�������������������������������������������
������������������ǡ�͡�������������Ǥ

�  How did it feel to draw this memory?

What did it feel like telling your partner about it?

What was it like to hear your partner’s story about their memory picture?

�ĚĂƉƚĞĚ�ĨƌŽŵ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ��ĞŶŵĂƌŬ�;ϮϬϬϴͿ�Free of Bullying

Ϯ͘ϳ� KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Ϯ͘ϴ� tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. Again today I (we) have really 
enjoyed working with you and getting to know you better.

Like last time we were together, I am going to ask you to help me by telling me how you felt 
about the workshop. We are going to use the smiley faces again.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�tKZ<^,KW^�ϭͳϱ
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Workshop 3 
KƵƌ�ĐŽŵŵƵŶŝƚǇ

Aim of workshop: To explore, as a group, the community the children live in, encourag-

ing them to identify problems and strengths in the community.

Aim of activities:  
�������������������������ǯ�����������Ǥ 
��������������������������������������������������ƪ�����������������������������������Ǥ 
To encourage group cooperation and for participants to get to know each other better. 

To map the community the children live in and discuss what they like and would like to 

stay the same, what they would like to change, or have strengthened.

Activities Resources Time

3.1 Recap, feedback and 

introduction

͡��������

͟Ǥ͞� ������������ Space. 10 minutes

3.3 Our community A ���������ƪ��������������������������������
drawing. Drawing materials (pencils/

coloured pens or markers). A very large 

piece of paper to draw on (you can tape 

��������ƪ�����������������ȌǤ

40 minutes

3.4 A tangled web A large ball of string. 10 minutes

͟Ǥ͡� ��������������� The map that was drawn in activity 

3.3, ‘our community A’, and the same 

resources (large space to draw, drawing 

materials). Flip chart and marker.

͝͡��������

3.6 Our song ͡��������

3.7 Workshop evaluation ��������������������������������ƪ��������
with smiley faces.

͡��������

'ƌĞƚĞ�dŚŽƌŽĞͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ�
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� �<ĞĞƉ�ƚŚĞ�ŵĂƉ�ƚŚĂƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŵĂŬĞ�ŝŶ�ƚŚŝƐ�ǁŽƌŬƐŚŽƉ͕�ĂƐ�ǇŽƵ�ŵĂǇ�ŶĞĞĚ�ŝƚ�ĂŐĂŝŶ�ŝĨ�ǇŽƵ�
ĐŚŽŽƐĞ�ƚŽ�ĞŶĚ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ�ǁŝƚŚ�ǁŽƌŬƐŚŽƉ�&Ϯ͘

ϯ͘ϭ� ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we are going to talk about the community we live in. We are going to make a 
big map of the community together, and on this map we are going to show the things we 
want to change in our community, and the things we like and want to keep. We are also 
going to do some activities to help us get to know each other better and have some fun 
together.

ϯ͘Ϯ� �ĐƋƵĂŝŶƚĂŶĐĞ� �� 10

�� dŽ�ůĞĂƌŶ�ĂďŽƵƚ�ĞĂĐŚ�ŽƚŚĞƌ͛Ɛ�ƋƵĂůŝƟĞƐ͘�dŽ�ƉƌŽŵŽƚĞ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ĂŶĚ� 
ƐŽůŝĚĂƌŝƚǇ�ƚŚƌŽƵŐŚ�ƌĞŇĞĐƟŶŐ�ĂŶĚ�ƐŚĂƌŝŶŐ�ŽĨ�ŽŶĞ͛Ɛ�ŽǁŶ�ƋƵĂůŝƟĞƐ͘


� ^ƉĂĐĞ͘

1. Ask the children to stand in a circle facing each other.

2.� ���������������������������������������������������������������������������������
and then something about themselves they want to change. For example: “My name is 
Samuel. I am patient. I talk too fast and would like to learn to talk slower.”

�  How did you feel when you were waiting for your turn?

What qualities were the most interesting?

What qualities do you think can be changed during these workshops?

�ĚĂƉƚĞĚ�ĨƌŽŵ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ�ĂĐƟǀŝƟĞƐ�ŝŶ�<ǇƌŐǇǌƐƚĂŶ�ZĞĮŶĞŵĞŶƚ�ŽĨ�ĚŝŐŶŝƚǇ

ϯ͘ϯ� KƵƌ�ĐŽŵŵƵŶŝƚǇ��� �� ϰϬ
�� dŽ�ŵĂƉ�ĂŶĚ�ĞǆƉůŽƌĞ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ůŝǀĞ�ŝŶ͕�ŐŝǀŝŶŐ�ƚŚĞŵ�ĂŶ� 

ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ŝŶĚŝĐĂƚĞ�ƚŚĞ�ƉƌŽďůĞŵƐ�ƚŚĞǇ�ĨĂĐĞ�Žƌ�ŬŶŽǁ�ŽĨ�ŝŶ�ƚŚĞ� 
ĐŽŵŵƵŶŝƚǇ͘


� dĂďůĞ�Žƌ�ŇŽŽƌ�ƐƉĂĐĞ�ƚŽ�ŵĂŬĞ�Ă�ůĂƌŐĞ�ŐƌŽƵƉ�ĚƌĂǁŝŶŐ͘��ƌĂǁŝŶŐ�ŵĂƚĞƌŝĂůƐ� 
;ƉĞŶĐŝůƐͬĐŽůŽƵƌĞĚ�ƉĞŶƐ�Žƌ�ŵĂƌŬĞƌƐͿ͘���ǀĞƌǇ�ůĂƌŐĞ�ƉŝĞĐĞ�ŽĨ�ƉĂƉĞƌ�ƚŽ�ĚƌĂǁ� 
ŽŶ�;ǇŽƵ�ĐĂŶ�ƚĂƉĞ�ƐĞǀĞƌĂů�ŇŝƉĐŚĂƌƚƐ�ƚŽŐĞƚŚĞƌͿ͘

� �dŚŝƐ�ĂĐƟǀŝƚǇ�ŝŶǀŽůǀĞƐ�ƚŚĞ�ǁŚŽůĞ�ŐƌŽƵƉ͘�&Žƌŵ�ƐŵĂůů�ŐƌŽƵƉƐ�ŽĨ�ŶŽ�ŵŽƌĞ�ƚŚĂƚ�ϭϬ�ĐŚŝůĚƌĞŶ�
ƉĞƌ�ŐƌŽƵƉ͘�/Ĩ�ƚŚĞ�ŐƌŽƵƉ�ŝƐ�ǀĞƌǇ�ůĂƌŐĞ͕�ŚĞůƉ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ĚĞůĞŐĂƚĞ�ƚĂƐŬƐ�ǁŝƚŚŝŶ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�
ŚĞůƉ�ƚŽ�ŬĞĞƉ�ĚŝƐĐƵƐƐŝŽŶƐ�ĨŽĐƵƐĞĚ͘�/Ĩ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ǀĞƌǇ�ǇŽƵŶŐ�ĂŶĚ�ĚŽ�ŶŽƚ�ǇĞƚ�ǁƌŝƚĞ�ĐŽŶĮ-
ĚĞŶƚůǇ͕�ŚĞůƉ�ƚŚĞŵ�ǁŝƚŚ�ǁƌŝƟŶŐ�Žƌ�ĚƌĂǁŝŶŐ͕�ŝĨ�ĂƉƉƌŽƉƌŝĂƚĞ͘

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�tKZ<^,KW^�ϭͳϱ
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1.� ������������������������������������������������������������ơ�������������������������
this activity:

a. First they will draw a map of the community they live in at present.

b. Then they will talk about and indicate on the map, what problems there are in the 

community.

c. After a break and a fun game, they will then talk about what good things there are 

in the community, and if any of these good things can help to deal with some of the 

problems.

2. Gather the participants around a large table or a large space on the ground, where it 

will be possible for them to do a group drawing.

3.� �����������������Ƥ���������������������������������������������������������Ǥ�����������
have things on it that are easy to recognize, such as people’s houses, public buildings, 

roads etc. The drawing does not need a lot of detail at this stage.

4.� �������������������������������������Ƥ����������������������������������Ǥ�	����������ǡ�
they can ask certain people to do the drawing, while others help direct them on what 

to draw, or they can each take turns to draw, or they can each choose to draw certain 

areas.

 � �dƌǇ�ƚŽ�ůĞƚ�ƚŚĞ�ŐƌŽƵƉ�ĚŽ�ƚŚŝƐ�ƚĂƐŬ�ǁŝƚŚ�ĂƐ�ůŝƩůĞ�ŝŶƉƵƚ�ĨƌŽŵ�ǇŽƵ�ĂƐ�ƉŽƐƐŝďůĞ͘�dŚŝƐ�ǁŝůů�
ŐŝǀĞ�ƚŚĞŵ�Ă�ƐĞŶƐĞ�ŽĨ�ŽǁŶĞƌƐŚŝƉ�ŽǀĞƌ�ƚŚĞ�ŵĂƉ͕�ĂŶĚ�ĂůƐŽ�ƉƌŽǀŝĚĞ�ǇŽƵ�ǁŝƚŚ�Ă�ůŽƚ�ŽĨ�ŝŶĨŽƌŵĂ-
ƟŽŶ�ŽŶ�ŐƌŽƵƉ�ĚǇŶĂŵŝĐƐ�ĂŶĚ�ƚŚĞ�ƌŽůĞƐ�ƚŚĞ�ĚŝīĞƌĞŶƚ�ĐŚŝůĚƌĞŶ�ƉůĂǇ�ŝŶ�ƚŚĞ�ŐƌŽƵƉ͘

͡Ǥ When they have drawn the community, ask them to look at the drawing and discuss 

together what problems they know of that need to be addressed in the community. 

Ask them to write or draw these things on the map.

� �����������������������������������������������Ƥ������������������ǡ�����������������������
on the drawing. For example, if there is a shortage of teachers, this should be marked 

on the school. If there are health problems, this can be marked on the clinic or hospi-

tal building, if there is one.

6.� ���������������Ƥ������ǡ�����������������������������������������������������Ǥ

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ

ϯ͘ϰ� ��ƚĂŶŐůĞĚ�ǁĞď� �� 10

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ŐƌŽƵƉ�ĐŽŽƉĞƌĂƟŽŶ�ĂŶĚ�ĨŽƌ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ŐĞƚ�ƚŽ�ŬŶŽǁ�ĞĂĐŚ� 
ŽƚŚĞƌ�ďĞƩĞƌ


� ��ůĂƌŐĞ�ďĂůů�ŽĨ�ƐƚƌŝŶŐ͘

1.� �������������������������������������������ƪ�����������������Ǥ

2.� ��������������������������������������������������������������������������Ǥ

3. Now roll the ball of string to one of the children without letting go of the end of the 

string. Ask that child to say their name and to tell the group something about him/

herself.

4. Now that child rolls the string to someone else who repeats the activity.

tKZ<^,KW^�ϭͳϱ�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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͡Ǥ When everyone has spoken, ask the children to stand up, still holding their string, to 

�����������������������Ǥ��������������������������������������������������������������
and how we need work together as a team to encourage one another. Drive this point 

home by asking one person to drop their piece of string. This demonstrates that the 

web weakens if the group doesn’t work together.

EĂƟŽŶĂů��ƐƐŽĐŝĂƟŽŶ�ŽĨ��ŚŝůĚ��ĂƌĞ�tŽƌŬĞƌƐ�DĂŬŝŶŐ�Ă��ŝīĞƌĞŶĐĞ

ϯ͘ϱ� KƵƌ�ĐŽŵŵƵŶŝƚǇ��� �� 15

�� dŽ�ŵĂƉ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ůŝǀĞ�ŝŶ͕�ŝŶĚŝĐĂƟŶŐ�ƚŚĞ�ƉƌŽďůĞŵƐ�ƚŚĞǇ� 
ĨĂĐĞ�Žƌ�ŬŶŽǁ�ŽĨ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ͕�ĂŶĚ�ƚŚĞ�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ƉŽƐŝƟǀĞ�ƚŚŝŶŐƐ� 
ƚŚĞǇ�ǁĂŶƚ�ƚŽ�ŬĞĞƉ�Žƌ�ƐƚƌĞŶŐƚŚĞŶ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ͘


� dŚĞ�ŵĂƉ�ƚŚĂƚ�ǁĂƐ�ĚƌĂǁŶ�ŝŶ�ĂĐƟǀŝƚǇ�ϯ͘ϯ͕�͚ŽƵƌ�ĐŽŵŵƵŶŝƚǇ��͕͛ �ĂŶĚ�ƚŚĞ�ƐĂŵĞ� 
ƌĞƐŽƵƌĐĞƐ�;ůĂƌŐĞ�ƐƉĂĐĞ�ƚŽ�ĚƌĂǁ͕�ĚƌĂǁŝŶŐ�ŵĂƚĞƌŝĂůƐͿ͘�&ůŝƉ�ĐŚĂƌƚ�ĂŶĚ�ŵĂƌŬĞƌ͘

� �dŚĞ�ŵĂƉ�ĐƌĞĂƚĞĚ�ŝŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ�ǁŝůů�ďĞ�ƵƐĞĚ�ĂŐĂŝŶ�ŝŶ�ǁŽƌŬƐŚŽƉ�&Ϯ͕�ŝĨ�ǇŽƵ�ĐŚŽŽƐĞ�ƚŽ�ĞŶĚ�
ƚŚĞ�ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ�ǁŝƚŚ�ƚŚŝƐ�ŽƉƟŽŶ͘�<ĞĞƉ�ƚŚĞ�ŵĂƉ�ƐƚŽƌĞĚ�ŝŶ�Ă�ƐĂĨĞ�ƉůĂĐĞ͘

1. Ask the children to gather around the map again.

2. Now ask them to look at the map and discuss the good things that exist in the commu-

nity and need to be strengthened. Ask them to mark these on the map, just as they did 

with the problems and the things they wanted to change.

3. When the children have completed this task, ask them to look again at the things that 

������������������������������Ƥ����������ǡ��������������������������������������������
help to make those changes. If the good things in the community are not enough to 

make the changes needed, ask them what resources or help is needed from outside of 

the community to help make the necessary changes.

4.� 	��������������������������������������������������������������������������������������������Ǥ

�  What has it been like to do this activity? What did you like? What did you not like?

What has this activity made you think about the good things in your community?

What has it made you think about the problems there are in your community?

� ��/ĚĞĂƐ�ĨŽƌ�ƚŚĞ�ĨƵƚƵƌĞ͗�dŚŝƐ�ĂĐƟǀŝƚǇ�ŝƐ�Ă�ŐŽŽĚ�ǁĂǇ�ŽĨ�ĞŶĐŽƵƌĂŐŝŶŐ�ĂŶĚ�ĞŶĂďůŝŶŐ�ĐŚŝůĚƌĞŶ͛Ɛ�
ƉĂƌƟĐŝƉĂƟŽŶ�ŝŶ�ĐŽŵŵƵŶŝƚǇ�ůŝĨĞ͘�/Ĩ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŚĂǀĞ�ƐŽŵĞ�ŐŽŽĚ�ŝĚĞĂƐ�ĨŽƌ�ǁŚĂƚ�ƚŚĞǇ�ĐĂŶ�
ĚŽ�ƚŽ�ŚĞůƉ�ŵĂŬĞ�ŐŽŽĚ�ĐŚĂŶŐĞƐ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ͕�ŵĂŬĞ�ĞǀĞƌǇ�ĞīŽƌƚ�ƚŽ�ĨŽůůŽǁ�ƵƉ�ŽŶ�ƚŚŝƐ͘�
&Žƌ�ĞǆĂŵƉůĞ͕�ǇŽƵ�ĐŽƵůĚ�ĚŝƐĐƵƐƐ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ŝĚĞĂƐ�ǁŝƚŚ�ƚŚĞ�ƉĂƌĞŶƚ�ŐƌŽƵƉ͕�Žƌ�ǁŝƚŚ�ƚŚĞ�
ƉƌŽŐƌĂŵŵĞ�ŵĂŶĂŐĞƌƐ�ŽĨ�ĂƐƐŝƐƟŶŐ�ŽƌŐĂŶŝǌĂƟŽŶƐ͘�/ƚ�ŝƐ�ŝŵƉŽƌƚĂŶƚ�ƚŚĂƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĨĞĞů�ƚŚĞǇ�
ĂƌĞ�ƚĂŬĞŶ�ƐĞƌŝŽƵƐůǇ�ǁŚĞŶ�ƚŚĞǇ�ĐŽŶƚƌŝďƵƚĞ�ŝĚĞĂƐ͕�ƐŽ�ƌĞŵĞŵďĞƌ�ƚŽ�ŐŝǀĞ�ƚŚĞŵ�ĨĞĞĚďĂĐŬ�ĂƐ�
ǇŽƵ�ƚĂŬĞ�ƚŚĞŝƌ�ŝĚĞĂƐ�ĨƵƌƚŚĞƌ͘

��ŚŝůĚ�ƉƌŽƚĞĐƟŽŶ͗�WĂǇ�ĂƩĞŶƟŽŶ�ƚŽ�ĂŶǇ�ĂƌĞĂƐ�Žƌ�ĞǀĞŶƚƐ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ƚŚĂƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�
ŵĞŶƟŽŶ�ǁŚĞƌĞ�ƚŚĞǇ�ŵĂǇ�ĨĞĞů�ƵŶƐĂĨĞ�Žƌ�ƚŚƌĞĂƚĞŶĞĚ͘�dŚĞƐĞ�ĐŽŶĐĞƌŶƐ�ƐŚŽƵůĚ�ƚŚĞŶ�ďĞ�
ƌĂŝƐĞĚ�ǁŝƚŚ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ƉĂƌĞŶƚƐ�ĂŶĚ�ŽƚŚĞƌ�ĂĚƵůƚƐ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ͕�ĂƐ�ǁĞůů�ĂƐ�ďĞŝŶŐ�
ĚŝƐĐƵƐƐĞĚ�ǁŝƚŚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŚĞŵƐĞůǀĞƐ͘

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ
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ϯ͘ϲ� KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϯ͘ϳ� tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. We did a lot of good work 
together, and now I know a lot more about you and about the community you live in. We 
are going to talk more about your community in a later workshop.

����������������������������������������������������������ǯ���������������������ơ������
activities. We are going to use the smiley faces again.
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tŽƌŬƐŚŽƉ�ϰ� 
�ŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ

Aim of workshop: To discuss children’s rights, and children’s lives and roles in their 

community.

Aim of activities:  
To explore children’s rights. 

To discuss what life is like for children in their community in relation to children’s rights.

Activities Resources Time

4.1a Recap, feedback and 

introduction

͡��������

4.2a The sun always shines 

on….

Space 10 minutes

4.3a Children’s rights The CRC is found on the USB stick in the 

‘Worksheets’ folder. Option 1: Children’s 

rights cards: One set of 20 cards is needed 

for each pair of children. So if there are 

20 children, you will need 10 sets of cards. 

These can be printed and photocopied on 

plain paper or card and cut out. Cards are 

on the USB stick. Option 2: Paper, card 

and writing materials.

60 minutes

4.4a Moonball ͡��������

͠Ǥ͡�� �������� ͡��������

4.6a Workshop evaluation ��������������������������������ƪ��������
with smiley faces.

͡��������

,ĞůůĞ�<ũč
ƌƐŐĂĂƌĚͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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ϰ͘ϭĂ�ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we are going to talk about children’s rights. We are going to talk about what 
��������ǯ������������ǡ������������������������ơ����������������������������������Ǥ

ϰ͘ϮĂ�dŚĞ�ƐƵŶ�ĂůǁĂǇƐ�ƐŚŝŶĞƐ�ŽŶ͙͘� �� 10

�� dŽ�ŐĞƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŵŽǀŝŶŐ�ĂƌŽƵŶĚ�ĂŶĚ�ƚŽ�ĮŶĚ�ŽƵƚ�ǁŚĂƚ�ƚŚĞǇ�ĂůƌĞĂĚǇ�ŬŶŽǁ� 
ĂďŽƵƚ�ĐŚŝůĚƌĞŶ͛Ɛ�ŶĞĞĚƐ͘


 space

� �DĂŬĞ�ƐƵƌĞ�ƚŚĞƌĞ�ŝƐ�ĞŶŽƵŐŚ�ƐƉĂĐĞ�ĨŽƌ�ĂŶǇ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ƵƐĞ�ǁŚĞĞůĐŚĂŝƌƐ�ƐŽ�ƚŚĞǇ�ĐĂŶ�ĂůƐŽ�
ƉůĂǇ͘

1. Ask the children to stand in a circle.

2.� ��������������������������������������������������ǡ���������������������������ǡ�Ǯ��������
always shines on…..’ . If the statement is true for someone in the group, they should 

take a step into the middle of the circle. When all the children for whom this state-

ment is true have stepped into the circle, they should step out into the big circle again.

3. Read a few of the following statements and then ask for some volunteers to give their 

own examples.

 The sun always shines on…

Ȉ� everyone who thinks children and young people are as important as adults

Ȉ� everyone who has a relative in another country

Ȉ� everyone who wears pink socks

Ȉ� everyone who has felt small at some time in their life

Ȉ� everyone who has an adult they look up to

Ȉ� everyone who got up before 7 am.

 You can also make up your own statements that relate to the lives of the children. 

Make sure they are not too personal.

hE/��&�;ϮϬϬϲͿ�KƵƌ�ƌŝŐŚƚ�ƚŽ�ďĞ�ƉƌŽƚĞĐƚĞĚ�ĂŐĂŝŶƐƚ�ǀŝŽůĞŶĐĞ͘��ĐƟǀŝƟĞƐ�ĨŽƌ�>ĞĂƌŶŝŶŐ�ĂŶĚ�dĂŬŝŶŐ�
�ĐƟŽŶ�ĨŽƌ��ŚŝůĚƌĞŶ�ĂŶĚ�zŽƵŶŐ�WĞŽƉůĞ
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ϰ͘ϯĂ��ŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ� �� 60

�� dŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ĂŶĚ�ƐƟŵƵůĂƚĞ�ĚŝƐĐƵƐƐŝŽŶ�ŽĨ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ͘


� dŚĞ��Z��ŝƐ�ĨŽƵŶĚ�ŽŶ�ƚŚĞ�h^��ƐƟĐŬ�ŝŶ�ƚŚĞ�͚tŽƌŬƐŚĞĞƚƐ͛�ĨŽůĚĞƌ͘ �KƉƟŽŶ�ϭ͗� 
�ŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ�ĐĂƌĚƐ͗�KŶĞ�ƐĞƚ�ŽĨ�ϮϬ�ĐĂƌĚƐ�ŝƐ�ŶĞĞĚĞĚ�ĨŽƌ�ĞĂĐŚ�ƉĂŝƌ�ŽĨ� 
ĐŚŝůĚƌĞŶ͘�^Ž�ŝĨ�ƚŚĞƌĞ�ĂƌĞ�ϮϬ�ĐŚŝůĚƌĞŶ͕�ǇŽƵ�ǁŝůů�ŶĞĞĚ�ϭϬ�ƐĞƚƐ�ŽĨ�ĐĂƌĚƐ͘� 
dŚĞƐĞ�ĐĂŶ�ďĞ�ƉƌŝŶƚĞĚ�ĂŶĚ�ƉŚŽƚŽĐŽƉŝĞĚ�ŽŶ�ƉůĂŝŶ�ƉĂƉĞƌ�Žƌ�ĐĂƌĚ�ĂŶĚ�ĐƵƚ�ŽƵƚ͘� 
�ĂƌĚƐ�ĂƌĞ�ŽŶ�ƚŚĞ�h^��ƐƟĐŬ͘�KƉƟŽŶ�Ϯ͗�WĂƉĞƌ͕ �ĐĂƌĚ�ĂŶĚ�ǁƌŝƟŶŐ�ŵĂƚĞƌŝĂůƐ͘

� �dŚĞƌĞ�ĂƌĞ�ƚǁŽ�ŽƉƟŽŶƐ�ŚĞƌĞ͘�zŽƵ�ĐĂŶ�ĞŝƚŚĞƌ�ƵƐĞ�ƚŚĞ�ĐĂƌĚƐ�ƉƌŽǀŝĚĞĚ�ŽŶ�ƚŚĞ�h^��ƐƟĐŬ�ŝŶ�
ƚŚĞ�͚tŽƌŬƐŚĞĞƚƐ͛�ĨŽůĚĞƌ͕ �Žƌ�ǇŽƵ�ĐĂŶ�ĚŽ�ƚŚĞ�ĂĐƟǀŝƚǇ�ǁŝƚŚŽƵƚ�ƚŚĞ�ĐĂƌĚƐ͘

�Ğ�ǁĞůů�ƉƌĞƉĂƌĞĚ�ĨŽƌ�ƚŚŝƐ�ǁŽƌŬƐŚŽƉ�ƐŽ�ǇŽƵ�ĐĂŶ�ĂŶƐǁĞƌ�ƋƵĞƐƟŽŶƐ�ĂŶĚ�ĨĂĐŝůŝƚĂƚĞ�Ă�ĚŝƐĐƵƐƐŝŽŶ�
ĂďŽƵƚ�ƚŚĞ��ŽŶǀĞŶƟŽŶ�ŽŶ�ƚŚĞ�ZŝŐŚƚƐ�ŽĨ�ƚŚĞ��ŚŝůĚ͘

/ŶƐƚƌƵĐƟŽŶƐ�ĨŽƌ�ŽƉƟŽŶ�ϭ
1.� �����������������������������������ǡ����������������������������ƪ���Ǥ

2. Start the activity by asking the children if they know what ‘children’s rights’ are.

3.� ���������������Ƥ������ǡ������������������������������������������������ǣ

 �  Children’s rights are things that every child should be able to have or to do, in 
order to survive and grow to reach their full potential.

4. Now ask the children to brainstorm a list of rights they think children should have. 

�������������������������ƪ�������Ǥ

͡Ǥ Now ask the children to sit in pairs. Give each pair a set of the 20 cards. Ask them to 

sort the cards out into the following categories:

Ȉ� MOST IMPORTANT

Ȉ� IMPORTANT

Ȉ� ���������������

6.� ���������������Ƥ������ǡ�����������������������������������ǡ���������������������������
of 4. Ask each group to decide together which are the 6 most important cards.

7.� ������������������Ƥ������ǡ������������������������������������������������������
their list of the 6 most important cards.

8.� ����������������������������������������ǡ������������������������������������������ǣ�
� 

�Ǥ� ���������ƥ�������������������������������������ǫ
b. How did you decide which items were most important?
�Ǥ� ��������������ơ���������������Ǯ�����ǯ�����Ǯ�����ǯǫ
d. Why should some ‘needs’ be protected as ‘rights’?
e. Do all children have these rights met?
f. What other rights do you think children should have?

9. Show the children the entire list of the UN Convention on the Rights of the Child. If 

possible, put up the list of rights somewhere so that the children can see them when 

they need to during all the workshops.
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10.������������������������ǣ

� ���ͥ͝͠͡ǡ��������������������������������Ǧ����������������������ǡ��������������������
was formed. The Convention of the Rights of the Child, the CRC, was agreed in 1989 

���������������������������ͥͥ͜͝Ǥ����������������������͞����������������������������Ǥ�����
CRC has 4 main principles. These are the rights:

1. ����������������������������ȋ�����������������ǡ����������Ȍ
2. ������Ǧ���������������ȋ�����������������ǡ�������ǡ���������������Ȍ
3. To protect the child’s best interest (which includes taking children’s perspectives into 

consideration when planning action)
4. To participation (children’s opinions should be considered).

� �������������������ƪ�������Ǥ

/ŶƐƚƌƵĐƟŽŶƐ�ĨŽƌ�ŽƉƟŽŶ�Ϯ
1.� �����������������������������������ǡ����������������������������ƪ���Ǥ

2. Start the activity by asking the children if they know what ‘children’s rights’ are.

3.� ���������������Ƥ������ǡ������������������������������������������������ǣ

 �  Children’s rights are things that every child should be able to have or to do, in 
order to survive and grow to reach their full potential.

4. Now ask the children to brainstorm a list of rights they think children should have. 

�������������������������ƪ�������Ǥ

͡Ǥ� ������������������������������������ǡ�������������������������������Ǥ�����Ƥ���������������
things that are nice to have. The second list is of things that are absolutely essential to 

life. Ask them to write or draw each item from their two lists on the card, one item per 

card.

6. Make two separate circles with skipping ropes – one for ‘wants’ and the other for 

‘rights’.

7. Ask the children to sit around the two marked circles, each child sitting next to the 

child they have just worked with.

8. Let the children take turns to present a card and let the group discuss where it belongs 

under ‘wants’ or ‘rights.’

9.� ����������������������ƪ�������������ơ�������Ǥ

10. Show the children the entire list of the UN Convention on the Rights of the Child. If 

possible, put up the list of rights somewhere so the children can see them when they 

need to during all the workshops. The list of rights can be found in the ‘Worksheets’ 

folder on the USB stick and printed from here.

11.� �����������������������ǣ

� ���ͥ͝͠͡ǡ��������������������������������Ǧ����������������������ǡ��������������������
was formed. The Convention of the Rights of the child, the CRC was agreed in 1989 

and was set in action in 1990. All countries except 2 in the world have signed it. The 

��������͠����������������Ǥ�����������ȋ�����������ƪ�������Ȍǣ
1. ����������������������������������ȋ�����������������ǡ����������Ȍ
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2. ������������Ǧ���������������ȋ�����������������ǡ�������ǡ���������������Ȍ
3. To protect the child’s best interest (which includes taking children’s perspectives into 

consideration when planning action)
4. Right to participation (children opinions should be considered).

UniceF �ĂŶĂĚĂ�dĞĂĐŚŝŶŐ�ĨŽƌ��ŚŝůĚƌĞŶ͛Ɛ�ZŝŐŚƚƐ͗�ZŝŐŚƚƐ͕�ǁĂŶƚƐ�ĂŶĚ�ŶĞĞĚƐ͘��ĂƌĚ�ĂŶĚ��ĐƟǀŝƚǇ�<ŝƚ͘
VIPP Cards: cida and UniceF ;ϮϬϬϴͿ �ƌŝŶŐŝŶŐ��ŚŝůĚƌĞŶ͛Ɛ�ZŝŐŚƚƐ��ůŝǀĞ͘�'ƌĂĚĞ�ϲ͗�>ĂŶŐƵĂŐĞ��ƌƚƐ�
ĂŶĚ�^ŽĐŝĂů�^ƚƵĚŝĞƐ�>ĞƐƐŽŶƐ͘

�ŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ 
All children, from birth to 18 years, have:

Ȉ� The right to life.

Ȉ� The right to a name and a nationality.

Ȉ� The right to be with their parents or with those who will care for them best.

Ȉ� �������������������������������������������ơ��������Ǥ
Ȉ� The right to have ideas and say what they think.

Ȉ� The right to practise their religion.

Ȉ� The right to meet with other children.

Ȉ� The right to get information they need.

Ȉ� The right to special care, education and training, if needed.

Ȉ� The right to health care.

Ȉ� The right to enough food and clean water.

Ȉ� The right to a free education.

Ȉ� The right to play.

Ȉ� The right to speak their own language.

Ȉ� The right to learn about and enjoy their own culture.

Ȉ� The right not to be used as a cheap worker.

Ȉ� The right not to be hurt or neglected.

Ȉ� The right not to be used as a soldier in wars.

Ȉ� The right to be protected from danger.

Ȉ� The right to know about their rights and responsibilities.

ϰ͘ϰĂ moonball �� 5
�� dŽ�ŐĞƚ�ƚŚĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ƉŚǇƐŝĐĂůůǇ�ĂĐƟǀĞ�ĂŶĚ�ƚŽ�ƐƟŵƵůĂƚĞ�ĐŽŽƉĞƌĂƟŽŶ͘

� �DĂŬĞ�ƐƵƌĞ�ƚŚĞƌĞ�ŝƐ�ĞŶŽƵŐŚ�ƐƉĂĐĞ�ĨŽƌ�ƚŚĞŵ�ƚŽ�ĚŽ�ƚŚŝƐ�ĂĐƟǀŝƚǇ�ʹ�ŵŽǀĞ�ĂŶǇƚŚŝŶŐ�ƚŚĂƚ�
ĐŽƵůĚ�ŐĞƚ�ŝŶ�ƚŚĞ�ǁĂǇ�ďĞĨŽƌĞŚĂŶĚ͘

1. Ask all the children to stand up in a cluster together. Now explain that you are going 

to throw a ball into the air and together they have to keep the ball up in the air long 

enough for everyone to have a go at touching the ball at least once.

2. If the ball touches the ground, they have to start again. Let them keep trying until they 

have managed to keep the ball in the air, so that everyone has had a chance to tap the ball.

^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ�;ϮϬϬϲͿ�WƐǇĐŚŽͲ^ŽĐŝĂů�^ƚƌƵĐƚƵƌĞĚ��ĐƟǀŝƚǇ�WƌŽŐƌĂŵ
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ϰ͘ϱĂ�KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϰ͘ϲĂ�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. Today we did some good work on 
��������ǯ��������ǡ���������������������������������������������ơ��������������������������
needs and rights. Thank you all for your hard work and all the sharing.

Like the other workshops, today I would again like to hear from you what you thought of 
our activities. We will use the smiley faces again today.
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tŽƌŬƐŚŽƉ�ϰ� 
children’s needs

Aim of workshop: To discuss what children need to be healthy and strong – physically, 

mentally and emotionally.

Aim of activities:  
To explore what children need to be healthy and strong.

Activities Resources Time

4.1b Recap, feedback and 

introduction

͡��������

4.2b The sun always shines 

on…

Space. 10 minutes

4.3b Children’s needs Flipchart and markers. 60 minutes

4.4b Moonball ͡��������

͠Ǥ͡�� �������� ͡��������

4.6b Workshop evaluation ��������������������������������ƪ��������
with smiley faces.

͡��������

� �dŚŝƐ�ǁŽƌŬƐŚŽƉ͕�ƚŽŐĞƚŚĞƌ�ǁŝƚŚ�ǁŽƌŬƐŚŽƉ�ϱ�͕�ĂŝŵƐ�ƚŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ĂďŽƵƚ�ĐŚŝůĚƌĞŶ͛Ɛ�
ŶĞĞĚƐ�ŝŶ�ƌĞůĂƟŽŶ�ƚŽ�ŚĞĂůƚŚ�ĂŶĚ�ƉƐǇĐŚŽƐŽĐŝĂů�ǁĞůůďĞŝŶŐ͘�/ƚ�ŝƐ�ĂŶ�ĂůƚĞƌŶĂƟǀĞ�ǀĞƌƐŝŽŶ�ƚŽ�ǁŽƌŬ-
ƐŚŽƉ�ϰ��ƚŚĂƚ�ĨŽĐƵƐƐĞƐ�ŽŶ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ�ĂŶĚ�ƌĞƐƉŽŶƐŝďŝůŝƟĞƐ͘

�ŶŶĂ�<Ăƌŝͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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ϰ͘ϭď�ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we are going to talk about what children need to be healthy and strong. We 
are going to talk about what children can do themselves to be healthy and strong and what 
support they can get from other people.

ϰ͘Ϯď The sun always shines on… �� 10

�� dŽ�ŐĞƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŵŽǀŝŶŐ�ĂƌŽƵŶĚ�ĂŶĚ�ƚŽ�ĮŶĚ�ŽƵƚ�ǁŚĂƚ�ƚŚĞǇ�ĂůƌĞĂĚǇ�ŬŶŽǁ� 
ĂďŽƵƚ�ĐŚŝůĚƌĞŶ͛Ɛ�ŶĞĞĚƐ͘


� ^ƉĂĐĞ͘

� �DĂŬĞ�ƐƵƌĞ�ƚŚĞƌĞ�ŝƐ�ĞŶŽƵŐŚ�ƐƉĂĐĞ�ĨŽƌ�ĂŶǇ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ƵƐĞ�ǁŚĞĞůĐŚĂŝƌƐ�ƐŽ�ƚŚĞǇ�ĐĂŶ�ĂůƐŽ�
ƉůĂǇ͘

1. Ask the children to stand in a circle.

2.� ��������������������������������������������������ǡ���������������������������ǡ�Ǯ��������
always shines on…..’ . If the statement is true for someone in the group, they should 

take a step into the middle of the circle. When all the children for whom this state-

ment is true have stepped into the circle, they should step out into the big circle again.

3. Read a few of the following statements and then ask for some volunteers to give their 

own examples.

 The sun always shines on….

Ȉ� ������������������������������������������������������������������������
Ȉ� ����������������������������������������������
Ȉ� �����������������������������
Ȉ� ������������������������������������������������������
Ȉ� �����������������������������������������
Ȉ� ���������������������������ͣ���Ǥ

 You can also make up your own statements that relate to the lives of the children. 

Make sure they are not too personal.

hE/��&�;ϮϬϬϲͿ�KƵƌ�ƌŝŐŚƚ�ƚŽ�ďĞ�ƉƌŽƚĞĐƚĞĚ�ĂŐĂŝŶƐƚ�ǀŝŽůĞŶĐĞ͘��ĐƟǀŝƟĞƐ�ĨŽƌ�>ĞĂƌŶŝŶŐ�ĂŶĚ�dĂŬŝŶŐ�
�ĐƟŽŶ�ĨŽƌ��ŚŝůĚƌĞŶ�ĂŶĚ�zŽƵŶŐ�WĞŽƉůĞ
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ϰ͘ϯď children’s needs �� 60

�� dŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ĂŶĚ�ƐƟŵƵůĂƚĞ�ĚŝƐĐƵƐƐŝŽŶ�ŽĨ�ǁŚĂƚ�ĐŚŝůĚƌĞŶ�ŶĞĞĚ�ƚŽ�ďĞ� 
ŚĞĂůƚŚǇ�ĂŶĚ�ƐƚƌŽŶŐ͘


� &ůŝƉĐŚĂƌƚ�ĂŶĚ�ŵĂƌŬĞƌƐ͘

1.� �����������������������������������ǡ����������������������������ƪ���Ǥ

2. Start the activity by asking the children what it means to be healthy and strong.

3.� ���������������Ƥ�����������������������������ǡ�������������������������������������
explanation:

 � ���������������������������������������ơ������������Ǥ�����������������������
physically healthy and strong, and it also means you are emotionally and mentally 
������������������Ǥ����������������������ơ���������������������������������������-
���ǡ������������������������������Ǥ����ǯ����������������ơ�����������������������������
�����������������������������������������������������������������������������������Ǥ

4. Ask the children what physical health is. If they cannot explain it, you can use the fol-

lowing explanation to clarify:

 �  Physical health is when our bodies are working well and we are able to use our 
bodies for everything we need to – to walk, run, play, carry things etc. It is when we feel 
good in our bodies and do not have any pain anywhere. Physical health is a good feeling 
in our bodies.

͡Ǥ Now ask the children to brainstorm with you on what they need to be physically 

������������������Ǥ�����������������������������������ƪ����������������������ǡ�Ǯ���������
health needs.’

 If they have not listed them, be sure to include:

Ȉ� Clean water

Ȉ� Nutritious food

Ȉ� Access to health care

Ȉ� ��������
Ȉ� Lots of sleep.

6. Now ask them what mental health and strength is.

 If they cannot explain it, you can use the following explanation to clarify:

 �  Mental health is when our brains are working well and we are able to think and 
use our brains as we need to. A healthy and strong brain allows us to learn from our 
environment and helps us to make good choices.

7. Now ask the children to brainstorm with you on what they need to be mentally healthy 

����������Ǥ�����������������������������������ƪ�����������������������ǡ�Ǯ��������������
needs.’

 If they have not listed them, be sure to include:

Ȉ� Stimulation from the environment

Ȉ� Opportunities to learn from others

Ȉ� Nutritious food

Ȉ� Lots of sleep.
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8. Now ask them what emotional health and strength is. If they cannot explain it, you 

can use the following explanation to clarify:

 � ����������������������������������������������������ơ�������������������������ơ��-
������������Ǥ�	����������ǡ�����������������������������������������������������������������
lose something they care about. It is also a sign of emotional health if someone becomes 
������������������������������������������������������Ǥ�����������������������������
���������������������������������������������������Ǥ�	����������ǡ������������������ǡ����
is not appropriate to cry in public, while in other countries it is very normal.

9. Now ask the children to brainstorm with you on what they need to be emotionally 

������������������Ǥ�����������������������������������ƪ����������������������ǡ�Ǯ���-

tional health needs.’ If they have not listed them, be sure to include:

Ȉ� good role models to learn from

Ȉ� good relationships with other people

Ȉ� a sense of safety and security

Ȉ� a sense of belonging.

10. Now explain to the children that some of the needs we have to be healthy and strong 

����������Ƥ�����������������ơ����ǡ��������������������������������Ƥ��������������
people.

11. Divide the children into three groups, and explain that each group will now review one 

of the lists. One group will review the physical health and strength needs, the other 

mental health and strength needs and the last group emotional health and strength. 


�������������������ƪ�������������������������������������������Ǥ

12.��������������������������������������������������ǡ������������������������������Ƥ�����������
����ǡ�������������������������������������ǡ�������Ƥ���������������Ǥ�
���������������͝͡�
minutes to do this, and then ask them to share what they have discussed with the big 

group.

13.����������������������������������������������ǡ�Ƥ��������������������������������ǣ

 �  Keeping healthy and strong is something we can partly do on our own, and some-
�����������������������������������������Ǥ������������������ǡ���������������������������
help and support we can get from others to help us be healthy and strong.

14. Thank the participants for their hard work in this activity and prepare for the next 

activity.

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘
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ϰ͘ϰď moonball �� 5
�� dŽ�ŐĞƚ�ƚŚĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ƉŚǇƐŝĐĂůůǇ�ĂĐƟǀĞ�ĂŶĚ�ƚŽ�ƐƟŵƵůĂƚĞ�ĐŽŽƉĞƌĂƟŽŶ͘

� �DĂŬĞ�ƐƵƌĞ�ƚŚĞƌĞ�ŝƐ�ĞŶŽƵŐŚ�ƐƉĂĐĞ�ĨŽƌ�ƚŚĞŵ�ƚŽ�ĚŽ�ƚŚŝƐ�ĂĐƟǀŝƚǇ�ʹ�ŵŽǀĞ�ĂŶǇƚŚŝŶŐ�ƚŚĂƚ�
ĐŽƵůĚ�ŐĞƚ�ŝŶ�ƚŚĞ�ǁĂǇ�ďĞĨŽƌĞŚĂŶĚ͘

1. Ask all the children to stand up in a cluster together. Now explain that you are going 

to throw a ball into the air and together they have to keep the ball up in the air long 

enough for everyone to have a go at touching the ball at least once.

2. If the ball touches the ground, they have to start again. Let them keep trying until they 

have managed to keep the ball in the air, so that everyone has had a chance to tap the 

ball.

^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ�;ϮϬϬϲͿ�WƐǇĐŚŽͲ^ŽĐŝĂů�^ƚƌƵĐƚƵƌĞĚ��ĐƟǀŝƚǇ�WƌŽŐƌĂŵ

ϰ͘ϱď�KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϰ͘ϲď�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. Today we did some good work on 
what children need to be healthy and strong, and we talked about what we can do ourselves 
to keep healthy and strong, and what help we need from others. Thank you all for your hard 
work and all the sharing.

Like at the end of the other workshops, today I would again like to hear from you what you 
thought of our activities. We will use the smiley faces again today.
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Workshop 5a 
�ŚŝůĚƌĞŶ�ŝŶ�ŽƵƌ�ĐŽŵŵƵŶŝƚǇ� 
ʹ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ

Aim of workshop: To further raise awareness on children’s rights and explore the life of 

children in the community.

Aim of activities:  
To explore children’s rights. 

������������������������������������Ƥ��������������������������������������������������-
dren have regarding these rights. 

To discuss the planned activities for the upcoming workshops.

Activities Resources Time

͡Ǥ͝�� �����ǡ��������������
introduction

͡��������

͡Ǥ͞�� ����Ǧ����������������ǯ��
rights

Dressing-up materials if available (pieces 

of material, clothes, hats, scarves, wigs, 

glasses etc), space for small group work.

30 minutes

͡Ǥ͟�� ���������������� Balloons. ͡��������

͡Ǥ͠�� ��������ǯ���������������
community

Creative materials, space for group work. ͞͡��������

͡Ǥ͡�� ��������������� ���������ƪ��������������������������-
view.

͝͡��������

͡Ǥ͢�� �������� ͡��������

͡Ǥͣ�� ������������������� ��������������������������������ƪ��������
with smiley faces.

͡��������

>ƵĐĂ�<ůĞǀĞͲZƵƵĚͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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ϱ͘ϭĂ�ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Last time we started talking about children’s rights. We will continue talking about 
rights today, and also talk more about our community. We will talk about what life is like 
�����������������������������ǡ������������������������������������Ƥ���������������������Ǥ�
We will also talk about what responsibilities children have when their rights are being 
���Ƥ����Ǥ

ϱ͘ϮĂ�ZŽůĞͲƉůĂǇ�ŽŶ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ� �� 30

�� dŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ŽĨ�ĐŚŝůĚ�ƌŝŐŚƚƐ�ŝŶ�ĞǀĞƌǇĚĂǇ�ƐŝƚƵĂƟŽŶƐ͘


� �ƌĞƐƐŝŶŐͲƵƉ�ŵĂƚĞƌŝĂůƐ�ŝĨ�ĂǀĂŝůĂďůĞ�;ƉŝĞĐĞƐ�ŽĨ�ŵĂƚĞƌŝĂů͕�ĐůŽƚŚĞƐ͕�ŚĂƚƐ͕� 
ƐĐĂƌǀĞƐ͕�ǁŝŐƐ͕�ŐůĂƐƐĞƐ�ĞƚĐͿ͕�ƐƉĂĐĞ�ĨŽƌ�ƐŵĂůů�ŐƌŽƵƉ�ǁŽƌŬ͘

� �WƌĞƉĂƌĞ�ĨŽƌ�ƚŚĞ�ĂĐƟǀŝƚǇ�ďǇ�ĚŝƐƉůĂǇŝŶŐ�ƚŚĞ�ůŝƐƚ�ŽĨ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ�ƐŽŵĞǁŚĞƌĞ�ǁŚĞƌĞ�Ăůů�
ƚŚĞ�ĐŚŝůĚƌĞŶ�ĐĂŶ�ƐĞĞ�ŝƚ͘

1.� �����������������������������������Ƥ��Ǥ

2.� �����������������������������������ȋ������Ƥ���������������������������������������ȌǤ

3.� ����������������������������͡Ǧ�����������Ǧ���������������������Ǥ���������Ǧ������������
about anything, but it should be obvious which right it is about.

4.� 
�����������������͝͡�������������������������������������������Ǧ����Ǥ

͡Ǥ� ���������������������������������������������������Ǧ���������������������������ȋ͡�
minutes for each group). They should not announce at the start of the role-play which 

right they are doing. After the role-play the group asks the other children to guess 

which right it is.

6.� �������������������������������������������������������������������������������Ǧ
plays.

�  What was it like to be in the role-plays?

^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ��ĞŶŵĂƌŬ
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ϱ͘ϯĂ��ĂůůŽŽŶƐ�ƵƉ�ŚŝŐŚ� �� 5
�� dŽ�ĞŶĞƌŐŝǌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ͘


� �ĂůůŽŽŶƐ͘

1. If you have a lot of children at the workshop, divide them into groups of about 10 in 

each group.

2. Now explain that you are going to give each group a balloon, and their job is to keep 

the balloon up in the air. The balloon should not touch the ground!

3. Give each group a balloon and tell them to start. After about a minute, give them 

another balloon and tell them they have to keep this one up in the air too. Repeat this 

a few times, until the children are energized!

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

ϱ͘ϰĂ��ŚŝůĚƌĞŶ͛Ɛ�ůŝǀĞƐ�ŝŶ�ŽƵƌ�ĐŽŵŵƵŶŝƚǇ� �� 25

�� dŽ�ĞǆƉůŽƌĞ�ǁŚĂƚ�ƌŝŐŚƚƐ�ĂƌĞ�ďĞŝŶŐ�ĨƵůĮůůĞĚ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ĂŶĚ�ǁŚĂƚ� 
ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ĐŚŝůĚƌĞŶ�ŚĂǀĞ�ƌĞŐĂƌĚŝŶŐ�ƚŚĞƐĞ�ƌŝŐŚƚƐ͘


� �ƌĞĂƟǀĞ�ŵĂƚĞƌŝĂůƐ͕�ƐƉĂĐĞ�ĨŽƌ�ŐƌŽƵƉ�ǁŽƌŬ͘

� �dƌǇ�ƚŽ�ĞŶĐŽƵƌĂŐĞ�ĂƐ�ŵƵĐŚ�ĐƌĞĂƟǀŝƚǇ�ĂƐ�ƉŽƐƐŝďůĞ�ŝŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘�/Ĩ�ǇŽƵ�ŚĂǀĞ�ĂŶǇ�ŽůĚ�
ŵĂŐĂǌŝŶĞƐ͕�ƵƐĞ�ƚŚĞŵ�ƚŽ�ŵĂŬĞ�Ă�ĐŽůůĂŐĞ͘�DĂŬĞ�ĐŽůŽƵƌĞĚ�ƉĞŶĐŝůƐ�Žƌ�ƉĂŝŶƚƐ�Žƌ�ŽƚŚĞƌ�ĐƌĞĂƟǀĞ�
ŵĂƚĞƌŝĂůƐ�ĂǀĂŝůĂďůĞ͘

/Ĩ�ƚŚĞƌĞ�ĂƌĞ�ĨĞǁ�ŵĂƚĞƌŝĂůƐ�ĂǀĂŝůĂďůĞ͕�ĞŶĐŽƵƌĂŐĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ƵƐĞ�ƚŚĞŝƌ�ďŽĚŝĞƐ�ƚŽ�ƉƌĞƐĞŶƚ�ƚŚĞŝƌ�
ĮŶĚŝŶŐƐ͕�ĞŝƚŚĞƌ�ƚŚƌŽƵŐŚ�ƌŽůĞͲƉůĂǇ�Žƌ�ďŽĚǇ�ƐĐƵůƉƚƵƌĞƐ�;ƐƟůůͲůŝĨĞ�ƉŝĐƚƵƌĞƐ�ŵĂĚĞ�ƵƐŝŶŐ�ƚŚĞ�ďŽĚǇ͘ Ϳ

1.� ����������������������������������������������͠����͡ǡ����������������������������������
activity we are going to talk about what life is like for children in their community.

2.� ������������������͡Ǧ͜͝������������������������������������������������ǡ������������
life is like for children. Ask them to focus on good and bad aspects of life for children.

3.� ���������������������������͡Ǧ͜͝���������������������������ǡ�������������������������
the earlier work they have done on children’s rights. Ask them to identify which rights 

�������������Ƥ�����������������������Ǥ������������������������������������������������
���������������������������������������������Ƥ����Ǥ

� 	����������ǣ���������������������������������������Ƥ����������������������������������
school – then it is the child’s responsibility to study hard and to keep up with the work 

at school.

4. Still in their groups, ask them to work on a presentation of the rights that are being 

���Ƥ�����������������������ǡ����������������������������������������������������
�����������������Ƥ����������Ǥ����������������������������������������������ǡ���������
drawing, a collection of individual drawings, a short role-play, a body sculpture, etc.

͡Ǥ Give them 10 minutes to prepare and then ask each group in turn to do their presenta-

tions.
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 �  What have you learnt today about children’s rights in your community?

6. Complete the activity by explaining the following to the children:

 Learning about children’s rights and having the opportunity to discuss them is actually 

one of the rights in the UN Convention on the Rights of the Child. We will continue to 

�����������������������������������Ƥ�������������������������������������������������
will have together.

ϱ͘ϱĂ The way forward �� 15

�� dŽ�ĚŝƐĐƵƐƐ�ƚŚĞ�ĂĐƟǀŝƟĞƐ�ƉůĂŶŶĞĚ�ĨŽƌ�ƚŚĞ�ŶĞǆƚ�ǁŽƌŬƐŚŽƉƐ�ŝŶ�ƚŚŝƐ�ƐĞƌŝĞƐ� 
ĂŶĚ�ŐŝǀĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂŶ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ŐŝǀĞ�ƚŚĞŝƌ�ŝŶƉƵƚ͘


� WƌĞƉĂƌĞĚ�ŇŝƉĐŚĂƌƚ�ǁŝƚŚ�ǁŽƌŬƐŚŽƉ�ŽǀĞƌǀŝĞǁ͘

� �zŽƵ�ǁŝůů�ŶĞĞĚ�ƚŽ�ĨĂŵŝůŝĂƌŝǌĞ�ǇŽƵƌƐĞůĨ�ǁŝƚŚ�ƚŚĞ�ĐŽŶƚĞŶƚ�ŽĨ�ƚŚĞ�ŶĞǆƚ�ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ�ŝŶ�
ƉƌĞƉĂƌĂƟŽŶ�ĨŽƌ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘��Ğ�ƉƌĞƉĂƌĞĚ�ƚŽ�ĂŶƐǁĞƌ�ĂŶǇ�ƋƵĞƐƟŽŶƐ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŵĂǇ�ŚĂǀĞ͘�
dŚĞ�ƚŚĞŵĞƐ�ĐŽǀĞƌĞĚ�ŝŶ�ĞĂĐŚ�ƚƌĂĐŬ�ĂƌĞ�ƐƵŵŵĂƌŝǌĞĚ�ŝŶ�ƚŚĞ�ŽǀĞƌǀŝĞǁƐ͕�ǁŚŝĐŚ�ĐĂŶ�ďĞ�ĨŽƵŶĚ�Ăƚ�
ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ŽĨ�ĞǀĞƌǇ�ǁŽƌŬƐŚŽƉ�ƚƌĂĐŬ͘

/Ĩ�ǇŽƵ�ŚĂǀĞ�ƚŚĞ�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ƟŵĞ�ƚŽ�ƉůĂŶ�ŽƚŚĞƌ�ǁŽƌŬƐŚŽƉƐ͕�ǇŽƵ�ĐĂŶ�ĂƐŬ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĨŽƌ�
ŝĚĞĂƐ�ŽŶ�ƚŽƉŝĐƐ�ƚŚĞǇ�ǁŽƵůĚ�ůŝŬĞ�ƚŽ�ĨŽĐƵƐ�ŽŶ͘�dŚĞ�ĂĐƟǀŝƚǇ�ďĂŶŬ�;Žƌ�ŽƚŚĞƌ�ƐŽƵƌĐĞƐͿ�ŵĂǇ�ŚĂǀĞ�
ƵƐĞĨƵů�ĂĐƟǀŝƟĞƐ�ǇŽƵ�ĐĂŶ�ĚƌĂǁ�ŽŶ͕�Žƌ�ǇŽƵ�ĐĂŶ�ĐƌĞĂƚĞ�ĂƉƉƌŽƉƌŝĂƚĞ�ĂĐƟǀŝƟĞƐ�ǇŽƵƌƐĞůĨ͘

1.� ���������������������������������Ǧ�������������������������������ƪ���������������������-

shop series listed.

2.� ����������������������������������������������������������Ǥ�
����������������������
��������������������������������������������Ǥ�
��������������������������������������Ǥ

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

ϱ͘ϲĂ�KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϱ͘ϳĂ�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. We have done a lot of good work 
together, talking about children’s rights and also about children’s responsibilities when 
��������������������Ƥ����Ǥ

���������������������������������������������������������������������ǡ��������������������
questions. I will try my best to make the workshops interesting and relevant to your needs 
and interests.

We will use the smiley faces again to evaluate the workshop.
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Workshop 5B 
�ŚŝůĚƌĞŶ�ŝŶ�ŽƵƌ�ĐŽŵŵƵŶŝƚǇ� 
ʹ�ĐŚŝůĚƌĞŶ͛Ɛ�ŶĞĞĚƐ

Aim of workshop: To further raise awareness on what children need to be healthy and 

strong and to explore the lives of children in the community.

Aim of activities:  
To further discuss children’s needs. 

�����������������������������������������������Ƥ���������������������������������Ǥ 
To discuss the next series of workshops.

Activities Resources Time

͡Ǥ͝�� �����ǡ��������������
introduction

͡��������

͡Ǥ͞�� �����������������������
to be healthy and 

strong

Flipcharts from workshop 4b that 

describe children’s needs to be healthy 

and strong.

30 minutes

͡Ǥ͟�� ���������������� Balloons. ͡��������

͡Ǥ͠�� ��������ǯ���������������
community

Any creative materials, space for group 

work.

͞͡��������

͡Ǥ͡�� ��������������� ���������ƪ��������������������������-
view.

͝͡��������

͡Ǥ͢�� �������� ͡��������

͡Ǥͣ�� ������������������� ��������������������������������ƪ��������
with smiley faces.

͡��������

:Ğī�,Žůƚͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ�
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ϱ͘ϭď�ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  In the last workshop we started talked about what children need to be healthy and 
strong. We will continue talking about needs today, and also talk more about our com-
munity. We will talk about what life is like for children in our community, and about what 
������������������������������������������������Ƥ���������������������Ǥ�������������������
about what responsibilities children have to take care of themselves.

ϱ͘Ϯď�^ƵƉƉŽƌƟŶŐ�ŽƵƌ�ĨƌŝĞŶĚƐ�ƚŽ�ďĞ�ŚĞĂůƚŚǇ�ĂŶĚ� 
ƐƚƌŽŶŐ� �� 30

� To raise awareness of how children can support each other to be healthy  
ĂŶĚ�ƐƚƌŽŶŐ͘


� &ůŝƉĐŚĂƌƚƐ�ĨƌŽŵ�ǁŽƌŬƐŚŽƉ�ϰď�ƚŚĂƚ�ĚĞƐĐƌŝďĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ŶĞĞĚƐ�ƚŽ�ďĞ�ŚĞĂůƚŚǇ� 
ĂŶĚ�ƐƚƌŽŶŐ͘

� �WƵƚ�ƵƉ�ƚŚĞ�ƚŚƌĞĞ�ŇŝƉĐŚĂƌƚƐ�ĨƌŽŵ�ƚŚĞ�ůĂƐƚ�ǁŽƌŬƐŚŽƉ�ƚŚĂƚ�ĚĞƐĐƌŝďĞ�ƚŚĞ�ƉŚǇƐŝĐĂů͕�ŵĞŶƚĂů�
ĂŶĚ�ĞŵŽƟŽŶĂů�ŶĞĞĚƐ�ĐŚŝůĚƌĞŶ�ŚĂǀĞ�ƚŽ�ďĞ�ŚĞĂůƚŚǇ�ĂŶĚ�ƐƚƌŽŶŐ͘

1.� �������������������������������������Ǥ�������������������������������������������������
a short play that shows how children can help each other to be healthy and strong. 

One group should focus on physical health, the other on mental health and the last 

one on emotional health. The play should show a child who is not feeling healthy and 

strong, and then show ways in which his or her friends help them to regain health and 

strength.

2.� 
�����������������������͝͡����������������������������Ǥ����������������������������
the play to the big group. After the presentation, ask the two groups that were watch-

������������������������������������������Ǥ�����������������������������������������
of the play and not on the acting of the group.

3. When all the groups have presented and comments have been made, end the activity 

by saying:

 �  Last time we met we discussed that keeping healthy and strong is not always 
easy. There are some things that you can do yourself to keep healthy and strong, but 
other times we need help and support from our friends, our family and our community.

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘
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ϱ͘ϯď��ĂůůŽŽŶƐ�ƵƉ�ŚŝŐŚ� �� 5
�� dŽ�ĞŶĞƌŐŝǌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ͘


� �ĂůůŽŽŶƐ͘

1. If you have a lot of children at the workshop, divide them into groups of about 10 in 

each group.

2. Now explain that you are going to give each group a balloon, and their job is to keep 

the balloon up in the air. The balloon should not touch the ground!

3. Give each group a balloon and tell them to start. After about a minute, give them 

another balloon and tell them they have to keep this one up in the air too. Repeat this 

a few times, until the children are energized!

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

ϱ͘ϰď��ŚŝůĚƌĞŶ͛Ɛ�ůŝǀĞƐ�ŝŶ�ŽƵƌ�ĐŽŵŵƵŶŝƚǇ� �� 25

�� dŽ�ĞǆƉůŽƌĞ�ǁŚĂƚ�ŶĞĞĚƐ�ĂƌĞ�ďĞŝŶŐ�ŵĞƚ�ŝŶ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ĂŶĚ�ǁŚĂƚ� 
ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ĐŚŝůĚƌĞŶ�ŚĂǀĞ�ƚŚĞŵƐĞůǀĞƐ�ƚŽ�ŬĞĞƉ�ŚĞĂůƚŚǇ�ĂŶĚ�ƐƚƌŽŶŐ͘


� �ŶǇ�ĐƌĞĂƟǀĞ�ŵĂƚĞƌŝĂůƐ͕�ƐƉĂĐĞ�ĨŽƌ�ŐƌŽƵƉ�ǁŽƌŬ͘

� �dƌǇ�ƚŽ�ĞŶĐŽƵƌĂŐĞ�ĂƐ�ŵƵĐŚ�ĐƌĞĂƟǀŝƚǇ�ĂƐ�ƉŽƐƐŝďůĞ�ŝŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘�/Ĩ�ŽůĚ�ŵĂŐĂǌŝŶĞƐ�ĂƌĞ�
ĂǀĂŝůĂďůĞ�ĨŽƌ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ĐƵƚ�ƵƉ͕�ŐŝǀĞ�ƚŚĞŵ�ƚŚĞƐĞ�ŝĨ�ƚŚĞǇ�ǁĂŶƚ�ƚŽ�ŵĂŬĞ�Ă�ĐŽůůĂŐĞ�ǁŝƚŚ�ƉŝĐ-
ƚƵƌĞƐ͘�DĂŬĞ�ĐŽůŽƵƌĞĚ�ƉĞŶĐŝůƐ�Žƌ�ƉĂŝŶƚƐ�Žƌ�ŽƚŚĞƌ�ĐƌĞĂƟǀĞ�ŵĂƚĞƌŝĂůƐ�ĂǀĂŝůĂďůĞ͘

/Ĩ�ǀĞƌǇ�ĨĞǁ�ŵĂƚĞƌŝĂůƐ�ĂƌĞ�ĂǀĂŝůĂďůĞ͕�ĞŶĐŽƵƌĂŐĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ƉƌĞƐĞŶƚ�ƚŚĞŝƌ�ĮŶĚŝŶŐƐ͕�ĞŝƚŚĞƌ�
ƚŚƌŽƵŐŚ�ƌŽůĞͲƉůĂǇ�Žƌ�ďŽĚǇ�ƐĐƵůƉƚƵƌĞƐ�;ƐƟůůͲůŝĨĞ�ƉŝĐƚƵƌĞƐ�ŵĂĚĞ�ďǇ�ƵƐŝŶŐ�ƚŚĞ�ďŽĚǇ͘Ϳ

1.� ����������������������������������������������͠����͡ǡ����������������������������������
activity we are going to talk about what life is like for children in their community.

2.� ������������������͡Ǧ͜͝�����������������������������������������������������Ǥ����������
to focus on good and bad aspects of life for children.

3.� ���������������������������͡Ǧ͜͝���������������������������ǡ�������������������������
the earlier work they have done on children’s needs to be healthy and strong. Ask them 

������������������������������������Ƥ�����������������������Ǥ��������������������������
������������������������������������������������������������������Ƥ����Ǥ

 For example: If schooling is available in the community and a child is able to go to 

������ǡ�����������������������������������������Ƥ����Ǥ�����������������������������ǯ��
responsibility to study hard and to keep up with their schoolwork.

4. Still in their groups, ask them to make a presentation of the needs that are being met 

in their community, and what the children’s responsibilities are in connection with 

tKZ<^,KW^�ϭͳϱ�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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these needs. This can either be a written list, a group drawing, a collection of individ-

ual drawings, a short role-play, a body sculpture, etc.

͡Ǥ Give them 10 minutes to work on this and then they present it to the big group.

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

ϱ͘ϱď The way forward �� 15

�� dŽ�ĚŝƐĐƵƐƐ�ƚŚĞ�ĂĐƟǀŝƟĞƐ�ƉůĂŶŶĞĚ�ĨŽƌ�ƚŚĞ�ŶĞǆƚ�ǁŽƌŬƐŚŽƉƐ�ŝŶ�ƚŚŝƐ�ƐĞƌŝĞƐ� 
ĂŶĚ�ŐŝǀĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂŶ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ŐŝǀĞ�ƚŚĞŝƌ�ŝŶƉƵƚ͘


� WƌĞƉĂƌĞĚ�ŇŝƉĐŚĂƌƚ�ǁŝƚŚ�ǁŽƌŬƐŚŽƉ�ŽǀĞƌǀŝĞǁ͘

� �zŽƵ�ǁŝůů�ŶĞĞĚ�ƚŽ�ĨĂŵŝůŝĂƌŝǌĞ�ǇŽƵƌƐĞůĨ�ǁŝƚŚ�ƚŚĞ�ĐŽŶƚĞŶƚ�ŽĨ�ƚŚĞ�ŶĞǆƚ�ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ�ŝŶ�
ƉƌĞƉĂƌĂƟŽŶ�ĨŽƌ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘��Ğ�ƉƌĞƉĂƌĞĚ�ƚŽ�ĂŶƐǁĞƌ�ĂŶǇ�ƋƵĞƐƟŽŶƐ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŵĂǇ�ŚĂǀĞ͘�
dŚĞ�ƚŚĞŵĞƐ�ĐŽǀĞƌĞĚ�ŝŶ�ĞĂĐŚ�ƚƌĂĐŬ�ĂƌĞ�ƐƵŵŵĂƌŝǌĞĚ�ŝŶ�ƚŚĞ�ŽǀĞƌǀŝĞǁƐ�ǁŚŝĐŚ�ĐĂŶ�ďĞ�ĨŽƵŶĚ�Ăƚ�
ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ŽĨ�ĞĂĐŚ�ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ͘

/Ĩ�ǇŽƵ�ŚĂǀĞ�ƚŚĞ�ƌĞƐŽƵƌĐĞƐ�ĂŶĚ�ƟŵĞ�ƚŽ�ƉůĂŶ�ŽƚŚĞƌ�ǁŽƌŬƐŚŽƉƐ͕�ǇŽƵ�ĐĂŶ�ĂƐŬ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĨŽƌ�
ŝĚĞĂƐ�ŽŶ�ƚŽƉŝĐƐ�ƚŚĞǇ�ǁŽƵůĚ�ůŝŬĞ�ƚŽ�ĨŽĐƵƐ�ŽŶ͘�dŚĞ�ĂĐƟǀŝƚǇ�ďĂŶŬ�;Žƌ�ŽƚŚĞƌ�ƐŽƵƌĐĞƐͿ�ŵĂǇ�ŚĂǀĞ�
ƵƐĞĨƵů�ĂĐƟǀŝƟĞƐ�ǇŽƵ�ĐĂŶ�ĚƌĂǁ�ŽŶ͕�Žƌ�ǇŽƵ�ĐĂŶ�ĐƌĞĂƚĞ�ĂƉƉƌŽƉƌŝĂƚĞ�ĂĐƟǀŝƟĞƐ�ǇŽƵƌƐĞůĨ͘

1.� ���������������������������������Ǧ�������������������������������ƪ���������������������-

shop series listed.

2.� ����������������������������������������������������������Ǥ�
����������������������
��������������������������������������������Ǥ�
��������������������������������������Ǥ

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

ϱ͘ϲď�KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϱ͘ϳď�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϯϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. We have done a lot of good work 
together, talking about children’s needs and what responsibility children have when these 
�������������Ƥ����Ǥ

���������������������������������������������������������������������ǡ��������������������
questions. I will try my best to make the workshops interesting and relevant to your needs 
and interests.

We will use the smiley faces again to evaluate the workshop.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�tKZ<^,KW^�ϭͳϱ
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�ĚĚŝƟŽŶĂů�ǁŽƌŬƐŚŽƉƐ

:Ğī�,Žůƚͬ^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ�



/ŶƚƌŽĚƵĐƟŽŶ

/ŶƚƌŽĚƵĐƟŽŶ
Workshops A-C can be used anywhere in the workshop series and are completely 

optional. Workshops F1 and F2 provide alternative endings to all four tracks in the work-

shop series. Please bear in mind that workshop F1 focuses on individual children and their 

future and workshop F2 focuses on how children can help make their community a better 

place.

Additional details on the content of these workshops are found in the introduction to 

workshops on page 32.

Workshops A-C Workshops F1 and F2

A. Learning to listen F1. My future

B. Something about me F2. Our future

C. Working together

KƉĞŶŝŶŐ�ĂŶĚ�ĐůŽƐŝŶŐ�ĞĂĐŚ�ǁŽƌŬƐŚŽƉ
Use the same routines to open and close each workshop. This will help the children feel 

comfortable and will build trust between you and the group. Use the outlines here every 

time you do the following activities:

Ȉ� the recap, feedback and introduction

Ȉ� our song

Ȉ� the workshop evaluation.

outline 1�ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 10

�� dŽ�ƌĞĐĂƉ�ŽŶ�ƚŚĞ�ůĂƐƚ�ǁŽƌŬƐŚŽƉ͕�ŐŝǀĞ�ĨĞĞĚďĂĐŬ�ŽŶ�ĞǀĂůƵĂƟŽŶ�ĂŶĚ�ŝŶƚƌŽĚƵĐĞ� 
ƚŚĞ�Ăŝŵ�ŽĨ�ƚŽĚĂǇ͛Ɛ�ǁŽƌŬƐŚŽƉ͘

1. Ask a volunteer to recap what you did together in the last workshop. If he or she does 

not remember all the activities, ask others to help until all the activities have been 

mentioned.

2. Give the children feedback on their evaluations from last time. Use this opportunity 

to discuss any activities that the children did not like. Note these in your monitoring 

notes.

 Praise the children and remind them how important it is that they give honest evalua-

tions, highlighting that it helps you to plan workshops that meet their needs.

3. Introduce the aim of the workshop (see script in each workshop).

4.� ������������������������������������������������Ǥ

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ����/d/KE�>�tKZ<^,KW^
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outline 2�KƵƌ�ƐŽŶŐ� �� 5
�� dŽ�ƐŝŶŐ�Ă�ƐŽŶŐ�ƚŚĂƚ�Ăůů�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĨĂŵŝůŝĂƌ�ǁŝƚŚ�ĂŶĚ�ƚŚĂƚ�ĞŶĐŽƵƌĂŐĞƐ�Ă� 

ƐĞŶƐĞ�ŽĨ�ďĞůŽŶŐŝŶŐ�ĂŶĚ�ĐƵůƚƵƌĂů�ƉƌŝĚĞ͘

/ŶƐƚƌƵĐƟŽŶƐ͗�
1. Ask the children to stand up, and ask them to sing the song they chose at the end of 

the last workshop.

2. They can either sing the song like last time or use some of the ideas given in workshop 

1 to vary how the song is sung.

outline 3�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� dŽ�ĞǀĂůƵĂƚĞ�ƚŚĞ�ǁŽƌŬƐŚŽƉ͘


� ^ŵĂůů�ƉŝĞĐĞƐ�ŽĨ�ƉĂƉĞƌ�ĂŶĚ�ǁƌŝƟŶŐ�ŵĂƚĞƌŝĂůƐ�ĂŶĚ�ŇŝƉĐŚĂƌƚ�ǁŝƚŚ�ƐŵŝůĞǇ� 
ĨĂĐĞƐ͘

� ��ŽůůĞĐƚ�ƚŚĞ�ĞǀĂůƵĂƟŽŶƐ�ĂŶĚ�ŬĞĞƉ�ƚŚĞŵ�ĨŽƌ�ŵŽŶŝƚŽƌŝŶŐ�ƉƵƌƉŽƐĞƐ͕�ĂŶĚ�ƚŽ�ĞǀĂůƵĂƚĞ�ŝĨ�
ĐŚĂŶŐĞƐ�Žƌ�ĂĚĂƉƚĂƟŽŶƐ�ĂƌĞ�ŶĞĞĚĞĚ�ƚŽ�ĂĐƟǀŝƟĞƐ�ƚŚĂƚ�ĂƌĞ�ĂůƌĞĂĚǇ�ƉůĂŶŶĞĚ͘�DĂŬĞ�ƐƵƌĞ�ƚŽ�ĨŽů-
ůŽǁ�ƵƉ�ŽŶ�ƚŚĞ�ƌĞƐƵůƚƐ�ŽĨ�ƚŚĞ�ĞǀĂůƵĂƟŽŶ�Ăƚ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ŽĨ�ŶĞǆƚ�ǁŽƌŬƐŚŽƉ͘

1.� �������������������������������������������������������ȋ�����������������������-

shop).

2.� ����������������������ƪ�����������������������������������������������������������������
piece of paper and ask them to draw the smiley face that represents how they feel 

about today’s workshop activities. Tell them they should NOT write their names on the 

paper. This will encourage honesty in their evaluation.

3.� ���������������Ƥ������ǡ�����������������������������������������������������������
child goodbye. This helps them feel recognized and appreciated.

���/d/KE�>�tKZ<^,KW^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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Workshop a  
>ĞĂƌŶŝŶŐ�ƚŽ�ůŝƐƚĞŶ

Aim of workshop: To promote positive listening.

Aim of activities:  
To promote positive listening. 

To stimulate cooperation and concentration.

Activities Resources Time

A.1 Recap, feedback and 

introduction

͡��������

A.2 Listen carefully Space for the children to stand in two 

circles facing each other, and afterwards 

for them to work in smaller groups. Paper 

��������ǡ�ƪ������������������Ǥ

60 minutes

A.3 The mirror game Space. ͝͡��������

A.4 Our song ͡��������

�Ǥ͡� ������������������� ��������������������������������ƪ��������
with smiley faces.

͡��������

�ĂǀŝĚ�D
ĞƌĐĂĚŽͬ�ZĞƵƚĞƌƐ

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ����/d/KE�>�tKZ<^,KW^
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�͘ϭ� ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϳϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we are going to learn about listening. Listening is a very important skill, and 
when you listen well, it shows that you are a true friend and that you care about other 
people and what they have to say.

�͘Ϯ listen carefully �� 60

�� dŽ�ƉƌŽŵŽƚĞ�ƉŽƐŝƟǀĞ�ůŝƐƚĞŶŝŶŐ͘


� ^ƉĂĐĞ�ĨŽƌ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ƐƚĂŶĚ�ŝŶ�ƚǁŽ�ĐŝƌĐůĞƐ�ĨĂĐŝŶŐ�ĞĂĐŚ�ŽƚŚĞƌ͕ �ĂŶĚ� 
ĂŌĞƌǁĂƌĚƐ�ĨŽƌ�ƚŚĞŵ�ƚŽ�ǁŽƌŬ�ŝŶ�ƐŵĂůůĞƌ�ŐƌŽƵƉƐ͘�WĂƉĞƌ�ĂŶĚ�ƉĞŶƐ͕�ŇŝƉĐŚĂƌƚ� 
ĂŶĚ�ŵĂƌŬĞƌ͘

� �dŚŝƐ�ĂĐƟǀŝƚǇ�ŚĂƐ�ƚǁŽ�ƉĂƌƚƐ͘��ĂĐŚ�ƐĞĐƟŽŶ�ĞŶĚƐ�ǁŝƚŚ�Ă�ƐĞƚ�ŽĨ�ƋƵĞƐƟŽŶƐ͘��ĂĐŚ�ƉĂƌƚ�ƐŚŽƵůĚ�
ƚĂŬĞ�ĂďŽƵƚ�ϯϬ�ŵŝŶƵƚĞƐ�ƚŽ�ĐŽŵƉůĞƚĞ͘

�ĐƟǀŝƚǇ�ϭ͗�WƌĂĐƟƐŝŶŐ�ůŝƐƚĞŶŝŶŐ
1. Divide the big group into two smaller groups, standing in two circles (one circle is 

inside the other circle). The outside is circle ‘A’ and the inside is circle ‘B’. Ask the two 

��������������������������������������Ǥ��������������Ǯ	�����ǯǤ

2.� �������������������������Ǯ�ǯ��������������������������������������������Ǯ�ǯǤ������������
��������������������������������������������������Ǥ�����������������������������������������
other something that interests them. While one person is talking, their partner does 

nothing but listen.

3. After they have both had a turn to tell each other something, they take it in turns to 

repeat back to their partner what they told them. It is therefore important that they 

listen carefully to what they say.

4. Now ask the pairs to go and sit by themselves and instruct them as follows:

a. Ask the child from circle ‘A’ to start talking with their partner about a topic that 

interests them. It could their birthday, or imagining they are a superhero, what they 

���������������������Ƥ�����������ǡ���������������������������������ǡ����Ǥ
b. Whilst the child from circle ‘A’ is speaking, the child from the circle ‘B’ listens with-

out any interruptions, comments or objections.

�Ǥ� ������������͡��������ǡ�����Ǯ�ǯ�����Ǯ�ǯ��������ǡ�����Ǯ�ǯ���������������Ǥ������ǡ�Ǯ�ǯ���������
without interruptions, comments or objections.

�Ǥ� ������������͡��������ǡ�������������������������Ǥ���������Ǯ�ǯ�������������������Ǯ�ǯ�
what it was they heard ‘A’ tell them about. ‘A’ is then asked to repeat back to ‘B’ 

what they heard ‘B’ tell them about. Both partners have to concentrate hard and 

listen.

͡Ǥ When everyone has had a turn talking and listening and feeding back, ask all the chil-

dren to sit in one big circle.

���/d/KE�>�tKZ<^,KW^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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�  Did you enjoy it more, when you were talking or when you were listening?

���������ƥ���������������������������������ǫ�������ǡ����ǫ

How did you know when your friend was listening to you?

�ĐƟǀŝƚǇ�Ϯ͗�tŚĂƚ�ŝƐ�ƉŽƐŝƟǀĞ�ůŝƐƚĞŶŝŶŐ͍
1. Divide the big group into 3 or 4 smaller groups. Give each group paper and pens. Ask 

each group to talk about the things that they could have been doing, if they had not 

been listening carefully. For example: ‘I did not interrupt’, ‘I did not talk’, ‘I did not 

criticise’, ‘ I did not tease’, etc.

 Ask the groups to write down their ideas.

2. After about 10 minutes, ask each group to share what they have written in turn.

3.� ��������������������������������ƪ�������������Ƥ���������������������ǡ�������������������-

ple below:

 I am a good listener when I …
Ȉ� Do not interrupt

Ȉ� Listen carefully

Ȉ� Concentrate on what is being said

Ȉ� Look in the eyes of the person talking

Ȉ� ����������
Ȉ� ���ǥ

�  How do you usually listen to other people? What did this activity make you think 
���������������������������ǫ������������������������������������������������������������ǫ

When do you think it is important to be a positive listener?

�ĂŶŝƐŚ�ZĞĚ��ƌŽƐƐ�^ŽĐŝĞƚǇ�;ϮϬϬϴͿ��ŚŝůĚƌĞŶ�ĂīĞĐƚĞĚ�ďǇ��ƌŵĞĚ��ŽŶŇŝĐƚ�tŽƌŬƐŚŽƉ�DĂŶƵĂů

�͘ϯ� dŚĞ�ŵŝƌƌŽƌ�ŐĂŵĞ� �� 15

�� dŽ�ƐƟŵƵůĂƚĞ�ĐŽŽƉĞƌĂƟŽŶ�ĂŶĚ�ĐŽŶĐĞŶƚƌĂƟŽŶ͘


� ^ƉĂĐĞ͘

1. Ask the children to stand in two lines.

2.� �����������������������������������������������������������������������Ǥ

3. The facilitator and co-facilitator then demonstrate the game. The facilitator calls out a 

positive emotion, such as strength, courage, bravery, happiness, peacefulness, and the 

actors act out this emotion.

4. The mirrors try to copy the actor in every detail.

͡Ǥ� ��������������������������������������������������������������������Ȃ�����������������
keeps in everyone in order! The facilitator calls out the emotion, and also when the 

actor and mirror should swop.

^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ͕�;ϮϬϬϲͿ�WƐǇĐŚŽͲ^ŽĐŝĂů�^ƚƌƵĐƚƵƌĞĚ��ĐƟǀŝƚǇ�WƌŽŐƌĂŵ
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�͘ϰ� KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϳϴ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�͘ϱ� tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϳϴ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. We practised our listening skills 
and talked about what makes a good listener.

Like the other workshops, I value your opinion of the workshop today. We will use the smi-
ley faces again today.

���/d/KE�>�tKZ<^,KW^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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Workshop B 
^ŽŵĞƚŚŝŶŐ�ĂďŽƵƚ�ŵĞ

Aim of workshop:������������������Ǧ��ƪ������ǡ���������������������������������������
�������Ǧ��������������Ƥ�����Ǥ

Aim of activities:  
�������������Ǧ��������������Ƥ�������������������������������������������������Ǥ 
To strengthen group cohesiveness and respect, by listening carefully, observing and con-

centrating on what others are saying. 

To enable self-expression and creativity.

Activities Resources Time

B.1 Recap, feedback and 

introduction

͡��������

B.2 Nobody knows what I 

can do

Space for two circles. ͞͡��������

�Ǥ͟� ���ƪ�� Paper or material that can be drawn on 

or painted on. Art materials for as much 

creativity as possible, e.g. coloured mark-

ers, crayons, pencils, glitter, glue, paint, 

fabric, scissors, old magazines, etc.

40 minutes

B.4 Working together A stick about the length of a pencil or a 

pen with a lid for each child.

10 minutes

�Ǥ͡� �������� ͡��������

B.6 Workshop evaluation ��������������������������������ƪ��������
with smiley faces.

͡��������

�ŚĞƌǇů�ZĂǀĞůŽͬĨƌĞĞůĂŶĐĞ�ʹ�/&Z�
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�͘ϭ� ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϳϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we are going to do some activities that are about ourselves, about who we are 
and what we like and dislike. We will also do some group activities where we will need to 
work together.

�͘Ϯ nobody knows what i can do �� 25

�� dŽ�ďƵŝůĚ�ƐĞůĨͲĞƐƚĞĞŵ�ĂŶĚ�ĐŽŶĮĚĞŶĐĞ�ďǇ�ƐŚĂƌŝŶŐ�ƉĞƌƐŽŶĂů�ŝŶĨŽƌŵĂƟŽŶ�ǁŝƚŚ� 
ŽƚŚĞƌƐ͘�dŽ�ƐƚƌĞŶŐƚŚĞŶ�ŐƌŽƵƉ�ĐŽŚĞƐŝǀĞŶĞƐƐ�ĂŶĚ�ƌĞƐƉĞĐƚ�ďǇ�ůŝƐƚĞŶŝŶŐ� 
ĐĂƌĞĨƵůůǇ�ĂŶĚ�ĐŽŶĐĞŶƚƌĂƟŶŐ�ŽŶ�ǁŚĂƚ�ŽƚŚĞƌƐ�ĂƌĞ�ƐĂǇŝŶŐ͘


� ^ƉĂĐĞ�ĨŽƌ�ƚǁŽ�ĐŝƌĐůĞƐ͘

1. Ask the children to form two circles – an inner circle and an outer circle with the same 

number of children in each. (If there is an uneven number, the facilitator can join a 

circle.) Ask them to face each other.

2. Ask the children to take turns in telling the other person something they think that 

������������������������������Ǥ��������������������������������������������������������-
tic.

 Give an example: “Nobody knows that I can sew my own clothes.”

3.� ���������Ƥ��������������������ǡ������������������������������������������������������
move: The inner circle stands still, whilst the outer circle moves one person to the 

right. Keep doing this until everyone in the inner circle has talked with everyone in the 

outer circle.

4. Now ask the children to sit down in one big circle.

͡Ǥ Now ask the children to share one thing they learnt about someone else. No repeti-

tions are allowed – every child should be mentioned.

6.� ��������������������������������ǡ�����������������������������������Ǥ

�  How did you feel about talking about a quality or skill that was private?

Were there some new qualities or skills that you heard about that you would like to learn?

�ĚĂƉƚĞĚ�ĨƌŽŵ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ�ĂĐƟǀŝƟĞƐ�ŝŶ�<ǇƌŐǇǌƐƚĂŶ�ZĞĮŶĞŵĞŶƚ�ŽĨ�ĚŝŐŶŝƚǇ

���/d/KE�>�tKZ<^,KW^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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�͘ϯ� DǇ�ŇĂŐ� �� ϰϬ
�� dŽ�ĞŶĂďůĞ�ƐĞůĨͲĞǆƉƌĞƐƐŝŽŶ�ĂŶĚ�ĐƌĞĂƟǀŝƚǇ�ĂŶĚ�ƉƌŽŵŽƚĞ�ƐĞůĨͲǁŽƌƚŚ�ĂŶĚ� 

ĐŽŶĮĚĞŶĐĞ͘


� WĂƉĞƌ�Žƌ�ŵĂƚĞƌŝĂů�ƚŚĂƚ�ĐĂŶ�ďĞ�ĚƌĂǁŶ�ŽŶ�Žƌ�ƉĂŝŶƚĞĚ�ŽŶ͘��ƌƚ�ŵĂƚĞƌŝĂůƐ�ĨŽƌ� 
ĂƐ�ŵƵĐŚ�ĐƌĞĂƟǀŝƚǇ�ĂƐ�ƉŽƐƐŝďůĞ͕�Ğ͘Ő͘�ĐŽůŽƵƌĞĚ�ŵĂƌŬĞƌƐ͕�ĐƌĂǇŽŶƐ͕�ƉĞŶĐŝůƐ͕� 
ŐůŝƩĞƌ͕ �ŐůƵĞ͕�ƉĂŝŶƚ͕�ĨĂďƌŝĐ͕�ƐĐŝƐƐŽƌƐ͕�ŽůĚ�ŵĂŐĂǌŝŶĞƐ͕�ĞƚĐ͘

1. Ask the children to sit in groups of 8, and give each group a range of art materials. 

������������������������������������������������������������ƪ��Ǥ����������������������
their heritage and family, their likes or dislikes, or something they can do that they are 

proud of.

2.� 
���������������͝͡�������������������������ƪ���Ǥ�����������������������������������
�����������������������ƪ���Ȃ���������������ƪ��������ǡ���������ǡ�����������������������ǡ������
pictures from magazines on it, etc. using any of the art materials. Ask the children to 

�������������������������������������ƪ���Ǥ

3.� ������������������Ƥ������ǡ������������������������������������������������ƪ���������
have created.

4.� ����������������������������������������ƪ�����������������������������Ǥ�����������ǡ������
����ƪ����������������������������ǡ�����������������������������������������������
parents and caregivers.

World Vision �ƌĞĂƟǀŝƚǇ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ͘���DĂŶƵĂů�ĨŽƌ��ŚŝůĚƌĞŶ͛Ɛ��ĐƟǀŝƟĞƐ

�͘ϰ� tŽƌŬŝŶŐ�ƚŽŐĞƚŚĞƌ� �� 10

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ŽďƐĞƌǀĂƟŽŶ͕�ĂǁĂƌĞŶĞƐƐ�ŽĨ�ĂŶĚ�ƌĞƐƉĞĐƚ�ĨŽƌ�ŽŶĞ�ĂŶŽƚŚĞƌ�ĂŶĚ� 
ĐŽŶĐĞŶƚƌĂƟŽŶ͘


� ��ƐƟĐŬ�ĂďŽƵƚ�ƚŚĞ�ůĞŶŐƚŚ�ŽĨ�Ă�ƉĞŶĐŝů�Žƌ�Ă�ƉĞŶ�ǁŝƚŚ�Ă�ůŝĚ�ĨŽƌ�ĞĂĐŚ�ĐŚŝůĚ͘

� �dŚĞ�Ăŝŵ�ŽĨ�ƚŚĞ�ŐĂŵĞ�ŝƐ�ƚŽ�ŬĞĞƉ�ƚŚĞ�ƐƟĐŬƐ�ĨƌŽŵ�ĨĂůůŝŶŐ�ŽŶ�ƚŚĞ�ŇŽŽƌ͘ �dŽ�ŬĞĞƉ�ƚŚĞ�ƚǁŽ�
ƐƟĐŬƐ�ƐƚĂďŝůŝǌĞĚ͕�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŚĂǀĞ�ƚŽ�ǁĂƚĐŚ�ĞĂĐŚ�ŽƚŚĞƌ�ĐůŽƐĞůǇ�ĂŶĚ�ƌĞĂĐƚ�ƋƵŝĐŬůǇ͘��ŽƚŚ�ĐŚŝů-
ĚƌĞŶ�ŚĂǀĞ�ƚŽ�ůĞĂƌŶ�ƚŽ�ĂĚũƵƐƚ�ƚŽ�ĞĂĐŚ�ŽƚŚĞƌ͛Ɛ�ŵŽǀĞŵĞŶƚƐ͘�dŚŝƐ�ŝƐ�ŶŽƚ�ĞĂƐǇ͘

�ĞƉĞŶĚŝŶŐ�ŽŶ�ƚŚĞ�ŶƵŵďĞƌ�ŽĨ�ĐŚŝůĚƌĞŶ͕�ƚŚĞ�ŐĂŵĞ�ĐĂŶ�ďĞ�ƉůĂǇĞĚ�
ǁŝƚŚ�ĐŚŝůĚƌĞŶ�ƐƚĂŶĚŝŶŐ�ŝŶ�Ă�ƚƌŝĂŶŐůĞ͕�ŝŶ�ƚǁŽ�ůŝŶĞƐ�Žƌ�ŝŶ�ĐŝƌĐůĞƐ͘�
dŚĞ�ŐĂŵĞ�ďĞĐŽŵĞƐ�ŵŽƌĞ�ĚŝĸĐƵůƚ�ŝĨ�ŵŽƌĞ�ĐŚŝůĚƌĞŶ�ƉĂƌƟĐŝƉĂƚĞ͘

1.� 
������������������������������������ǡ���������������������
length.

2. Ask the children to stand facing each other about the 

same distance apart as the length of the stick.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ����/d/KE�>�tKZ<^,KW^

85



3.� ���������������������������������������������������������������ǣ����������������������
�����������������������������������Ƥ������������Ƥ���������ǯ�������������������������������
������������������������Ƥ������������������������ǯ�����������Ǥ

4. To keep the stick balanced, both children have to apply a little pressure.

͡Ǥ� ���������������������������������������������������������������������Ƥ�������������
other’s free hand. Now ask them to try taking a step to the left or right whilst holding 

the sticks steadily!

6.� ���������������������������������������������������������������������������������
time.

� ����������ƥ��������������������������������ǫ

What did you have to learn to make this work?

If some of the children also try to do the activity in bigger groups, ask them:

��������������ƥ����������������������������������ǫ���������������������������������-
cation and patience?

�ĂƚŚŽůŝĐ��ŝĚƐ��ĐƟŽŶ�EĂŵŝďŝĂ�;ϮϬϬϯͿ��ƵŝůĚŝŶŐ�ZĞƐŝůŝĞŶĐĞ�ŝŶ��ŚŝůĚƌĞŶ��īĞĐƚĞĚ�ďǇ�,/sͬ�/�^

�͘ϱ� KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϳϴ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�͘ϲ� tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϳϴ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. Today we learned a lot more 
about each other. First everyone told us something about themselves that we didn’t know 
������Ǥ���������������������������������������ƪ�������������������������������������������
you feel proud. Lastly we played a game of cooperation, trying to keep the sticks steady. It 
was a very good day, and I learned lots of positive things about all of you.

Like the other workshops, I value your opinion of the workshop today. We will use the smi-
ley faces again today.

���/d/KE�>�tKZ<^,KW^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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Workshop c 
^ƵƉƉŽƌƟŶŐ�ĞĂĐŚ�ŽƚŚĞƌ

Aim of workshop: To encourage mutual respect, trust and group cooperation.

Aim of activities:  
To encourage cooperation, team spirit, group-cohesion and self-esteem through over-

coming obstacles. 

����������������������������������������������������������������������������ơ�����ǡ������
also have a lot in common and can support each other through tough times. 

To build trust and group cohesiveness and to encourage children to take responsibility 

for one another.

Activities Resources Time

C.1 Recap, feedback and 

introduction

͡��������

C.2 Wandering rings ����Ǧ������������������������������������
������������������͝Ǥ͡����������������������
circle. Space for physical movement.

30 minutes

C.3 What we have in com-

mon

Space for a big circle. 30 minutes

C.4 The human cradle Space. ͝͡��������

�Ǥ͡� �������� ͡��������

C.6 Workshop evaluation ��������������������������������ƪ��������
prepared with smiley faces.

͡��������

:ŝŵ
�,Žůŵ

ĞƐͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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�͘ϭ� ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϳϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we are going to do a number of activities that can only be done if you help and 
support each other. These activities will need you to show respect and to trust one another.

�͘Ϯ� tĂŶĚĞƌŝŶŐ�ƌŝŶŐƐ� �� 30

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ĐŽŽƉĞƌĂƟŽŶ͕�ƚĞĂŵ�ƐƉŝƌŝƚ͕�ŐƌŽƵƉͲĐŽŚĞƐŝŽŶ�ĂŶĚ�ƐĞůĨͲĞƐƚĞĞŵ� 
ƚŚƌŽƵŐŚ�ŽǀĞƌĐŽŵŝŶŐ�ŽďƐƚĂĐůĞƐ͘


� ,ƵůĂͲŚŽŽƉƐ�Žƌ�Ă�ůĞŶŐƚŚ�Žƌ�ƌŽƉĞ�Žƌ�ƐƚƌŝƉƐ�ŽĨ�ŵĂƚĞƌŝĂů�ĂďŽƵƚ�ϭ͘ϱ�ŵ�ůŽŶŐ�ĂŶĚ� 
ƟĞĚ�ŝŶ�Ă�ĐŝƌĐůĞ͘�^ƉĂĐĞ�ĨŽƌ�ƉŚǇƐŝĐĂů�ŵŽǀĞŵĞŶƚ͘

� �/Ŷ�ƚŚĞ�ďĞŐŝŶŶŝŶŐ�ƚŚŝƐ�ǁŝůů�ƚĂŬĞ�ƐŽŵĞ�ƉƌĂĐƟĐĞ͘�dŚĞ�ĐŚŝůĚƌĞŶ�ǁŝůů�ƌĞĂůŝƐĞ�ƚŚĂƚ�ƚŚĞǇ�ŚĂǀĞ�
ƚŽ�ŚĞůƉ�ŽŶĞ�ĂŶŽƚŚĞƌ͕ �ďǇ�ĂůůŽǁŝŶŐ�ƚŚĞŝƌ�ŚĂŶĚƐ�ƚŽ�ďĞ�ƉƵůůĞĚ�ŝŶ�ǀĂƌŝŽƵƐ�ĚŝƌĞĐƟŽŶƐ͕�ĂƐ�ĞĂĐŚ�ĐŚŝůĚ�
ǁƌŝŐŐůĞƐ�ƚŚƌŽƵŐŚ͘

>Ğƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ǁŽƌŬ�ŽƵƚ�ŚŽǁ�ƚŽ�ĚŽ�ŝƚ�ƚŚĞŵƐĞůǀĞƐ͗�KŶůǇ�ŚĞůƉ�ƚŚĞŵ�ŝĨ�ƚŚĞǇ�ĚŽŶ͛ƚ�ƐĞĞŵ�ƚŽ�ďĞ�
ŐĞƫŶŐ�ƚŚĞ�ŚĂŶŐ�ŽĨ�ŝƚ�ĂŌĞƌ�Ă�ƉĞƌŝŽĚ�ŽĨ�ƟŵĞ͘

dŽ�ŵĂŬĞ�ŝƚ�ŵŽƌĞ�ŝŶƚĞƌĞƐƟŶŐ͕�ǇŽƵ�ĐŽƵůĚ�ĂĚĚ�Ă�ƐĞĐŽŶĚ�ŚƵůĂͲŚŽŽƉ�Ăƚ�ƚŚĞ�ŽƉƉŽƐŝƚĞ�ƐŝĚĞ�ŽĨ�ƚŚĞ�
ĐŝƌĐůĞ͘��ǀĞƌǇŽŶĞ�ŝŶ�ƚŚĞ�ĐŝƌĐůĞ�ŝƐ�ŝŶƚĞƌĐŽŶŶĞĐƚĞĚ�ĂŶĚ�ŝƐ�ĞŝƚŚĞƌ�ŚĞůƉŝŶŐ�Žƌ�ĐůŝŵďŝŶŐ͕�ƐŽ�ĞǀĞƌǇŽŶĞ�
ŝƐ�ŝŶǀŽůǀĞĚ�ŝŶ�ƚŚĞ�ĂĐƟǀŝƚǇ͘�dŚĞ�ŚƵůĂͲŚŽŽƉƐ�ǁŝůů�ŽŶůǇ�ŵŽǀĞ�ĂƌŽƵŶĚ�ƚŚĞ�ĐŝƌĐůĞ͕�ŝĨ�ƚŚĞ�ĐŚŝůĚƌĞŶ�
ŽďƐĞƌǀĞ�ĂŶĚ�ƌĞƐƉŽŶĚ�ƚŽ�ƚŚĞ�ŶĞĞĚƐ�ŽĨ�ƚŚĞŝƌ�ŶĞŝŐŚďŽƵƌƐ�ĂŶĚ�ǁŽƌŬ�ƚŽŐĞƚŚĞƌ�ĂƐ�Ă�ƚĞĂŵ͘�&Žƌ�
ƌĞĂůůǇ�ĂĚǀĂŶĐĞĚ�ƚĞĂŵƐ�ǇŽƵ�ĐŽƵůĚ�ŚĂǀĞ�ƚŚƌĞĞ�ŚŽŽƉƐ�ŵŽǀŝŶŐ�ĂƌŽƵŶĚ�ƚŚĞ�ĐŝƌĐůĞ�Ăƚ�ƚŚĞ�ƐĂŵĞ�
ƟŵĞ͊

1.� �������������������������������������Ǥ�����������������������������������������������
game is that you must always hold hands.

2. Ask the children to hold 

hands. Put a hula-hoop (or 

rope or material – whatever 

you are using) somewhere 

in the circle – hang it 

loosely over clasped hands.

 The children must now 

make the hula-hoop move 

around the circle without 

breaking the circle. Don’t 

explain how to do this. Let 

the children work out how 

to do it.
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3.� ����Ƥ���������ǯ�����������������������������������Ǥ�ȋ���������������������������������
����Ǧ���������ǦƤ����������������������������������������ǡ����������������Ǧ��������
�����������������������������������������ǨȌ

�  In the beginning, how did you feel when you got stuck and didn’t know how to get 
through the hula-hoop?

What helped you get through the hula-hoop?

Can you think of situations in real life where you have to adjust to other people’s needs so 
that everyone can reach a goal?

������������������������������������������������������������ơ�������������������������
time?

If additional rings are used: How did you feel when there were three hula-hoops moving 
around the circle?

�ĂƚŚŽůŝĐ��ŝĚƐ��ĐƟŽŶ�EĂŵŝďŝĂ�;ϮϬϬϯͿ��ƵŝůĚŝŶŐ�ZĞƐŝůŝĞŶĐĞ�ŝŶ��ŚŝůĚƌĞŶ��īĞĐƚĞĚ�ďǇ�,/sͬ�/�^

�͘ϯ� tŚĂƚ�ǁĞ�ŚĂǀĞ�ŝŶ�ĐŽŵŵŽŶ� �� 30

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ƌĞĂůŝƐĞ�ƚŚĂƚ�ƚŚĞǇ�ŚĂǀĞ�Ă�ůŽƚ�ŝŶ�ĐŽŵŵŽŶ�ĂŶĚ� 
ĐĂŶ�ƐƵƉƉŽƌƚ�ĞĂĐŚ�ŽƚŚĞƌ�ƚŚƌŽƵŐŚ�ƚŽƵŐŚ�ƟŵĞƐ͕�ĞǀĞŶ�ƚŚŽƵŐŚ�ƚŚĞǇ�ĂƌĞ�ƵŶŝƋƵĞ� 
ĂŶĚ�ĚŝīĞƌĞŶƚ�ĨƌŽŵ�ĞĂĐŚ�ŽƚŚĞƌ͘


� ^ƉĂĐĞ�ĨŽƌ�Ă�ďŝŐ�ĐŝƌĐůĞ͘

1. Ask the children to stand in a circle facing each other.

2.� �������������������������������������ơ������������ǡ�������������������������������������-
dren, they should take a step into the circle.

3. Start by calling out simple things that you see in the group, for example:

 “I am wearing a white t-shirt” – and then all the children with white t-shirts step into 

the circle.

4.� ���������������������������������ǡ������������������������Ǥ�	�������Ƥ����͡�Ǧ�͜͝������ǡ������
out things that are simple and fun things – things that the children have in common:

Ȉ� I always get up before 6 am.

Ȉ� I hate eating vegetables.

Ȉ� I love listening to music.

 Call out things that you know are appropriate and meaningful to this group of chil-

dren.

͡Ǥ Now start calling out things that are a little more sensitive and challenging, based on 

what you know about the children.

 For example:

Ȉ� I have lost a parent.

Ȉ� I don’t live with my parents, I live with other family.

Ȉ� Someone in my family died in the disaster.
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6.� ��������������Ƥ�������������������������ǡ�����������������������������������������
them think about in relation to each other.

7. Remind them that even though we don’t realize it, we have a lot in common with our 

peers and this makes it easier for us to help and support each other through tough 

times.

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

�͘ϰ� dŚĞ�ŚƵŵĂŶ�ĐƌĂĚůĞ� �� 15

�� dŽ�ĞŶŚĂŶĐĞ�ƚƌƵƐƚ͕�ĐŽŽƉĞƌĂƟŽŶ�ĂŶĚ�ŵƵƚƵĂů�ƌĞƐƉŽŶƐŝďŝůŝƚǇ͘


� ^ƉĂĐĞ͘

1. Ask all the children, except one, to divide into two groups.

2. Now ask them to stand shoulder-to-shoulder in two lines that face one another, so 

close that with arms outstretched, they can touch the hands of the children in the 

opposite group.

͟Ǥ� ������������������������������������������������������������ƪ�������������������������Ǥ

4. When the facilitator gives the signal, the children in the two opposite lines link hands 

�������������������������������ƪ���Ǥ

͡Ǥ� �������������������������������ǡ�����������������������������������������������������
the child in the middle of their linked hands.

6. When everyone is standing, tell the children to start to rock the child slowly to and fro.

7. After about ten seconds, ask them to gently lower the child so he/she can stand up. 

Repeat the activity so that a few children can be rocked by their peers.  

�ĐƟǀŝƚǇ�ƐŽƵƌĐĞ͗��ĂƚŚŽůŝĐ��ŝĚƐ��ĐƟŽŶ�EĂŵŝďŝĂ�;ϮϬϬϯͿ��ƵŝůĚŝŶŐ�

�͘ϱ� KƵƌ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϳϴ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�͘ϲ� tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϳϴ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Now we have reached the end of today’s workshop. Today we did some fun activities 
together that required group cooperation and coordination. We also did an activity that 
made us realize how much we have in common with our friends, which is good because it 
makes it easier for us to give support to one another.

Like the other workshops, I value your opinion of the workshop today. We will use the smi-
ley faces again today.
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Workshop F1 
my future

Aim of workshop: To encourage the children to visualize their dreams and hopes for 

the future and identify goals to achieve them.

Aim of activities:  
To encourage the children to think about what they want to do with their lives in the 

future. 

������������������������������������������������������������������������������������ƪ�������
what they need to reach them. 

�����ƪ�������������������������������������������������������������������������������Ǥ

Activities Resources Time

F1.1 Recap, feedback and 

introduction

͡��������

F1.2 Project of life Paper, pens, pencils, crayons. 20 minutes

F1.3 The train of silly walks Space. ͡��������

	͝Ǥ͠� ���������������������� Flipchart paper, lots of old magazines, 

scissors, glue, tape.

40 minutes

	͝Ǥ͡� ���������ȋ������-
mance)

͡��������

F1.6 Workshop evaluation 

������ƪ��������������
workshop series

Small pieces of paper and writing materi-

��������ƪ�������������������������Ǥ
͝͡��������

>ŽƵŝƐĞ��ǇƌŝŶŐͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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&ϭ͘ϭ� ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϳϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

� �����������������������������������������Ǥ����������������������������������������
hopes for the future. This is important to do, so you have something to work towards and to 
motivate you in your life.

&ϭ͘Ϯ� WƌŽũĞĐƚ�ŽĨ�ůŝĨĞ� �� 20

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ƚŚŝŶŬ�ĂďŽƵƚ�ǁŚĂƚ�ƚŚĞǇ�ǁĂŶƚ�ƚŽ�ĚŽ�ǁŝƚŚ�ƚŚĞŝƌ� 
ůŝĨĞ�ŝŶ�ƚŚĞ�ĨƵƚƵƌĞ͘


� WĂƉĞƌ͕ �ƉĞŶƐ͕�ƉĞŶĐŝůƐ͕�ĐƌĂǇŽŶƐ͘

� �/Ĩ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ŽůĚĞƌ͕ �ǇŽƵ�ĐĂŶ�ŵĂŬĞ�ƚŚĞ�ĂĐƟǀŝƚǇ�Ă�ůŝƩůĞ�ŵŽƌĞ�ĐŽŵƉůŝĐĂƚĞĚ͘�zŽƵ�ĐĂŶ�
ĂƐŬ�ƚŚĞŵ�ƚŽ�ǁƌŝƚĞ�ŝŶƐƚĞĂĚ�ŽĨ�ĚƌĂǁ͕�Žƌ�ĂƐŬ�ƚŚĞŵ�ƚŽ�ŵĂŬĞ�Ă�ĐŽůůĂŐĞ͕�ǁŝƚŚ�ƉŝĐƚƵƌĞƐ�ƚŚĞǇ�ĐƵƚ�ŽƵƚ�
ŽĨ�ŵĂŐĂǌŝŶĞƐ͘

1. Start the activity by saying the following:

 �  All older people have at some point taken time to think about they wanted to do, 
as they were growing up. Some have realised their dreams, and others are still working 
to achieve them. Thinking every day about what you want to achieve is a very important 
part of life. We start doing this even when we are very little. We start dreaming, and we 
tell ourselves that nobody is going to stop our dreams.

2. Now give everyone a piece of paper and ask the children to make three columns like 

this:

3.� ����������������������������������������������������ơ��������������Ǥ�
���������������
10 minutes to do this.

4.� �������������������Ƥ������ǡ���������������������������������������������������������
with the group.

͡Ǥ When everyone has shared their drawings, ask them to put them up somewhere where 

they can be seen.

� ��������������������������������������������������������ǫ�������������������������ƥ�����
than others?

hE/��&�;ϮϬϭϬͿ�Return to Happiness

CHANGES NEEDED 
(What I would like to 
change about myself)

FUTURE 
(What I want to be 
when I grow up)

NOW 
(How I see myself now)
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&ϭ͘ϯ The train of silly walks �� 5
�� dŽ�ĞŶĞƌŐŝǌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ͘


� ^ƉĂĐĞ͘

1. Ask the children to stand in a circle. Now ask them all to turn to their right.

2. The facilitator breaks the circle so there is a beginning and an end. Now tell the leader 

of the line to start walking. The person behind them copies the leader exactly. The per-

son behind that person does the same, until everyone in the line is walking in exactly 

the same way.

3. The train can go anywhere and the leader can change the walk, make noises, wave their 

arms around and so on, and the rest have to copy the exact movements and sounds.

4. After about 30 seconds, switch and let someone else be the leader. Continue switching 

till the time for the activity is over.

World Vision �ƌĞĂƟǀŝƚǇ�ǁŝƚŚ�ĐŚŝůĚƌĞŶ͘���DĂŶƵĂů�ĨŽƌ��ŚŝůĚƌĞŶ͛Ɛ��ĐƟǀŝƟĞƐ

&ϭ͘ϰ� sŝƐƵĂůŝǌŝŶŐ�ƚŚĞ�ĨƵƚƵƌĞ� �� ϰϬ
�� dŽ�ĞŶĐŽƵƌĂŐĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�ŝĚĞŶƟĨǇ�ŐŽĂůƐ�ƚŚĂƚ�ƚŚĞǇ�ĂƌĞ�ŐŽŝŶŐ�ƚŽ�ƐƚƌŝǀĞ� 

ĨŽƌ�ĂŶĚ�ƌĞŇĞĐƚ�ŽŶ�ǁŚĂƚ�ƚŚĞǇ�ŶĞĞĚ�ƚŽ�ƌĞĂĐŚ�ƚŚĞŵ͘


� &ůŝƉĐŚĂƌƚ�ƉĂƉĞƌ͕ �ůŽƚƐ�ŽĨ�ŽůĚ�ŵĂŐĂǌŝŶĞƐ͕�ƐĐŝƐƐŽƌƐ͕�ŐůƵĞ͕�ƚĂƉĞ͘

� �/Ĩ�ƚŚĞ�ŐƌŽƵƉ�ŝƐ�ǀĞƌǇ�ůĂƌŐĞ͕�ĂƐŬ�ƚŚĞŵ�ƚŽ�ǁŽƌŬ�ŝŶ�ƐŵĂůůĞƌ�ŐƌŽƵƉƐ�ĨŽƌ�ƚŚĞ�ůĂƐƚ�ĂĐƟǀŝƚǇ͕�ǁŚĞƌĞ�
ƚŚĞǇ�ŵĂŬĞ�Ă�ůĂƌŐĞ�ĐŽůůĂŐĞ�ƚŽŐĞƚŚĞƌ͘

1. Start the activity by saying the following:

 �  I want you to keep dreaming about your future – about what you want to be when 
you are adults, what kind of jobs you want, how you will make a living, what kinds of 
things you will do, where you will go, who you will work with, what kind of place are you 
going to work in – think of as many details as you can.

2. Now ask the children to make a collage. Give them all a piece of paper and old maga-

�����ǡ������������������Ǥ������������������Ƥ�������������������������������ǣ

 �����������������

3. As they are working on the collage, go around the room and ask the children what they 

����������Ǥ���������������������������������������������������������������������������
it.

4.� ���������������Ƥ������ǡ������������������������������������������������������������Ǥ�
When everyone has had a turn, display the collages together in a space you have cho-

sen for this.
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͡Ǥ Now ask them to make a second collage, by saying the following:

 � ��������������ǡ�����������������������ƪ�������������������������������������
beautiful it will be when we achieve our dreams. To achieve our dreams, we need to do 
�����������������������������������Ǥ�	����������ǡ�������������������������������ǡ������
professor, or an athlete, what do you have to do while growing up to achieve this dream?

� ������������������������������������Ǥ�����������������������������ǡ������������ǣ���������
have to study hard, I need to save up money when I start to earn, I need to go to 

school, etc.

 Now ask the children to make a second collage. This one is going to be called:

 � ��������	��	�����������

6. When they have completed the second collage, ask them to share with the group what 

they have made. When everyone has had a turn, display the collages together again in 

a space you have designated for this.

7. Choose one of the collages to start the next discussion. Ask the children the following:

 � ��������������������Ƥ����������������������ǡ��������������������������������
�����Ǥ���������������������������������������Ƥ������������ǫ������������������������ǫ�
ȋ������������������ǡ���������������������ǡ�����������ǡ�������������ǡ������������ǡ����ȌǤ

� ������������������ǯ���������������ƪ�������Ǥ

8. Complete the activity by thanking the children for their hard work and praising the 

collages they have made.

�  What was it like doing this activity?

What part did you like best?

hE/��&�ZĞƉƵďůŝĐĂ��ŽŵŝŶŝĐĂŶĂ�;ϮϬϭϬͿ�Return to Happiness

&ϭ͘ϱ� KƵƌ�ƐŽŶŐ�;ƉĞƌĨŽƌŵĂŶĐĞͿ� �� 5
�� dŽ�ƐŝŶŐ�Ă�ƐŽŶŐ�ƚŚĂƚ�Ăůů�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĨĂŵŝůŝĂƌ�ǁŝƚŚ�ĂŶĚ�ƚŚĂƚ�ĞŶĐŽƵƌĂŐĞƐ�Ă� 

ƐĞŶƐĞ�ŽĨ�ďĞůŽŶŐŝŶŐ�ĂŶĚ�ĐƵůƚƵƌĂů�ƉƌŝĚĞ͘

� �/Ĩ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĞŶƚŚƵƐŝĂƐƟĐ͕�ĂƌƌĂŶŐĞ�ĨŽƌ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�ƉĞƌĨŽƌŵ�ƚŚĞ�ƐŽŶŐ͕�ŝĨ�ƚŚŝƐ�ŝƐ�
ƉŽƐƐŝďůĞ͕�ĨŽƌ�ƚŚĞŝƌ�ƚĞĂĐŚĞƌƐ͕�Žƌ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�Žƌ�ŽƚŚĞƌ�ĐŚŝůĚƌĞŶ͘�dŚŝƐ�ǁŝůů�ŐŝǀĞ�ƚŚĞ�
ĐŚŝůĚƌĞŶ�Ă�ƐĞŶƐĞ�ŽĨ�ƉƌŝĚĞ�ĂŶĚ�ŝƐ�Ă�ƉŽƐŝƟǀĞ�ǁĂǇ�ƚŽ�ĞŶĚ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ͘�/Ĩ�ǇŽƵ�ĐŚŽŽƐĞ�ƚŽ�
ĚŽ�ƚŚŝƐ͕�ŵŽǀĞ�ƚŚĞ�ƐŽŶŐ�ƚŽ�ĂŌĞƌ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ͘

1. Ask the children to stand up, and explain that they are now going to sing the song they 

chose for their workshops. As this is the last workshop, encourage them that they sing 

the song to the best of their ability.
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&ϭ͘ϲ�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ�ĂŶĚ�ƌĞŇĞĐƟŽŶ�ŽŶ�ƚŚĞ� 
workshop series �� 15

�� &Žƌ�ĐŚŝůĚƌĞŶ�ƚŽ�ĞǀĂůƵĂƚĞ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ĂŶĚ�ƌĞŇĞĐƚ�ŽŶ�ƚŚĞ�ĞŶƟƌĞ�ǁŽƌŬƐŚŽƉ� 
ƐĞƌŝĞƐ͘


� ^ŵĂůů�ƉŝĞĐĞƐ�ŽĨ�ƉĂƉĞƌ�ĂŶĚ�ǁƌŝƟŶŐ�ŵĂƚĞƌŝĂůƐ�ĂŶĚ�ŇŝƉĐŚĂƌƚ�ǁŝƚŚ�ƐŵŝůĞǇ� 
ĨĂĐĞƐ͘

1.� �������ǣ

 �  Now we have reached the end of today’s workshop and the end of all the work-
shops in this series. Today is both a happy day and a sad day for me. I am sad because 
I will miss seeing you in these workshops. But I am happy I have spent all this time 
with you and learnt so much about all of you. I am also happy I have seen how strong 
you have grown during this time, and how much you have learnt to trust one another. 
Through all these workshops I have been impressed with all your hard work and the 
many good ideas you always had.

 Thank you for taking time to come to these workshops and I wish all of you the best.

 Like the other workshops, I value your opinion of the workshop today. We will use the 
smiley faces again today.

� �����������������������������������������������ǡ�������������������������������ƪ���-
ing on the entire workshop series.

2.� ����������������������ƪ�����������������������������������������������������������������
piece of paper and ask them to draw the smiley face with its respective number that 

represents how they feel about today’s workshop activities. Tell them they should NOT 

write their names on the paper. This will encourage honesty in their evaluation.

3.� ���������������Ƥ����������������������ǡ�������������������������������������������
����������������������������������������������������������������������Ǥ�����������
them to share both positive and negative feelings about their participation in the 

workshops.

4. When everyone has had the opportunity to share, thank them for their feedback and 

take time to wish every child goodbye. This helps them feel recognized and appreci-

ated.
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Workshop F2 
our future

Aim of workshop: To explore how children can help make their community a better 

place.

Aim of activities:  
To encourage group cooperation and problem solving skills. 

�����������Ǯ�������������ǯ���������������͟Ǥ͡������������������������������������������
their community and to support each other. 

To encourage peer support and appreciation. 

�����ƪ�������������������������������������������������������������������������������Ǥ

Activities Resources Time

F2.1 Recap, feedback and 

introduction

͡��������

F2.2 The shrinking sheet A large blanket or sheet that people can 

stand on in their bare feet.

͝͡��������

F2.3 Our community ���������������������������������͟Ǥ͡Ǥ�
Flipchart paper and markers.

40 minutes

F2.4 What I like about you Small pieces of paper, a hat or a box to put 

the papers in.

10 minutes

	͞Ǥ͡� ���������ȋ������-
mance)

͡��������

F2.6 Workshop evaluation 

������ƪ��������������
workshop series

Small pieces of paper and writing materi-

��������ƪ�������������������������Ǥ
͝͡��������

,ĞůůĞ�<ũč
ƌƐŐĂĂƌĚͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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&Ϯ͘ϭ� ZĞĐĂƉ͕�ĨĞĞĚďĂĐŬ�ĂŶĚ�ŝŶƚƌŽĚƵĐƟŽŶ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϳϳ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today is the last time we meet in this series of workshops. We have done a lot of work 
together, and we have all got to know each other much better. I am very thankful for all the 
things you have shared about yourselves, and I have watched how you have all treated each 
�������������������������������Ǥ�����������������������Ƥ����������������������������������
some activities that focus on the future and on how we can work together to make our 
community a better place.

&Ϯ͘Ϯ� dŚĞ�ƐŚƌŝŶŬŝŶŐ�ƐŚĞĞƚ� �� 15

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ŐƌŽƵƉ�ĐŽŽƉĞƌĂƟŽŶ�ĂŶĚ�ƉƌŽďůĞŵͲƐŽůǀŝŶŐ�ƐŬŝůůƐ͘


� ��ůĂƌŐĞ�ďůĂŶŬĞƚ�Žƌ�ƐŚĞĞƚ�ƚŚĂƚ�ƉĞŽƉůĞ�ĐĂŶ�ƐƚĂŶĚ�ŽŶ�ŝŶ�ƚŚĞŝƌ�ďĂƌĞ�ĨĞĞƚ͘

� �dŚŝƐ�ĂĐƟǀŝƚǇ�ŝŶǀŽůǀĞƐ�ĐůŽƐĞ�ƉŚǇƐŝĐĂů�ĐŽŶƚĂĐƚ�ʹ�Ăƚ�ƟŵĞƐ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŵĂǇ�ŚĂǀĞ�ƚŽ�ĐĂƌƌǇ�
ĞĂĐŚ�ŽƚŚĞƌ�Žƌ�ůĞĂŶ�ĐůŽƐĞůǇ�ŽŶ�ĞĂĐŚ�ŽƚŚĞƌ͘ ��ŝǀŝĚĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŝŶƚŽ�ƐĂŵĞͲŐĞŶĚĞƌ�ŐƌŽƵƉƐ͕�ŝĨ�ƚŚŝƐ�
ŝƐ�ŵŽƌĞ�ĂƉƉƌŽƉƌŝĂƚĞ͘�dŚĞ�ƚǁŽ�ŐƌŽƵƉƐ�ĐŽƵůĚ�ƚŚĞŶ�ƉůĂǇ�ƚŚĞ�ŐĂŵĞ�ŽŶĞ�Ăƚ�Ă�ƟŵĞ�Žƌ�ŵĂŬĞ�ŝƚ�Ă�
ĐŽŵƉĞƟƟŽŶ�ďĞƚǁĞĞŶ�ƚŚĞŵ�ŽŶ�ƚǁŽ�ƐĞƉĂƌĂƚĞ�ƐŚĞĞƚƐ͘

�ŚŝůĚƌĞŶ�ƉůĂǇŝŶŐ�ƚŚŝƐ�ŐĂŵĞ�ƵƐƵĂůůǇ�ŵĂŶĂŐĞ�ƚŽ�ƚƵƌŶ�ƚŚĞ�ƐŚĞĞƚ�ŽǀĞƌ͕ �ďǇ�ŐƌĂĚƵĂůůǇ�ŵŽǀŝŶŐ�ŵŽƐƚ�
ŽĨ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�ŽŶĞ�ƐŝĚĞ�ŽĨ�ƚŚĞ�ƐŚĞĞƚ͕�ǁŚŝůĞ�ŽŶĞ�ƉĞƌƐŽŶ�ƐƚĂƌƚƐ�ƚƵƌŶŝŶŐ�ŽǀĞƌ�ĂŶŽƚŚĞƌ�ƐĞĐƟŽŶ�
ŽĨ�ƚŚĞ�ƐŚĞĞƚ͘�dŚĞ�ƐŚĞĞƚ�ƐŚƌŝŶŬƐ�ŝŶ�ƐŝǌĞ�ĂƐ�ƚŚĞǇ�ĚŽ�ƚŚŝƐ͕�ĂŶĚ�ƚŚĞǇ�ǁŝůů�ŚĂǀĞ�ƚŽ�ƐŚƵŋĞ�ĂƌŽƵŶĚ͕�ĂƐ�
ƚŚĞǇ�ŐƌĂĚƵĂůůǇ�ƚƵƌŶ�ŵŽƌĞ�ŽĨ�ƚŚĞ�ƐŚĞĞƚ�ŽǀĞƌ͘

�Ğ�ŽďƐĞƌǀĂŶƚ�ŽĨ�ƚŚĞ�ĚŝīĞƌĞŶƚ�ƌŽůĞƐ�ƚŚĂƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚĂŬĞ�ŝŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘�dŚĞƌĞ�ĂƌĞ�ƵƐƵĂůůǇ�Ă�
ĨĞǁ�ĐŚŝůĚƌĞŶ�ǁŚŽ�ƚĂŬĞ�ĐŚĂƌŐĞ�ĂŶĚ�ƐƚĂƌƚ�ŐŝǀŝŶŐ�ŝŶƐƚƌƵĐƟŽŶƐ�ƚŽ�ŽƚŚĞƌƐ͘

1.� ��������������������������������ƪ���Ǥ��������������������������������������Ȃ����������
�������������ǡ��������������������Ǥ�����������������������������������������������ơ�����
stand on the sheet. The children should not have much room to move once they are 

standing on it together.

2. Now explain that the 

ground around the sheet 

is toxic and they are not 

�����������������ơ�����
touch it.

3. The aim of the game is to 

turn the sheet over, without 

�����������������ơ������
the toxic ground.
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4. Give them enough time to work out how to do this. If they get stuck, encourage them 

and tell them it can be done as long as the group cooperates. It may take longer than 

planned, but remind them that it is possible.

͡Ǥ When the activity is over, praise the children and ask them to sit in a circle to follow up 

������������������������Ǥ�������������������������������������ǡ���������������������������
�����������������������������������������������������Ƥ���ǡ�����������������������
other, everything is possible.

�  Did you enjoy the activity?

�����������ƥ������������������������ǫ

How did you solve the challenge of turning the sheet over? Did someone take on the leader 
role or did you all work it out together?

What did you learn from the activity?

Unknown

&Ϯ͘ϯ� KƵƌ�ĐŽŵŵƵŶŝƚǇ� �� ϰϬ
�� dŽ�ƌĞǀŝƐŝƚ�ƚŚĞ�ĞĂƌůŝĞƌ�ĂĐƟǀŝƚǇ�ŽĨ�͚ŽƵƌ�ĐŽŵŵƵŶŝƚǇ͛�ĂŶĚ�ĚŝƐĐƵƐƐ�ǁĂǇƐ� 

ĨŽƌǁĂƌĚ�ĨŽƌ�ĐŚŝůĚƌĞŶ�ƚŽ�ŝŵƉƌŽǀĞ�ƚŚĞŝƌ�ĐŽŵŵƵŶŝƚǇ�ĂŶĚ�ƚŽ�ƐƵƉƉŽƌƚ�ĞĂĐŚ�ŽƚŚĞƌ͘


� dŚĞ�ĐŽŵŵƵŶŝƚǇ�ŵĂƉƐ�ĨƌŽŵ�ĂĐƟǀŝƚǇ�ϯ͘ϱ͘�&ůŝƉĐŚĂƌƚ�ƉĂƉĞƌ�ĂŶĚ�ŵĂƌŬĞƌƐ͘

� �>ŽŽŬ�Ăƚ�ƚŚĞ�ĂĐƟǀŝƟĞƐ�ĨƌŽŵ�ǁŽƌŬƐŚŽƉ�ϯ͕�ǁŚĞƌĞ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ŵĂĚĞ�ĐŽŵŵƵŶŝƚǇ�ŵĂƉƐ�ĂŶĚ�
ŝĚĞŶƟĮĞĚ�ĐŚĂůůĞŶŐĞƐ�ĂŶĚ�ƉŽƐŝƟǀĞ�ƌĞƐŽƵƌĐĞƐ͘�/Ĩ�ǇŽƵ�ƐƟůů�ŚĂǀĞ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ�ŵĂƉƐ�ƚŚĞ�ĐŚŝů-
ĚƌĞŶ�ŵĂĚĞ͕�ĚŝƐƉůĂǇ�ƚŚĞƐĞ�ƐŽ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĐĂŶ�ŚĂǀĞ�Ă�ůŽŽŬ�Ăƚ�ƚŚĞŵ�ƚŽ�ƌĞĨƌĞƐŚ�ƚŚĞŝƌ�ŵĞŵŽƌŝĞƐ͘

/Ĩ�ǇŽƵ�ĚŽ�ŶŽƚ�ŚĂǀĞ�ƚŚĞ�ŇŝƉ�ĐŚĂƌƚƐ�ĂŶĚ�ĐŽŵŵƵŶŝƚǇ�ŵĂƉƐ�ĂŶǇŵŽƌĞ͕�ĂƐŬ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŽ�Ɛŝƚ�ŝŶ�
Ă�ĐŝƌĐůĞ�ĂŶĚ�ƚĂůŬ�ĂďŽƵƚ�ƚŚĞ�ĐŚĂůůĞŶŐĞƐ�ĨŽƌ�ĐŚŝůĚƌĞŶ�ŝŶ�ƚŚĞŝƌ�ĐŽŵŵƵŶŝƚǇ�ƚŚĂƚ�ƚŚĞǇ�ŝĚĞŶƟĮĞĚ�
ďĞĨŽƌĞ�Žƌ�ĐĂŶ�ƚŚŝŶŬ�ŽĨ�ŶŽǁ͘

1.� ���������������������������������������������������������������͟Ǥ͡Ǥ�������ǣ

 �  Today we are going to talk some more about our own communities, like we did 
earlier in this workshop series. Do you remember the great community maps you made? 
I have put them up here for you to have a look at.

� 
�����������������������Ƥ������������������������������Ǥ

2.� �����������������������������������������������������������������������������������
children in the community, and think about what kinds of roles the children can play 

themselves, in making the community a better place for children.

3.� �����������������������������������͠����͡Ǥ

4.� 
���������������ƪ������������������������������������������������ǡ��������Ǯ����-
lenges’ and ‘action needed’ and leave the third column blank.

͡Ǥ Ask them to write down all the challenges they have been discussing in their commu-

nity. Next to the challenge, they should write what action is needed to address these 

challenges. Give them about 20 minutes to work on this in their groups.
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  Example 1:

 Challenges  Action needed 

Children living on the street  1.������������������������Ƥ��������������
children and have them placed in good 

homes. 

 2. Street children should have access to 

a warm home with food, where they can 

play with other children.

6. When they have completed this task, ask them to look at the actions needed. Now ask 

them to discuss in their groups what they could do to address the challenges. What 

role can they play in making sure that the action needed is taken?

7. Ask them all to write, ‘We can…’ as the heading to the 3rd column and to complete the 

table. There may be some rows where they cannot write anything because they cannot 

���������������������������Ǥ���������Ƥ��Ǥ

8. Use the example given below to guide them or make up your own.

  Example 2:

 Challenges  Action needed  We can… 

Children living on the 

street

 1. Social services should 

Ƥ�����������������������
and have them placed in 

good homes. 

 2. Street children should 

have access to a warm 

home with food, where 

they can play with other 

children

1. Tell street children 

where they can access 

food and a shelter.

9.� ������������������Ƥ������ǡ���������������������������������ƪ���������������������Ǥ�
Now give the children about 10 minutes to walk around and have a look at each 

other’s work. Give them all a coloured marker and tell them they should choose three 
actions��������Ǯ������ǥǯ��������ǡ����������������ƪ��������������������������������������
realistic and achievable, and they should mark each of these actions with a star.

10.����������������Ƥ����������������ǡ��������������������������������Ǥ����������������������
three actions got the most stars, and tell the children which they were.

11. Ask the children what needs to be done, to help them do these actions. For example, if 

they chose ‘make posters on children’s rights’, what help do they need to do this? They 

may say they need paper and colours, or a venue to work together, or help from adults.

12. Make a note of all the things the children suggest and end the activity by asking the 

���������������Ǥ
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�  What prevents you from doing the actions you have indicated you want to do?

What do you need as a group to succeed with these tasks?

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

&Ϯ͘ϰ What i like about you �� 10

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ƉĞĞƌ�ƐƵƉƉŽƌƚ�ĂŶĚ�ĂƉƉƌĞĐŝĂƟŽŶ͘


� ^ŵĂůů�ƉŝĞĐĞƐ�ŽĨ�ƉĂƉĞƌ͕ �Ă�ŚĂƚ�Žƌ�Ă�ďŽǆ�ƚŽ�ƉƵƚ�ƚŚĞ�ƉĂƉĞƌƐ�ŝŶ͘

� �zŽƵ�ƐŚŽƵůĚ�ĂůƐŽ�ũŽŝŶ�ŝŶ�ƚŚĞ�ĂĐƟǀŝƚǇ�ĂŶĚ�ŐŝǀĞ�ƉŽƐŝƟǀĞ�ƌĞĐŽŐŶŝƟŽŶ�ƚŽ�Ăůů�ƚŚĞ�ĐŚŝůĚƌĞŶ͘

DĂŬĞ�ƐƵƌĞ�ƚŚĂƚ�Ăůů�ƚŚĞ�ƚŚŝŶŐƐ�ƚŚĂƚ�ĂƌĞ�ƐĂŝĚ�ĂƌĞ�ŬŝŶĚ�ĂŶĚ�ƌĞƐƉĞĐƞƵů͘�/Ĩ�ĂŶǇŽŶĞ�ƐĂǇƐ�ƐŽŵĞƚŚŝŶŐ�
ƚŚĂƚ�ŝƐ�ƵŶŬŝŶĚ�Žƌ�ŚƵƌƞƵů͕�ĂƐŬ�ƚŚĞŵ�ƚŽ�ĂƉŽůŽŐŝǌĞ�ƚŽ�ƚŚĞ�ƉĞƌƐŽŶ�ƚŚĞǇ�ƐĂŝĚ�ŝƚ�ƚŽ͕�ĂŶĚ�ĂƐŬ�ƚŚĞŵ�ƚŽ�
ƚŚŝŶŬ�ŽĨ�ƐŽŵĞƚŚŝŶŐ�ƉŽƐŝƟǀĞ͘

1. Ask all the children to stand in a circle and give them all a small piece of paper. Ask 

them to write their names on it and crumple the paper up and put it in the box or hat 

in the middle of a circle.

2. Now shake up the box and invite each child in turn to take one piece of paper. If the 

paper has their own name on it, they should return it and take a new one.

3. When they all have a name, ask them one by one to step into the circle and face the 

person whose name was on the paper. Ask them to say something to that person that 

they like about them and why they like that. For example, “John, I like that you laugh 

so much because it makes me happy”.

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

&Ϯ͘ϱ� KƵƌ�ƐŽŶŐ�;ƉĞƌĨŽƌŵĂŶĐĞͿ� �� 5
�� dŽ�ƐŝŶŐ�Ă�ƐŽŶŐ�ƚŚĂƚ�Ăůů�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĨĂŵŝůŝĂƌ�ǁŝƚŚ�ĂŶĚ�ƚŚĂƚ�ĞŶĐŽƵƌĂŐĞƐ�Ă� 

ƐĞŶƐĞ�ŽĨ�ďĞůŽŶŐŝŶŐ�ĂŶĚ�ĐƵůƚƵƌĂů�ƉƌŝĚĞ͘

� �/Ĩ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĞŶƚŚƵƐŝĂƐƟĐ͕�ĂƌƌĂŶŐĞ�ĨŽƌ�ƚŚĞ�ŐƌŽƵƉ�ƚŽ�ƉĞƌĨŽƌŵ�ƚŚĞ�ƐŽŶŐ͕�ŝĨ�ƚŚŝƐ�ŝƐ�
ƉŽƐƐŝďůĞ͕�ĨŽƌ�ƚŚĞŝƌ�ƚĞĂĐŚĞƌƐ͕�Žƌ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�Žƌ�ŽƚŚĞƌ�ĐŚŝůĚƌĞŶ͘�dŚŝƐ�ǁŝůů�ŐŝǀĞ�ƚŚĞ�
ĐŚŝůĚƌĞŶ�Ă�ƐĞŶƐĞ�ŽĨ�ƉƌŝĚĞ�ĂŶĚ�ŝƐ�Ă�ƉŽƐŝƟǀĞ�ǁĂǇ�ƚŽ�ĞŶĚ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ͘

1. Ask the children to stand up, and explain that they are now going to sing the song they 

chose for their workshops. As this is the last workshop, encourage them that they sing 

the song to the best of their ability.

���/d/KE�>�tKZ<^,KW^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�

100



&Ϯ͘ϲ�tŽƌŬƐŚŽƉ�ĞǀĂůƵĂƟŽŶ�ĂŶĚ�ƌĞŇĞĐƟŽŶ�ŽŶ�ƚŚĞ� 
workshop series �� 15

�� &Žƌ�ĐŚŝůĚƌĞŶ�ƚŽ�ĞǀĂůƵĂƚĞ�ƚŚĞ�ǁŽƌŬƐŚŽƉ�ĂŶĚ�ƚŽ�ƌĞŇĞĐƚ�ŽŶ�ƚŚĞ�ĞŶƟƌĞ� 
ǁŽƌŬƐŚŽƉ�ƐĞƌŝĞƐ͘


� ^ŵĂůů�ƉŝĞĐĞƐ�ŽĨ�ƉĂƉĞƌ�ĂŶĚ�ǁƌŝƟŶŐ�ŵĂƚĞƌŝĂůƐ�ĂŶĚ�ŇŝƉĐŚĂƌƚ�ǁŝƚŚ�ƐŵŝůĞǇ� 
ĨĂĐĞƐ͘

� ��ŽůůĞĐƚ�ƚŚĞ�ĞǀĂůƵĂƟŽŶƐ�ĂŶĚ�ŬĞĞƉ�ƚŚĞŵ�ĨŽƌ�ŵŽŶŝƚŽƌŝŶŐ�ƉƵƌƉŽƐĞƐ͘

1.� �������ǣ

 �  Now we have reached the end of today’s workshop and the end of all the work-
shops in this series. Today is both a happy day and a sad day for me. I am sad because 
I will miss seeing you in these workshops. But I am happy I have spent all this time 
with you and learned so much about all of you. I am also happy I have seen how strong 
you have grown during this time, and how much you have learnt to trust one another. 
Through all these workshops I have been impressed with all your hard work and the 
many good ideas you always had.

 Thank you for taking time to come to these workshops and I wish all of you the best.

 Like the other workshops, I value your opinion of the workshop today. We will use the 
smiley faces again today.”

� �����������������������������������������������ǡ�������������������������������ƪ���-
ing on the entire workshop series.

2.� ����������������������ƪ�����������������������������������������������������������������
piece of paper and ask them to draw the smiley face with its respective number that 

represents how they feel about today’s workshop activities. Tell them they should NOT 

write their names on the paper. This will encourage honesty in their evaluation.

3.� ���������������Ƥ����������������������ǡ�������������������������������������������
����������������������������������������������������������������������Ǥ�����������
them to share both positive and negative feelings about their participation in the 

workshops.

4. When everyone has had the opportunity to share, thank them for their feedback and 

take time to wish every child goodbye. This helps them feel recognized and appreci-

ated.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ����/d/KE�>�tKZ<^,KW^
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'ƵŝĚĞ�ĨŽƌ�ŵĞĞƟŶŐƐ�
with parents and  
ĐĂƌĞŐŝǀĞƌƐ

K
ůŝǀŝĞƌ�D

ĂƩŚǇƐͬ�/&Z�



/ŶƚƌŽĚƵĐƟŽŶ

Parent and caregiver meetings provide opportunity for programme managers and facilita-

tors to meet with parents and caregivers at key points in the children’s resilience pro-

gramme.

Meeting Activities Timing of meeting

1. Introduction to the pro-

gramme

Information about the 

aims of the programme, 

the activities planned and 

time and place for work-

shops 

�������������������������
children’s participation 

Before the children’s 

workshops begin

2 A. Psychosocial wellbe-

ing and children’s rights 

and responsibilities ��

Discussion on children’s 

wellbeing and their rights 

and responsibilities 

Information about work-

������͠������͡�

Before workshops 4A and 

͡�

2 B. Psychosocial wellbeing 

and what children need to 

be healthy and strong

Discussion on children’s 

needs  

Information about work-

������͠������͡�

Before workshops 4B and 

͡�

3. Children’s reactions and 

emotions

Discussion on children’s 

problems and how parents 

and caregivers can help 

After����������͡

4. Protecting children from 

harm

Looking at the role of 

parents and caregivers in 

protecting children from 

danger and providing a 

safe environment in their 

homes and community 

Before the end of the 

workshop series

KƉĞŶŝŶŐ�ĂŶĚ�ĐůŽƐŝŶŐ�ĞĂĐŚ�ǁŽƌŬƐŚŽƉ
����������Ƥ������������������������ǡ��������������������������������������������������-
ing. This will help the participants feel comfortable and will build trust between you and 

the group. Use the outlines here every time you do the following activities:

Ȉ� Welcome and update on children’s workshops

Ȉ� Question and answer session

Ȉ� Closure and song.

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�'h/���&KZ�D��d/E'^
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outline 1�tĞůĐŽŵĞ�ĂŶĚ�ƵƉĚĂƚĞ�ŽŶ�ĐŚŝůĚƌĞŶ͛Ɛ� 
workshops �� 15

�� dŽ�ǁĞůĐŽŵĞ�ƚŚĞ�ƉĂƌĞŶƚƐ͕�ŝŶƚƌŽĚƵĐĞ�ƚŽĚĂǇ͛Ɛ�ƉƌŽŐƌĂŵŵĞ�ĂŶĚ�ƉƌĞƐĞŶƚ�ĂŶ�ƵƉĚĂƚĞ� 
ŽŶ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ͘


� ^ƉĂĐĞ�ĨŽƌ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�Ɛŝƚ�ŝŶ�Ă�ĐŝƌĐůĞ͘

1. Start the meeting by welcoming the parents and caregivers and thanking them for tak-

ing the time to come to this meeting.

2. Now introduce the programme for today (see script in each meeting description).

3.� ��������������������������������ǯ���������Ǥ

4. Now spend a few minutes telling the participants about what you have been doing 

with the children in their workshops and tell them what’s planned in the weeks before 

the next parent and caregiver meeting.

͡Ǥ� �������������������������������������������������������������ǯ���������������������
move on to the next activity.

outline 2�YƵĞƐƟŽŶ�ĂŶĚ�ĂŶƐǁĞƌ�ƐĞƐƐŝŽŶ� �� 20

�� dŽ�ŐŝǀĞ�ƚŚĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŚĞ�ŽƉƉŽƌƚƵŶŝƚǇ�ƚŽ�ƌĂŝƐĞ�ĂŶǇ�ƋƵĞƐƟŽŶƐ�ƚŚĞǇ�ŵĂǇ� 
ŚĂǀĞ͘


� ^ƉĂĐĞ͘

1.� �������������������������������������������Ǥ

outline 3��ůŽƐƵƌĞ�ĂŶĚ�ƐŽŶŐ� �� 5
�� dŽ�ĞŶĚ�ƚŚĞ�ŵĞĞƟŶŐ�ǁŝƚŚ�Ă�ƐŽŶŐ�ƚŚĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ĂƌĞ�ĨĂŵŝůŝĂƌ�ǁŝƚŚ͘


� ^ƉĂĐĞ͘

1.� ��������������������������������������������������ǯ���������Ǥ��������������������
have discussed today. See script in each meeting description.

2.� ������������������������������������������������������������������������������������������Ǥ

3.� �����������������������������������������������������ơ�����������������������������
������������Ǥ��������������������������������������������������������������������������
is also how the workshops with the children will end. Ask the participants to choose a 

song they are familiar with and sing the song together.

4.� ���������������������������������������������������Ǥ

annexes

1. Sample information sheet (completed version and a blank version) 

2. Sample consent form 

3. Tips for parents and caregivers - found on the USB stick

'h/���&KZ�D��d/E'^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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WĂƌĞŶƚ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌ�ŵĞĞƟŶŐ�ϭ

Aim of workshop: Introducing the children’s resilience programme to the parents.

Aim of activities:  
For participants to get to know each other better 

To introduce the children’s resilience programme 

To share practical information 

For parents and caregivers to sign a written consent form, giving permission for their 

child to participate in the programme.

Activities Resources Time

1.1 Welcome Space for participants to sit in a circle. 

Flipchart listing today’s activities (see list 

in instruction no. 4 below). Markers.

10 minutes

1.2 Getting to know one 

another

Space for participants to walk around or 

sit privately in pairs.

͝͡��������

1.3 Introducing the 

children’s resilience 

programme

Space for participants to sit in a circle. 

������������ƪ�����������������������
information about the children’s work-

�����Ǥ�������ƪ�������������Ǥ��������Ǥ

͠͡��������

1.4 Consent forms Blank consent forms (see sample consent 

form in Annex 2), pens.

10 minutes

͝Ǥ͡� ��������������������
session

Space. 30 minutes

1.6 Closure and song ͡��������

�ĂŶŝƐŚ�ZĞĚ��ƌŽƐƐ�zŽƵƚŚ

The children’s resilience programme�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�'h/���&KZ�D��d/E'^

105



ϭ͘ϭ� tĞůĐŽŵĞ� �� 10

�� dŽ�ǁĞůĐŽŵĞ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�ĂŶĚ�ŝŶƚƌŽĚƵĐĞ�ƚŽĚĂǇ͛Ɛ�ƉƌŽŐƌĂŵŵĞ͘


� ^ƉĂĐĞ�ĨŽƌ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�Ɛŝƚ�ŝŶ�Ă�ĐŝƌĐůĞ͘�&ůŝƉĐŚĂƌƚ�ůŝƐƟŶŐ�ƚŽĚĂǇ͛Ɛ� 
ĂĐƟǀŝƟĞƐ�;ƐĞĞ�ůŝƐƚ�ŝŶ�ŝŶƐƚƌƵĐƟŽŶ�ŶŽ͘�ϰ�ďĞůŽǁͿ͘�DĂƌŬĞƌƐ͘

1. Start the meeting by introducing yourself and your colleagues.

 If you work for an organization, explain which organization it is and the kind of work 

it does locally (and elsewhere, if this is the case).

 If you are a teacher, explain which school you work at and what your role is at the 

school (whether you are a teacher, guidance counsellor, etc).

2. Welcome the parents and caregivers, thanking them for taking the time and making 

�����ơ���������������������������Ǥ

3. Now explain:

 �  Today we have two hours together. In that time we are going to talk about the 
children’s resilience programme that your children have been invited to participate in. 
We are going to talk about why we are running this programme and the kinds of activi-
ties the children will take part in. We are also going to talk about your roles as parents 
and caregivers, so that the children can get the most out of this programme.

 Before we end the meeting today, we will ask you to sign a consent form, which gives 
permission for your child (or children) and yourself to participate in this programme. It 
is therefore important that you feel you have all the information that you need to make 
this decision.

 There will be many opportunities for questions throughout the meeting, and you are 
encouraged to ask about anything you don’t understand, or need more information on.

4.� �����������������������������������������������������ƪ�������ǣ
1. Getting to know one another

2. Practical information

3. Consent form

4. Next meeting

͡Ǥ� ������������������������������ǯ�����������������������������������������������Ǥ

ϭ͘Ϯ� 'ĞƫŶŐ�ƚŽ�ŬŶŽǁ�ŽŶĞ�ĂŶŽƚŚĞƌ� �� 15

�� &Žƌ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�ƚŽ�ŐĞƚ�ƚŽ�ŬŶŽǁ�ŽŶĞ�ĂŶŽƚŚĞƌ͘


� ^ƉĂĐĞ�ĨŽƌ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�ǁĂůŬ�ĂƌŽƵŶĚ�Žƌ�Ɛŝƚ�ƉƌŝǀĂƚĞůǇ�ŝŶ�ƉĂŝƌƐ͘

� ��ĂƌĞĨƵůůǇ�ĐŽŶƐŝĚĞƌ�ďĞĨŽƌĞŚĂŶĚ�ŝĨ�ƚŚŝƐ�ĂĐƟǀŝƚǇ�ŝƐ�ĂƉƉƌŽƉƌŝĂƚĞ�ŝŶ�ƚŚĞ�ĐƵůƚƵƌĂů�ĐŽŶƚĞǆƚ�ǇŽƵ�
ĂƌĞ�ǁŽƌŬŝŶŐ�ŝŶ͘�/Ĩ�ŝƚ�ŝƐ�ŶŽƚ͕�ǇŽƵ�ĐĂŶ�ĚŽ�Ă�ŐĞŶĞƌĂů�ƌŽƵŶĚ�ŽĨ�ŝŶƚƌŽĚƵĐƟŽŶƐ�ŝŶƐƚĞĂĚ͕�ǁŚĞƌĞ�ĞĂĐŚ�
ƉĂƌƟĐŝƉĂŶƚ�ŝŶƚƌŽĚƵĐĞƐ�ŚŝŵƐĞůĨ�Žƌ�ŚĞƌƐĞůĨ͘

'h/���&KZ�D��d/E'^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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dŚŝƐ�ŝŶƚƌŽĚƵĐƚŽƌǇ�ĂĐƟǀŝƚǇ�ŝƐ�ĂŶ�ŝŵƉŽƌƚĂŶƚ�ƚŽŽů�ƚŚĂƚ�ĞŶĐŽƵƌĂŐĞƐ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�ĨĞĞů�ĐŽŵĨŽƌƚ-
ĂďůĞ�ŝŶ�ƚŚĞ�ŐƌŽƵƉ͘��Ğ�ƐĞŶƐŝƟǀĞ�ƚŽ�ƉĂƌƟĐŝƉĂŶƚƐ�ǁŚŽ�ŵĂǇ�ďĞ�ĨĞĞůŝŶŐ�ƐŚǇ�ĂďŽƵƚ�ƐŚĂƌŝŶŐ�ƚŚŝŶŐƐ�ŝŶ�
ƚŚĞ�ďŝŐ�ŐƌŽƵƉ͕�ĂŶĚ�ŵĂŬĞ�ƐƵƌĞ�ǇŽƵ�ƚŚĂŶŬ�ƚŚĞŵ�ĨŽƌ�ƐŚĂƌŝŶŐ͘

1.� ���������������������������������������������������������������������������������������������
them an opportunity to get to know each other a little better.

2.� ������������Ƥ�������������������������Ȃ�����������������ǯ����������������ǡ����������
not at all.

3.� ���������������������������͡���������������������������������������������������Ǥ������
can do this by either walking around or sitting somewhere where they can talk with 

each other undisturbed. During this time they should introduce themselves and then 

do the following:

Ȉ� tell one another which child they have in the programme

Ȉ� tell one another a little about themselves, and

Ȉ� �������Ƥ����������������������������������������Ǥ

4. If there is a person without a partner, the facilitator should also join in the activity.

͡Ǥ Let the participants know when there is one minute left.

6. Once time is up, gather everyone together again and ask people to sit next to their 

partners.

7. Now ask the participants to introduce their partners, stating their name and their 

name(s) of the child or children. When both partners have introduced each other, ask 

them to share one of the three things they discovered they had in common.

8. When everyone has shared, thank them for their participation.

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ŵĂŶƵĂů͘

ϭ͘ϯ� /ŶƚƌŽĚƵĐŝŶŐ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌĞƐŝůŝĞŶĐĞ� 
ƉƌŽŐƌĂŵŵĞ� �� ϰϱ

�� dŽ�ŐŝǀĞ�ĂŶ�ŽǀĞƌǀŝĞǁ�ŽĨ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌĞƐŝůŝĞŶĐĞ�ƉƌŽŐƌĂŵŵĞ�ĂŶĚ�ƉƌŽǀŝĚĞ� 
ƉƌĂĐƟĐĂů�ŝŶĨŽƌŵĂƟŽŶ�ĂďŽƵƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ͘


� ^ƉĂĐĞ�ĨŽƌ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�Ɛŝƚ�ŝŶ�Ă�ĐŝƌĐůĞ͘�,ĂŶĚŽƵƚƐ�Žƌ�ŇŝƉĐŚĂƌƚ�ǁŝƚŚ� 
ƉƌĂĐƟĐĂů�ŝŶĨŽƌŵĂƟŽŶ�ĂďŽƵƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ͘��ůĂŶŬ�ŇŝƉĐŚĂƌƚ� 
ƉĂƉĞƌ͘ �DĂƌŬĞƌƐ͘

� �dŚŝƐ�ĂĐƟǀŝƚǇ�ŶĞĞĚƐ�ƐŽŵĞ�ƉƌĞƉĂƌĂƟŽŶ�ďĞĨŽƌĞ�ƚŚĞ�ŵĞĞƟŶŐ͘�,ĂŶĚŽƵƚƐ�ǁŝƚŚ�Ăůů�ƚŚĞ�ƉƌĂĐƟ-
ĐĂů�ŝŶĨŽƌŵĂƟŽŶ�ĂďŽƵƚ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ�ŶĞĞĚ�ƚŽ�ďĞ�ǁƌŝƩĞŶ͘���ƐĂŵƉůĞ�ŝŶĨŽƌŵĂƟŽŶ�
ƐŚĞĞƚ�ŝƐ�ƉƌŽǀŝĚĞĚ�ŝŶ�ĂŶŶĞǆ�ϭ�ŽŶ�ƉĂŐĞ�ϭϯϰ͘�/Ĩ�ǇŽƵ�ĂƌĞ�ŶŽƚ�ŐŽŝŶŐ�ƚŽ�ƉƌŽǀŝĚĞ�ŚĂŶĚŽƵƚƐ͕�ŚĂǀĞ�ƚŚĞ�
ŝŶĨŽƌŵĂƟŽŶ�ǁƌŝƩĞŶ�ƵƉ�ŽŶ�ŇŝƉĐŚĂƌƚ�ƉĂƉĞƌ͘

1. Start by referring to the last activity and highlight that the one thing they ALL have in 

common is that they are here today because they are the parent or caregiver of one or 

more children. Like all parents and caregivers around the world, they want the best for 

their children.

2.� ����������������������������������������������������������������������������������������
invited to participate in a programme that is going to run over a number of weeks.
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3. Give participants some background about the programme.

 �  Your children, like many other children in the world, have lived through some 
��ƥ����������Ǥ����ǡ����������������������������ǡ�����������������������������������
courage. The programme we are inviting you and your children to aims to improve the 
wellbeing of children by focussing on:
Ȉ� their own personal wellbeing
Ȉ� the contact and interactions they have with other people and
Ȉ� the environment they live in.

4.� �����������������������������������������������������ƪ�������ǣ

� �͘�DĞĞƟŶŐƐ�ǁŝƚŚ�ƉĂƌĞŶƚƐ�ĂŶĚ�
ĐĂƌĞŐŝǀĞƌƐ
 These meetings are to:

Ȉ� Orient and update parents 

and caregivers on what is hap-

pening in the children’s work-

shops and how the children are 

doing

Ȉ� Share issues and learn what 

facilitators, parents and caregiv-

ers think are important for the 

children’s wellbeing. This will 

help parents and caregivers to 

support their children at home.

 There will be four* meetings:

1. Introduction to the programme 

(today)

2. Psychosocial wellbeing and 

children’s rights and responsi-

bilities OR psychosocial wellbeing and children’s needs (refer to the relevant meet-

ing)

3. Children’s reactions and emotions

4. Protecting children from harm.

� ������������������������������������������������������������������������������������������
workshops.

 *The exact number of meetings may vary, according to the need and resources avail-

able.

� �͘��ŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ
 Tell participants how many workshops you are intending to have.

� ��������������������������������������������������������������������ǣ
Ȉ� Fun activities that will help the children relax and feel comfortable together

Ȉ� ���������������������������ơ���������������������������������������ƥ�����������������
the children have had, and how they have reacted to these experiences.

 The activities encourage the children to:

Ȉ� Be playful and happy

Ȉ� Be physically active and healthy

Children’s Resilience 
Programme:
 
A. Meetings with parents 
 and caregivers
 
B. Children’s workshops
 
C. Training of facilitators
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Ȉ� Work together, learning to help each other and to show kindness and respect to 

one another

Ȉ� Trust others and feel comfortable about sharing feelings

Ȉ� ����������������������������ƥ�������������
Ȉ� Solve problems without violence and aggression

Ȉ� Be aware of danger and situations where they are at risk for harm, and learn how to 

keep safe

Ȉ� Make good and safe choices

Ȉ� Be more social

Ȉ� Seek help from others.

 Tell the parents and caregivers that programmes like this have been held in other 

countries around the world and they have helped children to cope better with everyday 

challenges and also helped them to do better at school.

� �͘�dƌĂŝŶŝŶŐ�ŽĨ�ĨĂĐŝůŝƚĂƚŽƌƐ�ĂŶĚ�ĮĞůĚ�ĐŽŽƌĚŝŶĂƚŽƌƐ
� ���������������������Ƥ���������������������������������������������������������������

parent and caregiver meetings and the children’s workshops. Their training also helps 

them to:

Ȉ� Learn to identify what issues are challenging for the children they are working 

with, and how to help the children to cope

Ȉ� Identify children who are at risk and need special support

Ȉ� ����������������������������������������������������������������������������
Ȉ� �����������������������������������������Ǥ

� ��������������������Ǥ

͡Ǥ Now go through the practical information about the programme. Give the parents and 

������������������������������������������������ƪ�����������������������������������
talk about:

Ȉ� The venue for the children’s workshops and adults’ meetings

Ȉ� The timing of the workshops and meetings (dates and times)

Ȉ� The list of children who have been invited

Ȉ� The number of children

Ȉ� The name(s) of facilitator(s) and other adults present at workshops

Ȉ� The contact person for parents and caregivers.

6.� ��������������������Ǥ

ϭ͘ϰ� �ŽŶƐĞŶƚ�ĨŽƌŵƐ� �� 10

�� &Žƌ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�ƚŽ�ƐŝŐŶ�ĐŽŶƐĞŶƚ�ĨŽƌŵƐ͕�ŐŝǀŝŶŐ�ƚŚĞŝƌ�ĐŚŝůĚƌĞŶ� 
ƉĞƌŵŝƐƐŝŽŶ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌĞƐŝůŝĞŶĐĞ�ƉƌŽŐƌĂŵŵĞ͘


� �ůĂŶŬ�ĐŽŶƐĞŶƚ�ĨŽƌŵƐ�;ƐĞĞ�ƐĂŵƉůĞ�ĐŽŶƐĞŶƚ�ĨŽƌŵ�ŝŶ��ŶŶĞǆ�ϮͿ͕�ƉĞŶƐ͘

� �WĂƌĞŶƚĂů�ĐŽŶƐĞŶƚ�ŵƵƐƚ�ďĞ�ƐŽƵŐŚƚ�ĂĐĐŽƌĚŝŶŐ�ƚŽ�ůŽĐĂů�ƉƌĂĐƟĐĞ͘�;dŚŝƐ�ŝƐ�ĂĚǀŝĐĞ�ŐŝǀĞŶ�ŝŶ�
͚�ƚŚŝĐĂů��ƉƉƌŽĂĐŚĞƐ�ƚŽ�'ĂƚŚĞƌŝŶŐ�/ŶĨŽƌŵĂƟŽŶ�ĨƌŽŵ��ŚŝůĚƌĞŶ�ĂŶĚ��ĚŽůĞƐĐĞŶƚƐ�ŝŶ�/ŶƚĞƌŶĂƟŽŶĂů�
^ĞƫŶŐƐ͗�'ƵŝĚĞůŝŶĞƐ�ĂŶĚ�ZĞƐŽƵƌĐĞƐ͕͛ �ϮϬϬϱ͕�ƉĂŐĞ�ϰϭͿ͘�dŚĞ�ŐƵŝĚĂŶĐĞ�ŐŝǀĞŶ�ŚĞƌĞ�ŝƐ�ŐĞŶĞƌĂů�ĂŶĚ�
ƐŚŽƵůĚ�ďĞ�ĂĚĂƉƚĞĚ�ĂĐĐŽƌĚŝŶŐ�ƚŽ�ƚŚĞ�ƌĞƋƵŝƌĞŵĞŶƚƐ�ŽĨ�ǇŽƵƌ�ŽƌŐĂŶŝǌĂƟŽŶ�ĂŶĚ�ŝŶ�ůŝŶĞ�ǁŝƚŚ�ĐŽŵ-
ŵƵŶŝƚǇ�ĞǆƉĞĐƚĂƟŽŶƐ͘
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/Ĩ�ĂŶǇ�ƉĂƌƟĐŝƉĂŶƚƐ�ĐĂŶŶŽƚ�ƌĞĂĚ�Žƌ�ǁƌŝƚĞ͕�ŚĞůƉ�ƚŚĞŵ�Įůů�ŝŶ�ƚŚĞ�ĨŽƌŵ͕�ĂŶĚ�ĂƐŬ�ƚŚĞŵ�ƚŽ�ŵĂŬĞ�Ă�
ŵĂƌŬ�ŝŶƐƚĞĂĚ�ŽĨ�ƚŚĞŝƌ�ƐŝŐŶĂƚƵƌĞ͘�EŽƚĞ�ŽŶ�ƚŚĞ�ĨŽƌŵ�ƚŚĂƚ�ǇŽƵ�ĂƐƐŝƐƚĞĚ�ǁŝƚŚ�ĐŽŵƉůĞƟŶŐ�ŝƚ͘

/Ĩ�ĂŶǇ�ƉĂƌĞŶƚƐ�Žƌ�ĐĂƌĞŐŝǀĞƌƐ�ĚŽ�ŶŽƚ�ǁŝƐŚ�ƚŽ�ƐŝŐŶ�ƚŚĞ�ĐŽŶƐĞŶƚ�ĨŽƌŵ�ĂŶĚ�ĚŽ�ŶŽƚ�ǁĂŶƚ�ƚŚĞŝƌ�ĐŚŝůĚ�
ƚŽ�ƉĂƌƟĐŝƉĂƚĞ�ŝŶ�ƚŚĞ�ǁŽƌŬƐŚŽƉƐ͕�ĚŝƐĐƵƐƐ�ƚŚŝƐ�ǁŝƚŚ�ƚŚĞŵ�ŝŶ�ƉƌŝǀĂƚĞ�ǁŚĞŶ�ƚŚĞ�ŵĞĞƟŶŐ�ŝƐ�ŽǀĞƌ͘ �
�Ž�ŶŽƚ�ĚŝƐĐƵƐƐ�ŝƚ�ǁŝƚŚ�ƚŚĞŵ�ŝŶ�ĨƌŽŶƚ�ŽĨ�ƚŚĞ�ǁŚŽůĞ�ŐƌŽƵƉ͘

DĂŬĞ�ƐƵƌĞ�Ăůů�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�ŚĂǀĞ�ƚŚĞ�ŝŶĨŽƌŵĂƟŽŶ�ƚŚĞǇ�ŶĞĞĚ�ƚŽ�ŵĂŬĞ�ƚŚĞ�ƌŝŐŚƚ�
ĚĞĐŝƐŝŽŶ�ĨŽƌ�ƚŚĞŝƌ�ĨĂŵŝůǇ͘�^ĞĞ�ŝĨ�ǇŽƵ�ĂƌĞ�ĂďůĞ�ƚŽ�ĂĚĚƌĞƐƐ�ĂŶǇ�ĐŽŶĐĞƌŶƐ�ƚŚĞǇ�ŚĂǀĞ�ƚŚĂƚ�ŵŝŐŚƚ�
ƉƌĞǀĞŶƚ�ƚŚĞŵ�ĨƌŽŵ�ǁĂŶƟŶŐ�ƚŚĞŝƌ�ĐŚŝůĚ�ƚŽ�ƉĂƌƟĐŝƉĂƚĞ͘

1.� ��������������������������������������������������������������������������������������
their child(ren) to take part in the workshops. They also should agree to their own 

participation. Give out copies of the consent form and pens to each family represented 

in the group.

2. Go through the consent form, explaining what each line says. Make sure that they are 

able to give consent, having legal custody of the child.

3.� ��������������������������������������������������������������ǡ����������������������������
following purposes:

Ȉ� To raise awareness of children’s wellbeing and protection

Ȉ� ������������������������������������Ƥ����������������
Ȉ� In organizational reports

Ȉ� To inform others and raise awareness of the workshops.

4.� �����������������������������������������������ǡ��������ơ�����������������������������������-
����������������������������Ǥ��������ǡ������������������������������������ǡ�������������
permission to provide the child with emergency medical treatment if needed.

͡Ǥ� ��������������������Ǥ�������������Ƥ����������������������Ǥ

6. When all consent forms have been completed and signed, collect them and store them 

in a safe place, as they contain personal information.

7.� ���������������������������������������������������������������������������������������
workshops. If any of the children do not want to participate in the workshops, they 

will not be forced to do so.

ϭ͘ϱ� YƵĞƐƟŽŶ�ĂŶĚ�ĂŶƐǁĞƌ�ƐĞƐƐŝŽŶ� �� 30

�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϭ͘ϲ� �ůŽƐƵƌĞ�ĂŶĚ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘
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WĂƌĞŶƚ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌ�ŵĞĞƟŶŐ�Ϯ�

Aim of workshop: To raise awareness about psychosocial wellbeing and children’s 

rights and responsibilities

Aim of activities:  
To raise awareness and understanding of what children need for healthy growth and 

development, socially, emotionally, physically and intellectually. 

To raise awareness and understanding of children’s rights and responsibilities

Activities Resources Time

2A.1 Welcome and update 

on children’s work-

shops

͝͡��������

2A.2 What do children 

need?

Flipchart paper and marker. ͞͡��������

2A.3 Children’s rights and 

responsibilities

�����ǡ�ƪ������������������ǡ������ǡ�����ǡ�
copies of the UN Convention on the 

Rights of the Child which can be found in 

the ‘Worksheets’ folder on the USB stick.

͠͡��������

2A.4 Question and answer 

session

Space. 30 minutes

͞�Ǥ͡����������������� ͡��������

�ŵ
ĂĚŽƵ�D

ďŽĚũͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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Ϯ�͘ϭ�tĞůĐŽŵĞ�ĂŶĚ�ƵƉĚĂƚĞ�ŽŶ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ� �� 15

�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

� �����������������������������������������Ǥ���������������������������������������-
ing what children need to be strong and healthy. We are also going to talk about children’s 
rights and responsibilities.

Ϯ�͘Ϯ What do children need? �� 25

�� dŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ǁŚĂƚ�ĐŚŝůĚƌĞŶ�ŶĞĞĚ�ĨŽƌ�ŚĞĂůƚŚǇ� 
ŐƌŽǁƚŚ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ͕�ƐŽĐŝĂůůǇ͕�ĞŵŽƟŽŶĂůůǇ͕�ƉŚǇƐŝĐĂůůǇ�ĂŶĚ� 
ŝŶƚĞůůĞĐƚƵĂůůǇ͘


� &ůŝƉĐŚĂƌƚ�ƉĂƉĞƌ�ĂŶĚ�ŵĂƌŬĞƌ͘

� �/Ŷ�ƉƌĞƉĂƌĂƟŽŶ�ĨŽƌ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͕�ŵĂŬĞ�Ă�ǀĞƌǇ�ƐŝŵƉůĞ�ĚƌĂǁŝŶŐ�ŽĨ�Ă�ǇŽƵŶŐ�ĐŚŝůĚ�Žƌ�Ă�ďĂďǇ�
ŽŶ�Ă�ƉŝĞĐĞ�ŽĨ�ŇŝƉĐŚĂƌƚ�ƉĂƉĞƌ͘ �DĂŬĞ�ƐƵƌĞ�ƚŚĞƌĞ�ŝƐ�ƌŽŽŵ�ƚŽ�ǁƌŝƚĞ�ŬĞǇ�ǁŽƌĚƐ�ĂƌŽƵŶĚ�ƚŚĞ�ĚƌĂǁ-
ŝŶŐ͘

1. Ask the participants to look at the drawing of the young child or baby that you have 

drawn.

2. Say:

 �  We all know that children need to be cared for and that if you take good care of 
���������������������������������ǡ����������������������Ǥ������������������������������-
eration and they have to grow up to respond to many challenges as well as to help the 
community.

 Now we are going to look at what a child needs to grow into a strong adult.

3. Ask the participants to call out the things children need to grow. Acknowledge all the 

ideas given by the group, by saying, for example:

 �  “Yes, they need food,” and then write ‘food’ somewhere on the drawing of the child.

4. Make sure the following needs are mentioned:

Ȉ� Physical (food, shelter)

Ȉ� Intellectual (education)

Ȉ� ����������ȋ����Ȍ
Ȉ� Social (sense of belonging, support from others)

�ĚĂƉƚĞĚ�ĨƌŽŵ�Z�W^^/�;ϮϬϬϰͿ�dŚĞ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ
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Ϯ�͘ϯ��ŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ�ĂŶĚ�ƌĞƐƉŽŶƐŝďŝůŝƟĞƐ� �� ϰϱ
�� dŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ�ĂŶĚ� 

ƌĞƐƉŽŶƐŝďŝůŝƟĞƐ͘


� ^ƉĂĐĞ͕�ŇŝƉĐŚĂƌƚ�ĂŶĚ�ŵĂƌŬĞƌ͕ �ƉĂƉĞƌ͕ �ƉĞŶƐ͕�ĐŽƉŝĞƐ�ŽĨ�ƚŚĞ�hE��ŽŶǀĞŶƟŽŶ�ŽŶ� 
ƚŚĞ�ZŝŐŚƚƐ�ŽĨ�ƚŚĞ��ŚŝůĚ�ǁŚŝĐŚ�ĐĂŶ�ďĞ�ĨŽƵŶĚ�ŝŶ�ƚŚĞ�͚tŽƌŬƐŚĞĞƚƐ͛�ĨŽůĚĞƌ�ŽŶ� 
ƚŚĞ�h^��ƐƟĐŬ͘

� �&Žƌ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͕�ďĞ�ǁĞůů�ƉƌĞƉĂƌĞĚ�ĨŽƌ�ƋƵĞƐƟŽŶƐ�ĂŶĚ�ĚŝƐĐƵƐƐŝŽŶ�ĂďŽƵƚ�ƚŚĞ�hE��ŽŶǀĞŶ-
ƟŽŶ�ŽŶ�ƚŚĞ�ZŝŐŚƚƐ�ŽĨ�ƚŚĞ��ŚŝůĚ͘

�ŝƐĐƵƐƐŝŶŐ�ƌŝŐŚƚƐ�ĐĂŶ�ďĞ�Ă�ǀĞƌǇ�ƐĞŶƐŝƟǀĞ�ƚŽƉŝĐ͕�ĞƐƉĞĐŝĂůůǇ�ŝĨ�ǇŽƵ�ĂƌĞ�ǁŽƌŬŝŶŐ�ŝŶ�Ă�ĐŽŶƚĞǆƚ�
ǁŚĞƌĞ�ŵĂŶǇ�ƌŝŐŚƚƐ�ĂƌĞ�ŶŽƚ�ďĞŝŶŐ�ĨƵůĮůůĞĚ͘�/ƚ�ŝƐ�ŝŵƉŽƌƚĂŶƚ�ƚŽ�ĚŝƐĐƵƐƐ�ƌŝŐŚƚƐ�ŝŶ�ĂŶ�ŽďũĞĐƟǀĞ�ĂŶĚ�
ƉŽƐŝƟǀĞ�ǁĂǇ͘�/ƚ�ŝƐ�ŶŽƚ�ƚŚĞ�Ăŝŵ�ŽĨ�ƚŚŝƐ�ĂĐƟǀŝƚǇ�ƚŽ�ŵĂŬĞ�ƉĂƌĞŶƚƐ�Žƌ�ĐĂƌĞŐŝǀĞƌƐ�ĨĞĞů�ŐƵŝůƚǇ�ĂďŽƵƚ�
ŶŽƚ�ďĞŝŶŐ�ĂďůĞ�ƚŽ�ĨƵůĮů�ƚŚĞŝƌ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ͘�/ŶƐƚĞĂĚ�ŝƚ�ĂŝŵƐ�ƚŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ŽĨ�ǁŚĂƚ�ĐŚŝů-
ĚƌĞŶ͛Ɛ�ƌŝŐŚƚƐ�ĂƌĞ�ĂŶĚ�ǁŚĂƚ�ƌĞƐƉŽŶƐŝďŝůŝƟĞƐ�ďŽƚŚ�ĂĚƵůƚƐ�ĂŶĚ�ĐŚŝůĚƌĞŶ�ŚĂǀĞ�ŝŶ�ƉƌŽƚĞĐƟŶŐ�ƚŚĞƐĞ�
ƌŝŐŚƚƐ͘

1. Divide the participants into three groups. Give each group some paper and pens to 

make a note of their feedback.

2. Give out copies of the UN Convention on the Rights of the Child. If possible give each 

participant their own copy, or give each group one or more copies to share.

3.� ���������������������������ǣ

 � ����������������������������������ͩͤͥ͡Ǥ�������������������������������������
�����ǡ�ȋ�������Ȍǡ���������������ͩͨͩ͡����������������������������ͩͩ͡͠Ǥ����������������������
�������������������������������Ǥ�������������ͤ����������������Ǥ�����������ȋ�����������
ƪ�������Ȍǣ
1. Right to survival and development (e.g. care, education)
2. Right to non-discrimination (e.g. race, gender, disability etc)
3. To protect the child’s best interest (e.g. taking children’s perspectives into consider-

ation when planning action)
4. Right to participation (e.g. considering children’s opinions).

4. Continue by explaining:

 �  All children have rights.

� �������������������������������ǯ��������������������������������������Ƥ��������������������
children. This includes parents and caregivers, and also the adults that are sitting in 
��������������������������ƪ���������������������������Ƥ������������������Ǥ

� �������������������������������������������������������������Ƥ����Ǥ

͡Ǥ Give the following example to illustrate this point:

 �  The right to education

 Governments have the responsibility to make education available to all children.
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 Parents and caregivers have the responsibility to enable children to go to school, if edu-
cation has been made available. 
Children have the responsibility to attend school and do their homework, if they have 
the opportunity to go to school.

6. Now ask the participants to look through the CRC and discuss in their groups the fol-

����������������Ǥ���������������������������������Ƥ������ǣ

 � ������������������������������������������������������ǡ��������������Ƥ������������
community?

� ���������������ǡ��������������������������ǡ������������Ƥ���������������������������
rights?

� ������������������������������������ǡ��������������������������Ƥ����ǫ

7.� ������������͜͝����͝͡��������ǡ��������������������������������������������������������
group.

8.� ���������������������������������������������������������������������Ǥ

�ĚĂƉƚĞĚ�ĨƌŽŵ�Z�W^^/�;ϮϬϬϰͿ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ

Ϯ�͘ϰ�YƵĞƐƟŽŶ�ĂŶĚ�ĂŶƐǁĞƌ�ƐĞƐƐŝŽŶ� �� 30

�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Ϯ�͘ϱ��ůŽƐƵƌĞ�ĂŶĚ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

'h/���&KZ�D��d/E'^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�

ϭϭϰ



WĂƌĞŶƚ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌ�ŵĞĞƟŶŐ�Ϯ�

Aim of workshop: To raise awareness about psychosocial wellbeing and what children 

need to be healthy and strong.

Aim of activities:  
To raise awareness and understanding of what children need for healthy growth and 

development, socially, emotionally, physically and intellectually. 

To discuss how the parents or caregivers and the children themselves can help to support 

the children’s health and strength.

Activities Resources Time

2B.1 Welcome and update 

on children’s work-

shops

͝͡��������

2B.2 What do children 

need?

Flipchart paper and marker. ͞͡��������

2B.3 Keeping children 

healthy and strong

�����ǡ�ƪ������������������ǡ������ǡ�����Ǥ ͠͡��������

2B.4 Question and answer 

session

Space. 30 minutes

͞�Ǥ͡� ���������������� ͡��������

>ŽƵŝƐĞ��ǇƌŝŶŐͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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Ϯ�͘ϭ�tĞůĐŽŵĞ�ĂŶĚ�ƵƉĚĂƚĞ�ŽŶ�ĐŚŝůĚƌĞŶ͛Ɛ�ǁŽƌŬƐŚŽƉƐ� �� 15

�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

� �����������������������������������������Ǥ���������������������������������������-
ing what children need to be strong and healthy individuals. We are also going to talk about 
the roles people play – you, the parents and caregivers, the community, and the children 
themselves – in supporting the children’s health and strength.

Ϯ�͘Ϯ What do children need? �� 25

�� dŽ�ƌĂŝƐĞ�ĂǁĂƌĞŶĞƐƐ�ĂŶĚ�ƵŶĚĞƌƐƚĂŶĚŝŶŐ�ŽĨ�ǁŚĂƚ�ĐŚŝůĚƌĞŶ�ŶĞĞĚ�ĨŽƌ�ŚĞĂůƚŚǇ� 
ŐƌŽǁƚŚ�ĂŶĚ�ĚĞǀĞůŽƉŵĞŶƚ͕�ƐŽĐŝĂůůǇ͕�ĞŵŽƟŽŶĂůůǇ͕�ƉŚǇƐŝĐĂůůǇ�ĂŶĚ� 
ŝŶƚĞůůĞĐƚƵĂůůǇ͘


� &ůŝƉĐŚĂƌƚ�ƉĂƉĞƌ�ĂŶĚ�ŵĂƌŬĞƌ͘

� �/Ŷ�ƉƌĞƉĂƌĂƟŽŶ�ĨŽƌ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͕�ŵĂŬĞ�Ă�ǀĞƌǇ�ƐŝŵƉůĞ�ĚƌĂǁŝŶŐ�ŽĨ�Ă�ǇŽƵŶŐ�ĐŚŝůĚ�Žƌ�Ă�ďĂďǇ�
ŽŶ�Ă�ƉŝĞĐĞ�ŽĨ�ŇŝƉĐŚĂƌƚ�ƉĂƉĞƌ͘ �DĂŬĞ�ƐƵƌĞ�ƚŚĞƌĞ�ŝƐ�ƌŽŽŵ�ƚŽ�ǁƌŝƚĞ�ŬĞǇ�ǁŽƌĚƐ�ĂƌŽƵŶĚ�ƚŚĞ�ĚƌĂǁ-
ŝŶŐ͘

1. Ask the participants to look at the drawing of the young child or baby that you have 

drawn and say:

 �  We all know that children need to be cared for and that if you take good care of 
���������������������������������ǡ����������������������Ǥ������������������������������-
eration and they have to grow up to respond to many challenges as well as to help the 
community.

 Now we are going to look at what a child needs to grow into a strong adult.

2. Ask the participants to call out the things children need to grow. Acknowledge all the 

ideas given by the group, by saying, for example:

 “Yes, they need food” and then write ‘food’ somewhere on the drawing of the child.

3. Make sure that the following needs are mentioned:

Ȉ� Physical (food, shelter)

Ȉ� Intellectual (education)

Ȉ� ����������ȋ����Ȍ
Ȉ� Social (sense of belonging, support from others)

�ĚĂƉƚĞĚ�ĨƌŽŵ�Z�W^^/�;ϮϬϬϰͿ�dŚĞ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ
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Ϯ�͘ϯ�<ĞĞƉŝŶŐ�ĐŚŝůĚƌĞŶ�ŚĞĂůƚŚǇ�ĂŶĚ�ƐƚƌŽŶŐ� �� ϰϱ
�� dŽ�ĚŝƐĐƵƐƐ�ŚŽǁ�ƚŚĞ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�ĂŶĚ�ƚŚĞ�ĐŚŝůĚƌĞŶ�ƚŚĞŵƐĞůǀĞƐ�ĐĂŶ� 

ŚĞůƉ�ƐƵƉƉŽƌƚ�ĐŚŝůĚƌĞŶ͛Ɛ�ŚĞĂůƚŚ�ĂŶĚ�ƐƚƌĞŶŐƚŚ͘


� ^ƉĂĐĞ͕�ŇŝƉĐŚĂƌƚ�ĂŶĚ�ŵĂƌŬĞƌ͕ �ƉĂƉĞƌ͕ �ƉĞŶƐ͘

1. Divide the participants into three groups. Give each group some paper and pens to 

make a note of their feedback.

2.� ��������������������������������������ǯ��������������Ƥ���������������������������������-
�����������������������������ǡ��������������Ǥ�
���������������������͜͝������������������
��������ǡ���������������������������������������������������������������������������
�����������������Ǥ�ȋ������������������������������������������������������������������
�����������������������ǤȌ

 �  A. How can parents and caregivers help to meet their children’s needs?

  Example answer: They can try to make sure that their children eat healthy food every 

day.

 �  B. How can the community help to meet children’s needs? What can be improved 
in the community to improve life for the children?

  Example answer: The community should be a safe and secure place for the children 

to live in. In our community there are some dark areas that are not safe for children to 

walk in at night. Lighting these areas could help to improve safety for our children.

 �  C. How can children themselves help to stay healthy and strong?

  Example answer: Children have to learn to take responsibility for their own actions 

and choices. For example, when children have their basic needs met regarding their 

health, it is their responsibility to make good choices to keep healthy. For example, 

they should choose NOT to smoke cigarettes or take drugs.

3.� ��������������������������������������������������������������ǡ���������������������
that we all play a part in supporting our children’s health and strength.

4. Inform the parents and caregivers that you will also be discussing these issues with the 

children themselves in their workshops.

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘
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Ϯ�͘ϰ�YƵĞƐƟŽŶ�ĂŶĚ�ĂŶƐǁĞƌ�ƐĞƐƐŝŽŶ� �� 30

�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Ϯ�͘ϱ��ůŽƐƵƌĞ�ĂŶĚ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

�  Today we discussed what children need to grow up to be strong and healthy. We also 
talked about what we, the parents and caregivers, can do to help our children be healthy 
and strong. We have also talked about what the children themselves can do to keep healthy 
and strong.

�����������������ǡ��������������������������������������������������������������ǡ����������
we can do to help them.
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WĂƌĞŶƚ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌ�ŵĞĞƟŶŐ�ϯ

Aim of workshop: To raise collective awareness and encourage discussion of the  

problems faced by children in the community.

Aim of activities:  
To identify the problems children in their community are facing. 

To demonstrate how multiple problems in a child’s life can weigh the child down and 

interfere with positive and healthy development. 

To help participants understand children’s reactions to problems and encourage  

discussion on how best to provide help.

Activities Resources Time

3.1 Welcome ͡��������

3.2 The problems children 

face

Flipchart and marker. ͝͡��������

3.3 The weight of prob-

lems

A strong bag or basket. Some heavy 

stones – enough to represent the list of 

��������ǯ�����������������Ƥ����������
previous activity.

20 minutes

3.4 Children’s reactions to 

problems

Space for group work, paper and pens. ͠͡��������

͟Ǥ͡� ��������������������
session

Space. 30 minutes

3.6 Closure and song ͡��������

�ŵ
ĂĚŽƵ�D

ďŽĚũͬ�^ĂǀĞ�ƚŚĞ��ŚŝůĚƌĞŶ
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ϯ͘ϭ� tĞůĐŽŵĞ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we have another two hours together. We are going to think about the chal-
lenges our children are facing today, and we are going to talk about their reactions to these 
challenges, and how we can help them cope with the challenges.

ϯ͘Ϯ� dŚĞ�ƉƌŽďůĞŵƐ�ĐŚŝůĚƌĞŶ�ĨĂĐĞ� �� 15

�� dŽ�ŝĚĞŶƟĨǇ�ƚŚĞ�ƉƌŽďůĞŵƐ�ĐŚŝůĚƌĞŶ�ĂƌĞ�ĨĂĐŝŶŐ�ŝŶ�ƚŚĞŝƌ�ĐŽŵŵƵŶŝƚǇ͘


� &ůŝƉĐŚĂƌƚ�ĂŶĚ�ŵĂƌŬĞƌ͘

1. Start by reminding the participants about the activity they did at the last meeting:

 �  Last time we met we talked about the kinds of things children need to grow up to 
���������������������Ǥ��������ǡ���������������������ơ��������������������������������Ǥ�
������������������������������������������Ƥ������������������������������������������-
nity. What kinds of problems do you know of that our children are facing?

2.� ������������������������ƪ�������Ǥ

3. Now ask the participants if they think the children can solve these problems on their 

own. Give some examples of problems the children can solve and ones they cannot 

�����Ǥ�
�����������������������������������������������ƪ�������ǡ�������������������
be solved by children on their own, and the ones that cannot.

�ĚĂƉƚĞĚ�ĨƌŽŵ�Z�W^^/�;ϮϬϬϰͿ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ

ϯ͘ϯ� dŚĞ�ǁĞŝŐŚƚ�ŽĨ�ƉƌŽďůĞŵƐ� �� 20

�� dŽ�ĚĞŵŽŶƐƚƌĂƚĞ�ŚŽǁ�ŵƵůƟƉůĞ�ƉƌŽďůĞŵƐ�ŝŶ�Ă�ĐŚŝůĚ͛Ɛ�ůŝĨĞ�ĐĂŶ�ǁĞŝŐŚ�ĐŚŝůĚƌĞŶ� 
ĚŽǁŶ�ĂŶĚ�ŝŶƚĞƌĨĞƌĞ�ǁŝƚŚ�ƚŚĞŝƌ�ƉŽƐŝƟǀĞ�ĂŶĚ�ŚĞĂůƚŚǇ�ĚĞǀĞůŽƉŵĞŶƚ͘


� ��ƐƚƌŽŶŐ�ďĂŐ�Žƌ�ďĂƐŬĞƚ͘�^ŽŵĞ�ŚĞĂǀǇ�ƐƚŽŶĞƐ�ʹ�ĞŶŽƵŐŚ�ƚŽ�ƌĞƉƌĞƐĞŶƚ�ƚŚĞ�ůŝƐƚ� 
ŽĨ�ĐŚŝůĚƌĞŶ͛Ɛ�ƉƌŽďůĞŵƐ�ŝĚĞŶƟĮĞĚ�ŝŶ�ƚŚĞ�ƉƌĞǀŝŽƵƐ�ĂĐƟǀŝƚǇ͘

� ��ƚ�ƚŚŝƐ�ƉŽŝŶƚ�ǇŽƵ�ĐĂŶ�ĚŽ�ĂĐƟǀŝƚǇ�ϯ͘ϯ�Žƌ�ǇŽƵ�ĐĂŶ�ĐŽŶƟŶƵĞ�ĚŝƐĐƵƐƐŝŽŶ�ĨƌŽŵ�ĂĐƟǀŝƚǇ�ϯ͘Ϯ�ŝĨ�
ƚŚŝƐ�ƐĞĞŵƐ�Ă�ďĞƩĞƌ�ŽƉƟŽŶ͘

1. Ask the participants to stand up in a circle. Ask for a volunteer to hold the bag on their 

back or the basket. This person represents a child in the community.

2. Now explain that each of the stones you have in front of you represents one of the 

problems children face in your community.

3.� 
������ơ����������������������������������ǡ�������������������������������ǡ����������
problem it represents. For example, you can say:
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 � ��������������������������������������������������������������������������������-
munity.

4. Now ask the volunteer who has the empty bag on their back to jump up as high as they 

can. Comment on how strong the ‘child’ is.

͡Ǥ Now ask the participants to put their stones, one by one, into the child’s bag, naming 

the problem as they add their stone.

  For example:�����Ƥ������������������������������������������������ǡ�“This child does 
not have access to education.”

6. When all the participants have added their stones, ask the ‘child’ to jump up and down 

again.

7.� ���������������������������������ƥ������������������������������������������Ǥ

8.� ���������������������������������������������������������Ƥ��������ƥ������������ǡ�����-

�������������������������������������ơ���������������������������������Ǥ

9. Ask the participants to show how they can help the child, and discuss ways that adults 

can help children in the community. If the participants do not suggest it themselves, 

show that by lifting the bag for the child or removing some of the stones, the weight 

decreases.

10. As participants mention ways in which they can help the child, ask them to remove a 

stone for each ‘helping’ activity.

11. Complete the activity by saying:

 � �������������ǯ���������������������������������������������Ƥ�������������������
�������������������������ǡ�����������������ƥ�����������������������������������������
and healthy. At times like this, they need help from others so they can get back on their 
path of positive development.

Z�W^^/�;ϮϬϬϰͿ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ

ϯ͘ϰ� �ŚŝůĚƌĞŶ͛Ɛ�ƌĞĂĐƟŽŶƐ�ƚŽ�ƉƌŽďůĞŵƐ� �� ϰϱ
�� dŽ�ŚĞůƉ�ƉĂƌƟĐŝƉĂŶƚƐ�ƵŶĚĞƌƐƚĂŶĚ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌĞĂĐƟŽŶƐ�ƚŽ�ƉƌŽďůĞŵƐ�ĂŶĚ�ƚŽ� 

ĞŶĐŽƵƌĂŐĞ�ĚŝƐĐƵƐƐŝŽŶ�ŽŶ�ŚŽǁ�ďĞƐƚ�ƚŽ�ƉƌŽǀŝĚĞ�ŚĞůƉ͘


� ^ƉĂĐĞ�ĨŽƌ�ŐƌŽƵƉ�ǁŽƌŬ͕�ƉĂƉĞƌ�ĂŶĚ�ƉĞŶƐ͘

1. Start the activity by saying:

 �  When children have problems, they often react by behaving in ways that may 
concern those around them. We need to be able to recognize children who are struggling 
with problems, understand their reactions, and to provide the support they need.

2.� ������������������������������������������������������������������������������������-
�����Ǥ�ȋ������������������������͡����������������Ƥ�����������������͜͝����������������
���������������ȌǤ�
����������������������������������������������������Ǥ
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a. Are there particular groups of children in our community that have more problems 

than others? For example: children living on the streets, children who are dis-

criminated against, children living in extreme poverty, children who have lost their 

parents or loved ones, etc.

�Ǥ� �����������������������������������������������������������������������������
���������������ǫ����������������������ǣ

c. Some children are aggressive. Aggressive behaviour indicates anger, frustration and 

sadness.

d. Some children cling to their caregivers all the time. Clinging shows insecurity and 

fear.

e. Some children are withdrawn and do not want to play with others. This can be a 

sign of feeling sad, insecure or afraid.

� ������͝͡��������ǡ����������������������������������������Ƥ����������������������������
�����������������������������������Ǥ

3.� ��������������������������ƪ��������ǡ������������Ǯ����������������������ǯ���������
other, ‘common behaviours and feelings.’

4.� ���������������������ǣ

 � ���������������������������������������ơ����������ǡ����������������������������-
acteristics and inner strength, and on the environment around them. They also learn 
������������������ƥ����������������������������������������������������������������
caregivers.

 For example, if a child’s caregivers are very afraid and anxious, this is likely to make the 

child anxious and afraid as well. Similarly, when a child’s peers and family are comfort-

able, safe and happy, the child will also be happy.

 It is important to understand that children, just like adults, react to their environment. 

This means that if a child behaves in a problematic manner, rather than punishing the 

child, it is important that parents and caregivers explore the problems the child is fac-

ing, try to understand their reactions and their feelings, and support the child to build 

strength and cope with the challenges he or she is facing.

͡Ǥ Ask the participants to go back to their three groups, and ask them to choose one com-

mon problem from their lists of ‘children with problems’ and ‘common behaviours and 

��������Ǥǯ����������������������������������ơ��������������Ǥ

 For example:

  Group 1 chooses children who have witnessed violence and have nightmares and feel 

afraid.

  Group 2 chooses children who live on the streets and are aggressive and feel frus-

trated.

  Group 3 chooses children who have lost their parents and are withdrawn and feel sad.

6.� ��������������������͜͝��������������������������������������������������������������
situation they have chosen:

 �  How can we, as parents and caregivers, best provide support to children with these 
problems?
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7. After 10 minutes ask each group to present their responses to the group.

8. Annex 3, which is found on the USB stick, has tips on how to help children with the 

following behaviours:

1. Clinging behaviour

͞Ǥ� �����������ƥ�������
3. Nightmares

4. Night terrors

͡Ǥ� ���Ǧ�������
6. Flashbacks

7. Aggression

8. Depression

� �����������������������������������������������������Ƥ�����������������Ƥ�����������
��������Ǥ����ǯ�������������������������������������ơ�����������������������ǯ������������
and the tips given – this could be confusing for participants.

9. Summarize by saying:

 �  Most of the time we can recognize that a child is facing problems by the way the 
�����������������Ǥ�����������������������������������ǯ�������������������������������-
stand their feelings and reactions, we are already on the way to helping the child. Most 
children can be helped to cope with their challenges with the support of their parents 
and caregivers.

10.������������������������������������������������������������������������������������
a ‘bad’ way are not doing this because they are bad people, but it is a way of showing 

they have some problems they need help with.

ϯ͘ϱ� YƵĞƐƟŽŶ�ĂŶĚ�ĂŶƐǁĞƌ�ƐĞƐƐŝŽŶ� �� 30

�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϯ͘ϲ� �ůŽƐƵƌĞ�ĂŶĚ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

� ����������������������������������������������������������������������������������Ǥ�
We have also looked at the ways children react to having problems, and have talked about 
��ơ����������������������������������������������������������������������������������Ǥ

�����������������ǡ���������������������������������������������ǡ��������������Ƥ���������
how we can help to protect them from danger and encourage them to make good choices.
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WĂƌĞŶƚ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌ�ŵĞĞƟŶŐ�ϰ

Aim of workshop: To raise awareness of and encourage action to improve child  

protection mechanisms in the community.

Aim of activities:  
To encourage a discussion of the dangers faced by children in the community. 

To discuss what makes a strong child and how to build strength in children. 

To show how circles of support help to protect children. 

To encourage discussion of what families and communities can do to strengthen  

protection of children.

Activities Resources Time

4.1 Welcome ͡��������

4.2 Danger in our commu-

nity

Space for participants to work in groups 

and sit in a large circle. Flipchart paper 

and markers.

͞͡��������

4.3 Building children’s 

strengths

List of dangers from last activity. Blank 

ƪ�������������������������Ǥ
20 minutes

4.4 Circles of support Space to make a big circle with a smaller 

circle inside it.

͝͡��������

͠Ǥ͡� ����������������������� Paper and pens. ͝͡��������

4.6 Question and answer 

session

Space. 30 minutes

4.7 Closure and song ͡��������

,ĞůŬŝŶ�ZĞŶĞ��ŝĂǌͬ�/&Z�

'h/���&KZ�D��d/E'^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ�d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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ϰ͘ϭ� tĞůĐŽŵĞ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϭ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

Introduce the aim of today’s workshop:

�  Today we have another two hours together. We are going to look at ways we can 
help our children be strong enough to deal with the problems they are facing. We will also 
look at the responsibilities we have and the action we can take to protect our children from 
harm.

ϰ͘Ϯ� �ĂŶŐĞƌ�ŝŶ�ŽƵƌ�ĐŽŵŵƵŶŝƚǇ� �� 25

�� dŽ�ĞŶĐŽƵƌĂŐĞ�Ă�ĚŝƐĐƵƐƐŝŽŶ�ŽĨ�ƚŚĞ�ĚĂŶŐĞƌƐ�ĨĂĐĞĚ�ďǇ�ĐŚŝůĚƌĞŶ�ŝŶ�ƚŚĞ� 
ĐŽŵŵƵŶŝƚǇ͘


� ^ƉĂĐĞ�ĨŽƌ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�ǁŽƌŬ�ŝŶ�ŐƌŽƵƉƐ�ĂŶĚ�Ɛŝƚ�ŝŶ�Ă�ůĂƌŐĞ�ĐŝƌĐůĞ͘� 
&ůŝƉĐŚĂƌƚ�ƉĂƉĞƌ�ĂŶĚ�ŵĂƌŬĞƌƐ͘

1. Start the activity by saying:

 �  Last time we met, we discussed some of the problems that children in our com-
munity have, and we talked about how children react to problems and how we can help 
them. In this activity we are going to look at what dangers our children face here, where 
they are at risk, and what we can do to protect them.

 Children are at risk all over the world. Part of our responsibility as adults is to protect 
our children and to teach them to make good choices so they can keep safe. However, 
there are times when our children are at higher risk for danger than others.

2.� �����������������������������͟�������������ǡ�����������������������͝͡������������������
����������������������������������������Ǥ�
������������������������������������������
reporting back to the main group.

 �  A. How are our children at risk? What kinds of dangers are there in our commu-
nities?

  For example:������ǡ�����������������������ǡ�����������������������ǡ����ƥ�����ǡ����Ǥ

 �  B. Are there some children that are more at risk than others? Who are they?

  For example: Children living in extreme poverty, children living on the streets, 

orphans, children living on their own, children living with disabilities, etc.

3.� ������͝͡����������������������������������������������������������Ǥ������������
���������������ƪ�������Ǥ

4.� ��������������������������������������������Ǥ����������������������������ơ���������������
abuse and they are all harmful for a child. These include:

Ȉ� Sexual abuse

Ȉ� Physical abuse

Ȉ� ������������
Ȉ� ���������������
Ȉ� Neglect
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͡Ǥ� ���������������������������������������������������������������������������������������
their children with physical beatings or emotional abuse if they misbehave. Ask the 

participants to think of why this could be harmful for the child.

6. Now ask them to give examples of other ways they can help children to learn if they 

have made mistakes, other than by physically or emotionally hurting them.

7.� �������������������������������ǣ

 �  It is clear from the information that you have shared that children in this commu-
����������������Ǥ�������������������������Ȃ����������������������������������������������
danger. It is our responsibility as parents and caregivers to make our children aware of 
these dangers, and to do everything we can to protect them from danger.

�ĚĂƉƚĞĚ�ĨƌŽŵ�Z�W^^/�;ϮϬϬϰͿ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ

ϰ͘ϯ� �ƵŝůĚŝŶŐ�ĐŚŝůĚƌĞŶ͛Ɛ�ƐƚƌĞŶŐƚŚƐ� �� 20

�� dŽ�ĚŝƐĐƵƐƐ�ǁŚĂƚ�ŵĂŬĞƐ�Ă�ƐƚƌŽŶŐ�ĐŚŝůĚ�ĂŶĚ�ŚŽǁ�ƚŽ�ďƵŝůĚ�ƐƚƌĞŶŐƚŚ�ŝŶ� 
ĐŚŝůĚƌĞŶ͘


� >ŝƐƚ�ŽĨ�ĚĂŶŐĞƌƐ�ĨƌŽŵ�ůĂƐƚ�ĂĐƟǀŝƚǇ͘��ůĂŶŬ�ŇŝƉĐŚĂƌƚ�ƉĂƉĞƌ�ĂŶĚ�ŵĂƌŬĞƌƐ͘

1.� �������������ƪ�������������������������������������������������������Ǥ����������������
dangers could be avoided by the children making good choices in their lives. Mark 

these on the list by putting a circle around them.

 For example: Drug abuse, crime, prostitution, etc.

2. Continue by saying:

 �  A child who makes good choices is a child who has both inner strength and sup-
port from his or her environment.

3. Ask the participants to brainstorm the characteristics of a strong child in their com-

������Ǥ��������������������������ƪ�������Ǥ������������������������������������������ǣ
Ȉ� Can ask for help

Ȉ� Is positive and has hope for the future

Ȉ� Can set goals

Ȉ� ������ơ�������������
Ȉ� Plays well with other children

Ȉ� Takes care of his or her body

Ȉ� Can deal with challenges and frustrations

Ȉ� Takes responsibility and cares for siblings and others in the family

Ȉ� ������Ƥ����
Ȉ� ��������������������������������������������
Ȉ� Puts ideas into action

Ȉ� ����������������������������������ǡ�������������������������ƥ�������Ǥ

4. Now say:

 �  We can help to strengthen a child’s ability to handle problems. We can help chil-
dren to be strong when they face problems, or better still, give them strength before they 
�������������������Ǥ
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͡Ǥ Now ask the participants to discuss with the person sitting next to them how we, as 

families and communities, can help children to become strong.

 After a few minutes ask them to share their suggestions with the main group.

� ��������������������������������ǣ
Ȉ� Provide a caring community environment: give children love, acceptance and guid-

ance

Ȉ� Provide children with a sense of belonging

Ȉ� Appreciate children when they accomplish things

Ȉ� ����������������������������������������������������
Ȉ� Give children a voice in their families and communities

Ȉ� Provide children opportunities to express their feelings

Ȉ� ��������������������������������������������
Ȉ� Support the development of common values and beliefs

Ȉ� 
����������������������������������������������������Ǥ

Z�W^^/�;ϮϬϬϰͿ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ

ϰ͘ϰ circles of support �� 15

�� dŽ�ƐŚŽǁ�ŚŽǁ�ĐŝƌĐůĞƐ�ŽĨ�ƐƵƉƉŽƌƚ�ŚĞůƉ�ƚŽ�ƉƌŽƚĞĐƚ�ĐŚŝůĚƌĞŶ͘


� ^ƉĂĐĞ�ƚŽ�ŵĂŬĞ�Ă�ďŝŐ�ĐŝƌĐůĞ�ǁŝƚŚ�Ă�ƐŵĂůůĞƌ�ĐŝƌĐůĞ�ŝŶƐŝĚĞ�ŝƚ͘

1. Ask the participants to stand up in a circle and ask for a volunteer to stand in the 

middle. This volunteer represents a child in the community who is struggling because 

his or her mother has died.

2. Now ask for eight volunteers to stand around the ‘child’, and tell them they should rep-

���������ơ�������������������������ǯ��������������������������������������Ǥ�	����������ǡ�
they could be the child’s priest, teacher, nurse, etc.

3. Let them stand 

around the child and 

����������Ǥ���������
that they are the 

Circle of Support 

around the child, and 

they support the child 

and protect him or 

her from dangers that 

lie outside the circle.

4. Ask the ‘child’ to try 

to break free from 

the Circle of Support. 

The protecting adults 

must make sure that 

the child cannot 

break free into the 

danger zone.
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 � �/Ŷ�ƚŚĞ�ŶĞǆƚ�ƉĂƌƚ�ŽĨ�ƚŚŝƐ�ĂĐƟǀŝƚǇ�ƚŚĞ�ƐƚŽƌǇ�ĐŚĂŶŐĞƐ͘��Ɛ�ĨĂĐŝůŝƚĂƚŽƌ�ǇŽƵ�ŝŶƚƌŽĚƵĐĞ�Ă�ƐŝƚƵ-
ĂƟŽŶ�ʹ�ĐŚŽŽƐĞ�ƐŽŵĞƚŚŝŶŐ�ƚŚĂƚ�ŝƐ�ĐŽŵŵŽŶ�ŝŶ�ǇŽƵƌ�ĐŽŵŵƵŶŝƚǇ͘�dŚĞ�ĞǆĂŵƉůĞ�ŐŝǀĞŶ�ďĞůŽǁ�
ŝƐ�ŽĨ�Ă�ǇŽƵŶŐ�Őŝƌů�ǁŚŽ�ĨĂůůƐ�ƉƌĞŐŶĂŶƚ͘�dŚŝƐ�ŝƐ�ƐƵŝƚĂďůĞ�ŝĨ�ƚŚĞ�ǀŽůƵŶƚĞĞƌ�ŝŶ�ƚŚĞ�ŵŝĚĚůĞ�ŽĨ�ƚŚĞ�
ĐŝƌĐůĞ�ŝƐ�Ă�ǁŽŵĂŶ͘�/Ĩ�ŝƚ�ŝƐ�Ă�ŵĂŶ͕�ƚŚĞ�ĞǆĂŵƉůĞ�ĐĂŶ�ďĞ�ĐŚĂŶŐĞĚ�ƚŽ�Ă�ǇŽƵŶŐ�ďŽǇ�ǁŚŽ�ŚĂƐ�
ŝŵƉƌĞŐŶĂƚĞĚ�Ă�Őŝƌů�ĂŶĚ�ŚĂƐ�ƌĞĨƵƐĞĚ�Ăůů�ƌĞƐƉŽŶƐŝďŝůŝƚǇ�ĨŽƌ�ƚŚĞ�ĂĐƚ͘

 Other examples where children may lose social and emotional support and protection 

could be:

�Ǥ� ������������Ƥ��������������������������������������
b. A child who has committed a crime

c. A child who has been caught taking drugs.

͡Ǥ After a few minutes stop the game, and explain that the situation has now changed.

 �  The girl has become pregnant. The priest now refuses to support the child as he 
thinks she is a sinner. Ask the priest to move out of the circle. The teacher does not want 
a pregnant child in her class, so he/she is also refusing to help. Ask the teacher to leave 
the circle. Another one of the supporting adults thinks the girl was irresponsible by 
sleeping with someone at her young age, and she also decides not to support the child.

 Ask another person to leave the circle.

6. Leave the gaps in the circle open. Tell the participants they cannot make the circle 

any smaller. They may not hold hands or touch each other, but they still have to try to 

prevent the child from breaking out.

7. Now ask the child to break out of the circle.

8. The child will usually succeed in breaking out of the circle into the danger zone.

9. Use the activity to show that when a child’s support system is weak, absent or harmful, 

the child may be in danger, either from making bad choices or from being vulnerable 

to dangers that are in the environment.

�ĚĂƉƚĞĚ�ĨƌŽŵ�Z�W^^/�;ϮϬϬϰͿ�:ŽƵƌŶĞǇ�ŽĨ�>ŝĨĞ

ϰ͘ϱ� WƌŽƚĞĐƟŶŐ�ŽƵƌ�ĐŚŝůĚƌĞŶ� �� 15

�� dŽ�ĞŶĐŽƵƌĂŐĞ�ĚŝƐĐƵƐƐŝŽŶ�ŽĨ�ǁŚĂƚ�ĨĂŵŝůŝĞƐ�ĂŶĚ�ĐŽŵŵƵŶŝƟĞƐ�ĐĂŶ�ĚŽ�ƚŽ� 
ƐƚƌĞŶŐƚŚĞŶ�ƉƌŽƚĞĐƟŽŶ�ŽĨ�ĐŚŝůĚƌĞŶ�ŝŶ�ƚŚĞ�ŚŽŵĞ͘


� WĂƉĞƌ�ĂŶĚ�ƉĞŶƐ͘

1. Start by referring to the last activity:

 �  Even though some communities may seem safe for our children from the outside, 
there are always risks that can threaten them. In this last activity for the day, we are 
��������������������������������������������������������������������������������������
community.
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2.� �������������������������������������������������������ǡ�������������������������ơ������
�������������������ǣ
a. What can be changed or improved in our community to protect children from 

harm and danger?

b. What can be changed or improved in our schools to protect children from harm 

and danger?

c. What can be changed or improved in our homes to protect children from harm 

and danger?

3. Give the groups about 10 minutes to discuss this and then ask them to give feedback 

to the larger group. Give each group some paper and pens if they want to take some 

notes.

4. When they have all given feedback, end the activity by summarizing:

 � ������������������������������ơ��������������������������������ǯ���������������
to make them safer. This is something you can choose to do something about, both 
individually and as a group.

� �/Ĩ�ƚŚĞ�ŽƉƉŽƌƚƵŶŝƚǇ�ĂƌŝƐĞƐ͕�ĞŶĐŽƵƌĂŐĞ�ƚŚĞ�ƉĂƌƟĐŝƉĂŶƚƐ�ƚŽ�ŵĞĞƚ�ĂŐĂŝŶ�ĂƐ�Ă�ŐƌŽƵƉ�ƚŽ�ĚŝƐ-
ĐƵƐƐ�ƐƉĞĐŝĮĐ�ǁĂǇƐ�ŽĨ�ŝŵƉƌŽǀŝŶŐ�ƉƌŽƚĞĐƟŽŶ�ĨŽƌ�ĐŚŝůĚƌĞŶ�ŝŶ�ƚŚĞŝƌ�ĐŽŵŵƵŶŝƚǇ͘

�ĞǀĞůŽƉĞĚ�ĨŽƌ�ƚŚŝƐ�ƌĞƐŽƵƌĐĞ�Ŭŝƚ͘

ϰ͘ϲ� YƵĞƐƟŽŶ�ĂŶĚ�ĂŶƐǁĞƌ�ƐĞƐƐŝŽŶ� �� 30

�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�Ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

ϰ͘ϳ� �ůŽƐƵƌĞ�ĂŶĚ�ƐŽŶŐ� �� 5
�� WůĞĂƐĞ�ƌĞĨĞƌ�ƚŽ�ŽƵƚůŝŶĞ�ϯ�ŽŶ�ƉĂŐĞ�ϭϬϰ�ĨŽƌ�ŝŶƐƚƌƵĐƟŽŶƐ�ŽŶ�ƚŚŝƐ�ĂĐƟǀŝƚǇ͘

�������ǣ�

� ����������������������������������������������������������������������������Ǥ����
have also looked at what characteristics a strong child has, and at what we can do, to help 
our children build their strength. Building strength in our children is a very good way of 
helping to protect them from danger. We have also looked at the importance of circles of 
support, to take care of and protect our children, and last we looked at what we can do, 
both individually and as a group, to help improve the protection systems for our children.

Today is the last time that we meet as part of this series of meetings. It has been a very rich 
��������������������������������������������������������������������������������������������
children.
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annex 1

/ŶĨŽƌŵĂƟŽŶ�ƐŚĞĞƚ�ĨŽƌ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�;ƐĂŵƉůĞ�ĐŽŵƉůĞƚĞĚ�ǀĞƌƐŝŽŶͿ

dŚĞ��ŚŝůĚƌĞŶ͛Ɛ�ZĞƐŝůŝĞŶĐĞ�WƌŽŐƌĂŵŵĞ

The aim of the programme is to help children feel strong and able to deal with the chal-

lenges they face in their daily lives. 

Programme details: 
The programme consists of 16 one and a half hour workshops for children and 4 two hour 

meetings for parents and caregivers.

Participants:
��������������������������������������������Ǯ
�����͢�������������
����������������ǯ�

͞͡���������������������

Venue:  
The workshops for the children and for the adults will be held in the gym at the children’s 

school.

Timing: 
������������������������������������������������������������͠�Ȃ�͡Ǥ͟͜��������͢͝�������
���������͞͡�������͜͞͝͝Ǥ

The workshops for the adults will be held on

1.  18th May 2011 at 6 pm

͞Ǥ�� ͝͡���
����͜͞͝͝����͢���
3.  18th July 2011 at 6 pm

4.  6th August 2011 at 6 pm

Facilitators of the workshops:
The facilitators are Ms. Smith and Mr. Johnson

Other adults that will be there or visit regularly during the workshops:
Other visitors will be Red Cross Red Crescent National Society or Save the Children 

programme managers 

Who can I call if I want more information or have concerns I want to talk about?
	����������ǯ������ǣ�� ������������ ������ǣ�ͤ͡͡�͟͟͟͞�͢͠͡
Programme Manager’s Name:  Jane Doe  Tel no: 889 2234 234

�EE�y�^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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annex 1

/ŶĨŽƌŵĂƟŽŶ�ƐŚĞĞƚ�ĨŽƌ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ

dŚĞ��ŚŝůĚƌĞŶ͛Ɛ�ZĞƐŝůŝĞŶĐĞ�WƌŽŐƌĂŵŵĞ

The aim of the programme is to help children feel strong and able to deal with the 
challenges they face in their daily lives. 

Programme details: 
The programme consists of         workshops for children and           meetings for parents 

��������������Ǥ���������������������������͝Ǥ͡������Ǥ�

Participants:
The children invited to participate are                     

            children will attend. 

Venue:  
The workshops for the children and for the adults will be held at     

           

Timing: 
The workshops for the children will be held on                  

The meetings for the adults will be held on

 a.      

 b.      

 c.      

 d.      

Facilitators of the workshops:
The facilitators are      and      

 

Other adults that will be there or visit regularly during the workshops:
Other visitors will be          

             

            

Who can I call if I want more information or have concerns I want to talk about?
Facilitator’s Name:   Tel no:

Programme Manager’s Name:  Tel no: 
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annex 2

WĂƌĞŶƚƐ�ĂŶĚ�ĐĂƌĞŐŝǀĞƌƐ�ĐŽŶƐĞŶƚ�ĨŽƌŵ�ĨŽƌ�ĐŚŝůĚƌĞŶ͛Ɛ�ƉĂƌƟĐŝƉĂƟŽŶ
ŝŶ�ƚŚĞ�ĐŚŝůĚƌĞŶ͛Ɛ�ƌĞƐŝůŝĞŶĐĞ�ƉƌŽŐƌĂŵŵĞ͘

I,                     ���Ƥ����������������������������������
       (Print name of parent, or caregiver) 

                      

       (Name of child)          

Mark the appropriate box: 
I have received information about the children’s resilience programme.    

� � � ����  NO 

��������������������������������������������������������������������������������������-

������Ǥ��� ����  NO 

I agree to my own and my child’s participation in the children’s resilience programme. 

� � � ����  NO 

I agree to take part in parent and caregiver meetings, when possible.   

� � � ����  NO 

I understand that my and my child’s participation is voluntary.    

� � � ����  NO 

I understand that relevant notes and data will be collected during the programme, and 

�������������������Ǥ������������������Ǥ� ����  NO 

I give permission for my child to be included in any photographs taken during the work-

�����Ǥ�� ����  NO 

I give permission for my child to be included in any videos taken during the workshops.  

� � � ����  NO 

I give permission for my child to receive emergency medical treatment if the child falls ill 

or is injured whilst under the care of the workshop facilitators. 

� � � ����  NO 

                                     

(Sign your name here)      (Date)

Contact details (telephone number and/or address):                                                  

                                                                                                                                                      

�EE�y�^�ͽ�&��/>/d�dKZ�,�E��KK<�ϭ�ͽ d,���,/>�Z�E͛^�Z�^/>/�E���WZK'Z�DD�
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KƌŐĂŶŝǌĂƟŽŶƐ

The activities used are based on the best practice of a number of organizations with 

worldwide experience in helping improve the lives of children. We wish to extend our 

heartfelt gratitude to all the organizations that have kindly made their manuals and 

materials available for this purpose:

Action for the Rights of Children

��������������������������������������������������
Breaking the Silence, Bangladesh

Canadian International Development Agency

Catholic Aids Action Namibia

Children and War Foundation

International Federation of Red Cross and Red Crescent Societies including:

American National Red Cross, Canadian Red Cross, Danish Red Cross, 
Haiti Red Cross Society, Indonesia Red Cross, Iranian Red Crescent, and 
Pakistan Red Crescent Society.

�����������������Ȁ�������������
National Association of Child Care Workers, South Africa

����������������������������������������ǡ����������������ǡ������Ƥ�����������������ǡ�
Dr. Jonathan Brakarsh and the Community Information and Inspiration Team (CIIT)

Save the Children in:

Bangladesh, Denmark, Haiti, Kyrgyzstan, Libya, Palestine (occupied Palestinian territory),
Somalia, Sweden

�����������������

�����	����������ǣ
�����	�������ǡ������	���������������������

�����������������

������������

We would also like to thank the children, their parents and caregivers and the facilitators 

�������ơ���������������������������������������ǡ������ǡ�����������ȋ���������������������
territory) and Puntland, as well as International Federation Red Cross Red Crescent 

�����������������������������������������������������������������������������Ǥ�
����������������������������������������������������������ǡ�����������������������ǡ�
�������������ǡ������������������ǡ�
���������Þ�ǡ�
��������������������ǡ�
����Ǥ������ǡ�
�����������������������ǡ�������Þ�����ǡ��������������ǡ����������ǡ���������������ǡ�
Patrick Couteau and Paul Mitchell. We would like to acknowledge their contributions 

to the development of these resources.
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�ŝďůŝŽŐƌĂƉŚǇ

Alastair Ager, Bree Akesson, Lindsay Stark, Eirini Flouri, Braxton Okot, Faith 
McCollister, and Neil Boothby. ‘The impact of the school-based Psychosocial Struc-

�����������������ȋ����Ȍ���������������ƪ���Ǧ�ơ���������������������������������Ǥǯ�
���
�����������������������������������������ǡ����Ǥ�ͥ͢ǣ͡͡ǡ���Ǥ�ͤ͢͡͡Ȃͣͣ͡͡Ǥ�͢͠͡͡Ǥ

American National Red Cross.  In the Aftermath, Life, Loss and Grief, Lesson Plan 3: 

Feelings and Reactions. ͧ͢͠͠Ǥ

American Red CrossǤ������������������������������������������Ǧ�ơ����������Ǥ��������
for School-Based Psychosocial Support Training for Teachers, Part 1. Psychosocial Support 

Program Training Series – Manual # 6. ͣ͢͠͠Ǥ

Association of Volunteers in International Service.����������������������Ǥ�Kampala, 
ͣ͢͠͠Ǥ

Boston Center for Trauma Psychology and Save the Children. Basic Training 

���������������͝͡Ǧ�����������������Ǧ����������������������������������������ȋ���Ȍ�
	�����������������������������������ƥ������������������ǡ�ͣ͢͠͠Ǥ

Breaking the Silence.������������������������������Ƥ���Ǥ�Bangladesh

Canadian International Development Agency. A kind of friendship: Working with 

���Ǧ�ơ������������������������Ǥ�ͣ͢͠͠Ǥ

Canadian International Development Agency and UNICEF. Bringing Children’s 

Rights Alive. Grade 6: Language Arts and Social Studies Lessons. ͨ͢͠͠Ǥ

Canadian Red Cross. RespectED: Violence & Abuse Prevention Programme. 
������������������������������������������������������������Ǥ�������Ǥ�͢͢͠͡Ǥ�
For more information, please visit www.redcross.ca/respected

Catholic Aids Action Namibia.����������������������������������ơ������������Ȁ����ǡ�
ͣ͢͠͠Ǥ

Children and War Foundation. Children and War Workbook: Children and Disasters. 

����������������������������Ǥ����������������Ǥ�͢͢͠͠Ǥ�

Danish Red Cross.�����������ơ������������������ƪ�������������������Ǥ�ͤ͜͜͞Ǥ

Horizons Program/Population Council and Family Health.�����������������������
Gathering Information from Children and Adolescents in International Settings: 


�����������������������Ǥ��Ǥ�͠͝Ǥ�͜͜͞͡Ǥ

Hubbard, J. Manual�����������������������������������ǣ�����������������������ǡ� 
Problem or Idea from A Local Perspective. ͢͢͠͡Ǥ 
Updated information on this material can be found on www.cvt.org. 
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Inter-Agency Network for Education in Emergencies. Minimum Standards for 

����������Ȃ�������������ǡ����������������������Ǥ��

Inter-Agency Network on Education in Emergencies. Minimum Standards for 

������������������������ǡ����������������������������������������Ǥ�ͤ͢͠͠Ǥ

Inter-Agency Network on Education in Emergencies, Global Education Cluster, 
Child Protection Cluster, Inter-Agency Standing Committee. Principles for 

�����Ǧ	�����������������������������Ǥ��Ǥ�͢Ǥ�͢͠͡͡Ǥ

Inter-Agency Standing CommitteeǤ������
��������������������������������������Ǥ�
ͦ͢͠͠Ǥ�

Inter-Agency Standing Committee.������
�������������������������������������Ǧ
������������������������������������Ǥ�ͧ͢͠͠Ǥ�

International Federation of Red Cross and Red Crescent Societies. IFRC Psycho-

�������	������������͜͜͞͡Ǧͣ͜͜͞Ǥ�

International Federation of Red Cross and Red Crescent Societies. IFRC Psycho-

logical Support Policy (adopted by the 7th Session of the Governing Board of the Inter-

national Federation of the Red Cross and Red Crescent Societies). 
�����Ǥ�����ͣ͢͠͠Ǥ

International Federation of Red Cross and Red Crescent Societies’ Reference 
Centre for Psychosocial Support (PS Centre). Psychosocial Interventions. 

����������Ǥ�ͩ͢͠͠Ǥ

International HIV/AIDS Alliance. 100 ways to energise groups: Games to use in 

workshops, meetings and the community. ͣ͢͠͠Ǥ

Iranian Red Crescent and the International Red Cross and Red Crescent Federation.
�������ơ����������Ǥ����ǡ�ͤ͢͠͠Ǥ

Mark J.D. Jordans, Ivan H. Komproe, Wietse A. Toll Brandon A. Kohrt, Nagendra P. 
Luitel, Robert D. Macy, and Joop T.V.M. de Jong.�Ǯ�������������������������Ǧ���������-
�����������������������������ƪ���Ǧ�ơ�����������ǣ��������������������������������������Ǥǯ
 ���
�����������������������������������������ǡ����Ǥ�ͥ͡ǣͧǡ���Ǥ�ͨͨ͡Ȃͨͦ͢ǡ�͢͠͡͠Ǥ

National Association of Child Care Workers.������������ơ������Ǥ�South Africa.

National Association of Child Care Workers. The Way of the Peaceful Warrior. 

South Africa.

Organisation for Economic Co-operation and Development. Development Assis-

����������������ȋ���Ȍ��������������������������������������������������������Ǥ�ͩͩ͡͡Ǥ

Kirsi Peltonen and Raija-Leena Punamaki. ‘Preventive Interventions Among Chil-

�����������������������������������ƪ���ǣ��������������������Ǥǯ�In Aggressive Behavior, 
�������ͣͦǡ���Ǥ�ͩͥȂͦ͡͡ǡ�͢͠͡͠Ǥ
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J. O. Prewitt Diaz and A. Dayal. ‘A Sense of Place: A Model for Community-Based  

Psychosocial Support Programs.’ In The Australasian Journal of Disaster and Trauma  
�������Ǥ����Ǥ�ͨ͢͠͠Ǧ͡Ǥ

Regional Psychosocial Support Initiative. Journey of Life. ͤ͢͠͠Ǥ

Save the Children. Child-led Disaster Risk Reduction: A Practical Guide. ͧ͢͠͠
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To get more information about Save the Children and the International Federation of  

Red Cross and Red Crescent Societies, and other organizations, please visit these websites:

For links to IFRC and local Red Cross Red Crescent Societies:

www.ifrc.org

For links to Save the Children and member organizations: 

www.savethechildren.org

For more information about psychosocial support:

The IFRC Reference Centre for Psychosocial Support at www.ifrc.org/psychosocial

Save the Children Resource Centre at http://resourcecentre.savethechildren.se/

Save the Children Child Protection Initiative (CPI) at http://resourcecentre.savethechildren.se

Action for the Rights of Children (ARC) at http://www.arc-online.org
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how to help children in crises

The children’s resilience programme
psychosocial support in and out of schools
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